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Dedicated to Dr.

1927-2006

Our founder, mentor, colleague, and friend,

who saw possibilities where others saw only problems
and thereby gave hope for a brighter future
to thousands of families touched by autism.

He will be missed.
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Chapter 1.

Introduction
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As children with autism spectrum disorders approach adolescence, they and their caretakers
face a major educational challenge: planning for their adult lives, which includes vocational,
recreational, and living arrangements. When Gary Mesibov, Eric Schopler, Bruce Schaeffer,
and Rhoda Landrus created The Adolescent and Adult Psychoeducational Profile (AAPEP) in
1988, their intent was to design a highly structured, skills-based instrument to evaluate
students’ current and potential skills in those areas most important for successful, semi-
independent functioning in the home and the community. Considering the service options
of the 1980s, most adults with moderate to severe mental retardation sought placements
in sheltered employment settings and community-based group homes. Since then, several
important changes have occurred. Partly in response to improving educational opportunities,
more individuals are reaching adulthood with milder forms of mental and social delay. As a
result, increasing numbers of individuals with autism spectrum disorders do not require a
sheltered environment, but can contribute to community-based jobs in offices, in manufac-

turing, in retail businesses, and in other sites.

Rationale for the TTAP o S

utism spectrum has shown that it is too late to plan for
ool attendance between 18 and 21 years of age.
Instead, it is in the best interest of individuals, schools, and communities to begin planning
and teaching toward this transition during early adolescence or even earlier. Educators now
recommend that transition services and planning be incorporated into the curriculum during
elementary and middle school (Repetto & Correa, 1996). In addition, needs assessment and
planning should occur at an early age (Michaels, 1998; Patton & Dunne,
1998). Awareness of the importance of such early planning was reflected in the reauthoriza-
tion of the Individuals with Disabilities Education Act (IDEA) of 1997, which required, con-
servatively, that an evaluation of transition needs must be made and an educational plan put
in place by age 14 (in 2004, IDEA was modified to the age of 16). This revision of the AAPEP,
now called the TEACCH Transition Assessment Profile (TTAP), is intended to accommodate
the latest progress in disabilities legislation (IDEA 2004) and the converging views of schol-
ars in education. Although developed with older children and adolescents in mind, the in-
strument is also effective for assessing and developing goals for adults in the autism spec-
trum and those with related developmental disorders.

The TTAP provides school personnel with a means of complying with federal law in
two primary ways. First, it is comprehensive screening instrument that identifies principal
transition goals, identifies student interests and strengths, and incorporates the feedback and
perceptions of family and school personnel. Second, the Cumulative Record of Skills form
(see Appendix A), along with two data collection forms, provides a method of obtaining and
compiling informal, community-based assessment information over the course of a student’s
transition education, with a central focus on preparing for positive adult outcomes. This cu-
mulative record, which is important for a student’s successful integration into adult employ-
ment and residential settings, can be provided to future service providers after the stude

Jeaves school. e
The TTAP includes the following six features:

Experience with adolescents in the a
their adult lives when they phase out of sch

comprehensive

1. Assessment for transition. In his review of transition assessment i
- \@j@gﬁj‘ﬂ@m‘i=a dearth of instruments designed for students with a




orders, esgecially those with moderate to severe range of mental handicap. He emphasized
that effective assessment requires student-centered, family-centered, and school- and work-

centered evaluation. The TTAP addresses these elements of effective and comprehensive as-
sessment through its three scales.

o 2. Focus on six functional areas. IDEA (2004) promotes education as the means for
1nd_1v1duals with developmental disabilities to achieve positive outcomes in adulthood. In
doing so, the act stipulates that a student’s educational program can no longer be isolated
from his or her working, social, and community environment, Similarly, Cronin and Patton
(1993) emphasized the importance of generating curriculum from an analysis of the antici-
pated adult-life demands facing a student. They suggested a “top down” approach, in which
a broad range of life demands are identified, the student’s skill level is anticipated, and then
the curriculum needed to improve these skills is determined. The TTAP addresses these is-
sues by focusing on six areas of life demands and suggesting a potential curriculum that ad-
dresses the specific learning issues affecting adults with autism spectrum disorders. The six
areas—vocational skills, vocational behavior, independent functioning, leisure skills, func-
tional communication, and interpersonal behavior—provide a systematic way of identifying

long-range educational goals for students with autism and addressing the cognitive style so
frequently characteristic of these students.

3. Assessment in three different environmental contexts. The Direct Observation
scale provides a skills-based observation and evaluation of a student. The School/Work scale
and the Home scale each provide information from interviews with teachers and supervisors
and with parents, respectively, on strengths and weaknesses in student performance. The
culmination of observations from these three different environmental contexts helps the ex-
aminer confidently identify current skills and appropriate goals. This testing structure is sup-
ported by Clark’s (1998) assertion that “most state guidelines addressing transition planning
under IDEA requirements recommend that assessment service include standardized tests,
interviews, direct observation, and curriculum-based evaluations” (p. 15). Bullis and Davis
(1999) also emphasized the importance of multiple assessment procedures that measure
work, living, and educational skills. Their conceptual model for functional assessment in-
cludes criterion-referenced measures, third-party rating scales, self-reports, and behavioral
observations in employment, educational, and community settings—all of which are reflected
in the organization of the TTAP.

4. A unique scoring system. The scoring system in the TTAP is the same one devel-
oped for the Psychoeducational Profile (Schopler, Lansing, & Marcus, 2005), or PEP, now in
its third revision and known as the PEP-3, which was designed to provide the assessment
data required for formulating an Individualized Educational Program (IEP) for younger stu-
dents. With this system, a task can be scored in one of three ways: “pass” when the student
completes the task successfully, “fail” when the student is unwilling or unable to do the task,
and “emerge” when the student completes the task partially, showing a beginning under-
standing of how to do it. This unique scoring method and its resulting profile give an evalu-
ator critical supporting evidence about a student’s level of functional skills, his or her educa-
tional requirements, and the environmental supports needed for successful transition to
adulthood.

5. Environmental accommodation. According to IDEA (2004), assessment instru-
ments should identify life-skill domains (e.g., job skills, personal care) that require accom-
modation. The TTAP goes further by identifying types of accommodation that may assist in-
dependence in these domains. Because individuals with autism tend to have difficulty
generalizing acquired skills to new or varied settings, identifying the physical and visual
structures that assist generalization, and thus enhance independence, is promoted by the
strategies in the TTAP. The elements of structured teaching used in some of the TTAP ite
provide information on a student’s ability to use different kinds of structures to perforrns
tasks independently. The structures that can help an individual focus on relevant info m
tion in various environments and on different kinds of tasks are identified in the Recomrrnrgz_




dations for Structurin
sist the examiner
performance quality,

1 Intervention (see p. § of the Profile/Scoring Form). The form can as-
in recommending appropriate accommodations that will enhance

stamina, independence, and generalization.

IDEA (Zgb 4ES;]3;3(1)1081311;1ent of 'ptl:eferenlc‘es for individuals with limited communicaliti.o'n skills.
child with ; di Sab.'l' t) Sitates, Transition services means a coordl_nated set of aCI‘lVlII.ES for a
count the child’ Uity that . .. [are] based on the individual child’s needs, taking into ac-

€c ﬂq s strengths, preferences, and interests.” Along these same lines, Wehman
(1.998.)‘empha31zed the importance of using appropriate methods to allow a student with a ]
dlsabx}ity to express preferences about (a) a preferred job in 2, 5, and 10 years, (b) important
qualities of a job, and (c) skills needed to obtain a preferred job. There is now growing aware-
ness, however, that people with autism spectrum disorders require opportunities to experi-
ence different settings and activities to be able to identify their own preferences. The TTAP
emphasizes the assessment of strengths and interests so that those preferences may be identi-
fied, even among those who have limited communication, perspective, and judgment skills
when transition service needs must be evaluated. It does so both in the formal instrument
(formerly the AAPEP) and in the new, informal community-based assessment protocol.

Overview of the TTAP

———l
The following section provides an overview of the TTAP, including its organization, target
population, item selection, and continuity with another instrument.

Organization
-

Like other formal assessments, the TTAP provides structured test items that are systemati-
cally administered in a controlled setting for the purpose of comparing an individual’s level
of performance to a skill set. The TTAP incorporates functional evaluations from three envi-
ronmental contexts into one instrument through combining a direct assessment of skills
(Direct Observation scale) with interviews that evaluate performance in the residential set-
ting (Home scale) and in the academic/vocational setting (School/Work scale). The Direct
Observation scale is administered by a teacher, psychologist, job coach, or other trained pro-
fessional in a quiet testing environment, in a way that is similar to most traditional intellec-
tual and skills assessments. The Home scale and the School/Work scale, in contrast, are
made up of behavioral reports obtained by interviews with the primary care providers in
each setting. For example, the Home scale is filled out by an interviewer who talks with the
individual’s parents or group home manager, depending on where the individual resides.
The School/Work scale is based on a similar interview with the individual’s teacher or work
supervisor. Results obtained consistently across these three different environmental contexts
offer powerful data for formulating appropriate educational and habilitation plans.

Each of the three scales is divided into six function areas: (1) vocational skills, (2)
vocational behavior, (3) independent functioning, (4) leisure skills, (5) functional communi-
cation, and (6) interpersonal behavior. Described more fully in Chapter 2, TTAP Description
and Administration, these are the basic areas of competency an individual needs for a degree |
of independent success in adult living and working environments. All three scales in the
TTAP assess an individual’s strengths and weaknesses in these areas, although there is some
overlap among them, just as in real life different learning areas overlap.

Target Population

The TTAP was designed for individuals with autism spectrum disorders who have mild to
severe mental disablities. People in this group, which comprises most individuals with an
autism spectrum disorder, are also among the most difficult to assess appropriately due to

problems engaging their attention. As a result, the TTAP is also dppropriate for yge with
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~ Reliability and Validity Studies

most individuals who have mild to severe mental disabilities, whether they have autism or
not. For higher functioning individuals with Asperger syndrome, additional assessment may
be appropriate.

Item Selection

For this revision, there were three criteria for adjusting or replacing items of the AAPEP: (1)
adapt the materials of existing items to more relevant and useful tasks for residential and
vocational independence, (2) provide additional items that assess more skills of students and
adults with milder forms of mental disability, and (3) provide a broader range of visual struc-
tures within the items to assess student strengths and abilities to use visual cues. A descrip-
tion of item selection for each criterion follows.

To make items more relevent for assessing independent living, the cluster of Voca-
tional Behavior items that address assembly, speed, handling corrections, and so forth, was
adjusted from assembling pencils and erasers to inserting documents in envelopes. The ma-
terials available to assess solitary leisure activity were expanded and adjusted to address a
broader range of leisure interests. Many material adjustments have been made to meet this
criterion.

To assess students and adults with milder disabilities, items were added that assess
slightly more sophisticated residential and vocational skills. The travel kit assembly (Item 7)
addresses both a more relevant vocational packaging skill and a larger number of items to
organize and package. Check writing and recording (Item 35) is an example of the more rel-
evant and complex item addition. Within the Leisure Skills area, keeping score in a game of
darts (Item 40) is a more complex skill, as is planning a recreational event from a newspaper

(Item 47).

To assess the ability to use visual structures, the authors identified items that help
determine how to use an individual’s strengths and interests to support independence in skill
development. The addition of picture/photo symbols to the survival signs item (Item 28) is
one example. Following a schedule (Item 36) exemplifies assessing structure that assists the
student in predicting events.

Continuity with the PEP-3

The Psychoeducational Profile (PEP), developed in the 1970s (Schopler & Reichler, 1979),
was designed for children from school age through preadolescence who have been diagnosed
in the autism spectrum. It provided a developmental profile showing a child’s learning
strengths and weaknesses. Now in use for more than 25 years, the PEP has been translated
into many languages and is used in many different cultures. It has been so successful for
several reasons. First, it was the first psychoeducational profile designed especially for chil-
dren in the autism spectrum, based on the first statewide program for these children. Sec-
ond, it was designed for use with children who have minimal language skills, and it em-
ployed materials that interest children in that age group. Third, it used a pass—emerge-fail
scoring system that facilitated the development of an Individualized Educational Program
(IEP) based on the assessment profile. Finally, it measured behaviors and skills relevant to
learning. The PEP has now been revised (becoming the PEP-3) to improve its psychometric
properties by using more current educational function areas. The TTAP uses the same unique
testing structures and scoring system that are used in the PEP to determine and help an indi-
vidual achieve an optimum placement for work and living arrangements.

—_—

Studies regarding the reliability and validity of the TTAP were bein.
this printing. Please contact the publisher, PRO-ED, for further in
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Function Areas

Chapter 2.
TTAP Description and Administration

This chapter describes the function areas assessed by the TTAP, gives general information
about the instrument, and provides directions for adminstration.

The six function areas of each of the three scales in the TTAP represent the most important
dimensions of successful, semi-independent functioning in the home and the community for
severely disabled individuals. These six function areas are the same for each of the three
scales (Direct Observation, Home, and School/Work). Although there is some slight overlap
for each function area across the three scales, individual items generally differ from one scale
to the next because of varying environmental demands. For example, items that are relevant
for the Home scale may not be applicable to the School/Work scale or the Direct Observation
scale. The information gathered from these three scales is integrated to form a complete pic-
ture of an individual’s functioning across the three environments. A description of each of
the six function areas follows.

Vocational Skillg "

The Vocational Skills items measure specific technical skills necessary for the completion of
various vocational tasks. In the Direct Observation scale, skills that can be used on a variety
of vocational tasks such as sorting, counting, and measuring are evaluated. In the Home
scale and School/Work scale, skills that relate to independent living and potential employ-
ment opportunities are inventoried. These include the use of tools and kitchen appliances, as
well as cleaning and cooking skills on the Home scale, and assembly, use of tools, and size
discrimination on the School/Work scale.

Vocational Be_ha\iio_r_s

The Vocational Behaviors items identify and evaluate work-related behavioral skills, These
skills are extremely important because inappropriate behaviors, more than anything else,
impede the ability of people with autism to function in vocational and residential settings.
The Direct Observation scale assesses an individual’s ability to work independently, to react
appropriately to interruptions and corrections, and to sustain work on already-mastered
tasks. The Home scale explores an individual’s ability to ask for help when needed, to per-
form new tasks, and to follow delayed instructions. The School/Work scale assesses how an
individual works in groups, follows instructions, adjusts to changes in routine, and corrects

Independent ﬁ\pn;‘-tfi:e
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schedule, to use money,

to follow safety standards, and to maintain personal belongings in-
dependently.

Leisure Skills

Leisure Skills refer to one’s capacity to use nonwork time for socially acceptable and pleasur-
able activities. This is important in both vocational and residential settings, where individu- ¥
alsj are generally expected to occupy themselves for extended periods of time. The items in
tbl; area evaluate leisure skills in terms of an individual’s interests and ability to sustain ac-
tivities. Because both solitary and cooperative activities are rated, the examiner can learn
about an individual’s Capacity to initiate activities and his or her willingness to participate in

activities initiated by others. Activities assessed include simple interactive board games, card
games, llstemng to music, exercise, care for plants, and care for pets.

_Egp;jciopgl Communication

Severely delayed or atypical language development is one of the most important criteria in
the diagnosis of autism. When children with autism become adolescents, they must be able
to communicate on some level if they are to function outside of highly structured home and
classroom environments. The Functional Communication items assess the minimal commu-
nicative abilities necessary for successful functioning in vocational and residential environ-
ments. Some of the specific skills evaluated include the ability to communicate basic needs,
comprehension of instructions and gestures, and response to commands and prohibitions. In
addition, an individual’s comprehension and use of basic concepts such as locations, colors,

and names of people and objects are assessed to help determine effective methods of instruc-
tion.
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Developing social relationships is among the most conspicuous difficulties experienced by
people with autism. In developing the Interpersonal Behavior items, we focused on the social
and interpersonal skills most important for success in vocational and residential environ- §
ments. Therefore, there is an emphasis on the ability to work without distracting others, on {
general behavior in groups, and on responses to the presence of other people. In addition,
the Home scale and the School/Work scale evaluate an individual’s interpersonal behaviors
with both familiar and unfamiliar people. This is an important distinction because individu- {
als with autism are generally more likely to display inappropriate behaviors in the presence (
of strangers.

General Information

The following section describes general properties of the TTAP, including number of items,
length, and materials needed for administration.

Number of Items R

Each of the three scales (Direct Observation, Home, and School/Work)'exl'Jlores :.six areas of
functioning (Vocational Skills, Vocational Behaviors, Im_iependent Functioning, Leisure Skills,
Functional Communication, and Interpersonal Behavior). In the TTAP, each of the three
scales has 12 items in each function area, for a total of 72 items in each scale and 216 items
in the entire instrument. This is an expansion from the original AAPEP, which had a total of
168 items, so that the instrument will assess a broader range of individuals with mild to se-
vere developmental disablities.

=




Length

;'hesth;eel scales are administered separately. The Direct Observation scale is administered by
psychologist, teacher, or other trained professional in a clinical setting. It should take ap-
broximately 1% hours to complete, but the time may vary depending on the individual’s
Ieve} of functioning and rate of response. The Home scale involves an interview either with
the individual’s parents or residential supervisor and should take approximately 1 hour. The
SChO_OI/ Work scale involves an interview with the individual’s teacher and should take ap-
proximately 1 hour.

Materials

The Direct Observation scale consists of various tasks that use materials commonly found in
vocational, leisure, and other settings. These materials (e.g., envelopes, magnetic darts) were
selected to assess the basic functional skills that lead to successful adult living. Many of
them were selected to help determine the strengths and interests of individuals on the autism
spectrum, and all were chosen to be easily manipulated and used with a minimum of verbal
direction. These materials can be ordered as an assembled kit online at www.teacch.com/
TTAP or can be assembled from scratch using the list in Appendix B. The Home scale and
School/Work scale are behavior checklists and do not require special materials.

Administering the TTAP - S o

Order of Items _ _ , . _

The Direct Observation scale items are presented in a general order that should assist effec-
tive administration. The examiner may, however, vary the order of items to fit the needs or
behavioral characteristics of the individual being tested. Certain items should be clustered
(i.e., presented together) for efficient administration, and these are noted under the heading
for each item in Chapter 3 of this manual. The items on the Home and School/Work scales
are also presented in a preferred order. Again, the examiner may vary this order during the
interviews, if necessary, but this will likely happen less frequently with these scales because
they do not involve direct interaction with the individual with autism.

Examiners should thoroughly familiarize themselves with the scales and their items
before administering the test. This preparation will help ensure a productive test session for
the individual being assessed and smooth interviews for parents and the personnel in schools

and work settings.

Administration Procedures

To administer the TTAP, the examiner will need to assemble the objects (i.e., materials) for
the assessment as described previously in this chapter. He or she will also need the Profile/
Scoring form, which is a separate form included with the TTAP Kkit, and the written item
descriptions, found in Chapter 3 of this manual.

The examiner uses the descriptions in Chapter 3 to present the items to the individ-
nd to determine his or her scores. The Profile/Scoring Form should be used to record
m has been administered. This form also provides a place for the ex-

tes about the individual’s performance.

ual a :
the score after each ite

aminer to write any no




Direct Observation Scale

In Chapter 3, each item of the Direct Observation scale is described in three parts: materials,
procedure, and scoring. The materials section lists what is needed to administer the item.
Th.e proc.ec?.lure section gives instructions for the item’s administration. Administration re-
qu1re:s. minimal use of language for the individual being tested to understand and carry out
S_pgmflc tasks. Also included are procedures to follow in case the initial directions are not suf-
f1.01ent' for the individual. These may involve demonstrating a correct response or altering the
dlrgctlons by providing more structure to clarify what response is expected. For items in
Whlc'h. further demonstration is permissible, the procedure and the number of repetitions are
specified. Finally, the scoring section describes the criteria used to determine the score on
each item.

To avoid standardized verbal directions, the word indicate is used extensively
throughout the manual. Indicate refers to a specific hierarchy of administrative techniques:
(1) give the individual verbal directions using either speech alone or speech and sign lan-
guage, (2) convey task requirements with nonverbal gestures, (3) demonstrate how the task
should be done. The following example illustrates these procedures.

|
(!
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14. Works Continuously at Task

Cluster 13-18
Materials: 30 sets of 3 paper-clipped pages, 30 9"x 12" clasp envelopes

Procedure: Demonstrate placing one set of pages in an envelope. Then have the individual
perform the task, offering demonstration and assistance if needed. The examiner is al-
lowed to demonstrate the combination a total of 3 separate times. Once the individual
has assembled 3 sets consecutively without assistance, indicate to the individual to con-
tinue alone. Begin timing and offer assistance only if the individual pauses for more than
10 seconds, directing individual’s attention to the task by pointing.

Scoring:

Passing Works continuously for 5 minutes with no pauses longer than 10 seconds.
Emerging Works continuously for 5 minutes with 1 or 2 pauses of more than 10 seconds.
Failing Has 3 or more pauses of more than 10 seconds or never performs the task.

e ."«. -
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In this example, the examiner demonstrates the task without giving verbal direc-
tions. In case the individual is unable to do the task the first time, specific procedures are
given as “demonstration and assistance if needed.” Here, as in other items, indicate refers to

a specific hierarchy of procedures:

. Verbal directions: “Put pages in envelope” (oral only or oral and signed).

2. Nonverbal gestures: If verbal directions are not understood, the examiner should
point to the pages and the envelopes or pantomime the movements required to

complete the assembly.
3. Demonstration: In this item, the task has already been demonstrated. Because this item

tests the ability to work continuously at a task, once three assemblies of pages and enve-

lopes have been completed, no further demonstrations are given.




Home and School/Work Scales

As previously described, the Home scale and the School/Work scale consist of behavioral
checklists administered by interviewing an individual’s parents, teachers, or home and work
supervisors. The examiner should become familiar with the items on these scales before the
interviews occur. For each function area, the interview should begin with broad questions
aimed at obtaining an impression about the individual’s general level of functioning in the
area. For example, the examiner might ask what the individual likes to do at home and then
follow up with more specific questions from the Leisure Skills section of the scale that cover
material the respondent has not mentioned when answering the broader question. Following
this procedure, the examiner can use the items as a guideline for the parent interview and
still obtain the specific responses necessary for evaluating the individual’s skills. This pro-
cess of starting with general questions and becoming more specific can help maintain the
flexibility that will contribute to a productive interview. In some cases, it might become ap-
parent that it is not necessary to cover all of the items in a scale because the individual does
not have the requisite skills.

Each item on the Home and the School/Work scales has a heading that describes the
skill and guidelines for scoring. For each item, the examiner should phrase questions so that
they focus on the specific skills addressed in the item if the respondent has not provided that
information in response to the general question. The following sample item from the Home
scale illustrates the format for these items.

103. Uses Transportation Independently

Passing Travels independently to and from familiar locations (e.g., recreation center,
movie theater, around home neighborhood). Walks, drives, or uses bus, taxi,
shuttle, or carpool as arranged. Crosses intersection safely, responding to car
horns and traffic signs and signals.

Travels to and from familiar locations alone but needs some help (e.g., boarding

Emerging
correct bus, hailing taxi, crossing pedestrian crosswalk) or restricts independent
travel to the home area (e.g., yard, garage, house next door).

Failing Cannot travel alone to any location beyond home or fenced yard.

The examiner could phrase this question to the respondent in a variety of ways, de-
n information already given. If the examiner has the sense that most of the individ-
ual’s time is spent at home, he or she might ask the parents where their child likes to go,
what the child likes to do at these places, and wl.lether the child can get 'tt_lere alone. A guid-
ing principle to remember is that the TTAP is designed to evaluate the ability of an individual

to function independently at home and in the community.

pending o

Scoring - B
Individual performance is recorded on the TTAP Profile/Scoring Form. The scoring system is
n Jevels: Passing, Emerging, and Failing. Specific scoring criteria for each

ivided into three .
lil:el of each item are given in the manual; following are some general rules and definitions

for these three levels:

d as Passing if the individual is able to successfully complete

sing: An item is score ! . u
Passinig y demonstration or with only the specified number of dem-

the task either without an
onstrations.

I S



Emerging: An item is scored as Emerging if the individual shows some knowledge of
what is required, but lacks the skill necessary for complete understanding and satisfac-
tory task performance. An item will be scored as Emerging if the individual is able to
complete the task only after receiving repeated demonstrations or extra assistance.

Failing: An item is scored as Failing if the individual is unable to complete any aspect
of the task or unable to initiate the task after receiving repeated demonstrations and
extra assistance. : .

The Emerging score is the crucial element of this scoring system. By identifying those
tasks of which the individual has some knowledge or skill, the examiner can immediately
point to skill areas where intensive instruction might yield the most benefit. As discussed in
Chapter 4, emerging skills often form the basis for program recommendations.

Whenever possible, test items should be scored as they are administered. If unsure of
specific scoring criteria for a given item, the examiner should note the individual’s perfor-
mance and refer to the manual after the testing session. Some items are observational in
nature and should be scored as soon as possible after the session, while the examiner’s im-
pressions of the individual are fresh.

ey
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TTAP Items

This chapter is used to administer the TTAP; it contains instructions for all 216 TTAPhlt_emS-
Appendix B provides comprehensive information about the materials needed for eac lte'l:;]t;
including acquisition, construction, and setup. The examiner should become famﬂlgr S

the TTAP items as presented here and the materials listed in Appendix B before administer-

ing the instrument to an individual.

Direct Observation Scale

~ Direct Observation Scale: Vocational Skills , . L

|
+
|
|
|
|

L Sorts Items ! i L

“Cluster 1, 2, 3, 21
Materials: 5 washers, 5 bolts, 5 standard nuts, 5 green buttons, sorting tray _

Procedure: Place sorting tray on table in front of individual with 1 item from each grou
separated into a compartment by itself. Place the rest of the materials in a pile in front of
the individual and direct individual to finish sorting. If individual does not begin or
makes an error in sorting 1 of the first 4 items, demonstrate with 1 item from each group

and then put them back in the pile.
Scoring:
Passing Sorts all the remaining items with no more than 1 error.
Emerging Sorts at least 4 items correctly but does not finish the task within 5 minutes or
makes more than 1 error.
Failing Sorts fewer than 4 items correctly in 5 minutes.

2. Corrects Sorting Errors

FTREREFLIILVVILVEYLSII I YEe YRy

Cluster 1, 2, 3, 21
Materials: 5 washers, 5 bolts, 5 standard nuts, 5 green buttons, sorting tray
Procedure: Place sorting tray on table in front of individual with 4 correctly sorted items and
1 incorret_:ﬂy sorted item in each compartment. Indicate to individual to take out ﬁhe o
that is different. If individual does not begin task, or begins incorrectly ‘élémoﬁstr toae
removing an incorrectly sorted item and then put it back. B
Scoring:
passing ~ Removes all incorrectly sorted items with no errors, either before or after demon
stration. ) @i * after demon-
g Removes I, 2, or 3 incorrectly sorted items, either before or af

 Fails to remove any incorrectly sorted items.




4 Matches and Sorts Colors

3. Matches to Jig

— — - —————
— =

Cluster 1, 2, 3, 21

Materials: 5 washers, 5 bolts, 5 standard nuts, 3 wing nuts, sorting tray, 5 sandwich bags
empty plastic box for finished bags, 5 jig cards with different picture patterns to foliow
(numbered on back to show order of administration)

Procedure: Place divided tray containing the 4 groups of hardware in front of the individua]
Place bags and empty box next to the tray. Present jig cards, one at a time and in order
and direct individual to “find these and put them in the bag and put the bag in the box.’j
If individual does not begin or makes an error on the first card, demonstrate the task with
the first card and then put back the card and objects.

Scoring:

Passing Matches at least 4 jigs correctly within 5 minutes and places all filled bags in the
empty box. : '

Emerging Matches at least 2 jigs correctly but does fewer than 4 without errors o:'féils to
put filled bags in the empty box. '

Failing Matches fewer than 2 jigs correctly in 5 minutes.

Materials: 28 3" X 5" notecards—7 each of 4 different colors (e.g., 7 green, 7 blue, 7 yellow,
7 pink), 4 plastic trays with one card of each color in bottom of tray

Procedure: Place the 28 cards, randomly mixed, in a pile in front of the individual, and place
the trays side by side from left to right just beyond the pile of cards. Place one card of a
different color in each tray and tell the individual to place each card from the stack in the
matching tray on the table, pointing to a tray for each color. If the individual does not
respond, demonstrate by placing two cards in their correct trays. If the individual makes
an error, pull the incorrectly sorted card from the tray and set it aside in a new pile to the
side of the original mixed pile of cards. When the individual finishes sorting the mixed
pile, direct him or her to sort the remaining pile of cards.

Scoring:

Passing Matches/sorts all colors correctly before demonstration, with no more than 2 er-
TOTS.

Emerging Matches/sorts all colors, including “error pile,” with no more than 6 €rrors.

Failing Makes more than 6 errors or does not comprehend what to do with cards.

5. Sorts ,a_nd Collates Paper o B ‘ S

Materials: 24 sheets of paper, 8 of which have the number 1 in the top right corner (in font

size of 32 points), 8 with the number 2 on them, 8 with the number 3 on them, 8 large

paper clips

Procedure: Place stack of pages on table in front of individual from le
order with paper clips to the right. Demonstrate sorting by taking | BL e
beled 1, 2, and 3 and forming a separate stack for each number. Indicate to individual to
sort the remaining pages. If individual does not begin or begins incorrectly, remove the
top page from the pile and sort it appropriately. After sorting i8 comp_Iete, %emo?s;rate
collating by taking one page from each stack, combining pages in m_lme_ﬂ_cal Olr er (1, ; 3)
and using a paper clip to bind the three pages together. Indicate to individual to complete
task by combining the remaining pages in order and clipping the sets of three togethe'r (as
demonstrated). If individual does not begin or begins incorrectly, repeat demonstration.

ft to right in ascending
one each of pages la-




Scoring:
Passing Sorts and collates pages with no more than 1 error (on each t
demonstrations.

ask) after initial

Emerging Sorts pages and/or collates pages with 2 or 3 errors (on each task) after demon-
stration.
Failing Does not sort pages or makes 4 or more eIrors, eveil after second demonstra-

tion.

6. Uses One-to-One Correspondence to Complete 3-Step Task

Materials: 20 pill bottles with snap-on tops, 20 small plastic chips that fit in the bottles,

plastic box that will hold the 20 bottles

Procedure: Place chips, bottles, tops, and empty box in this order, from left to right, on the
table in front of individual. Indicate and demonstrate to the individual the sequence of
putting a chip into a pill bottle, putting a lid on the bottle, and then placing the bottle in
the empty box. If individual does not begin the task or makes an error, demonstrate
again. If individual still does not begin or completes the task with errors, then guide indi-

vidual manually through the task.

Scoring:

Passing Performs task without errors at least 10 times in 3 minutes after verbal instruc-
tions and demonstrations.

Emerging Performs task correctly at least 10 times in 3 minutes but makes more than 1 er-
ror, or performs task correctly but completes fewer than 10 times in 3 minutes, or
needs manual guidance to complete the task successfully, or masters at least 2
parts of the task correctly.

Failing Does not master at least 2 parts of the task correctly after demonstration or

manual guidance.

7 A_ssembles Travel Kit _ B i ) ,

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: 6 each of travel size soaps, shampoos, lotions, toothbrushes, and tubes of tooth-
paste; 6 of a decoy item (e.g., powder); 7 bins; 6 zip lock bags; a photograph of the as-
sembled kit (actual size); a photograph jig or outline/silhouette jig displaying all items to

be packaged in the bag; 1 small basket

Procedure: Place the 7 sets of items in separate bins in front of the individual in a left-to-
right sequence and the photograph of the assembled kit to the right side of the individual.
Place the decoy item in the center bin, in between the bins containing the other 6 items
portrayed in the jig and photograph. Tell the individual to make a kit just [ike the one in
the photograph. If the individual makes 2 or more errors in the first assembly, place the
photograph jig in front of him or her, and the box for finished items to his or her right,
with the photograph of the assembled kit in front of the box. Indicate to the individual to
match each item to the one in the photograph. When he or she matches all items, then
indicate to the individual to assemble the items as in the second photograph and put in

the box. .
Scoring:
passing ~ Assembles 5 sets (either before or after photogrdph jig presented) within 5 min-
utes with no more than 3 errors.
Emerging Matches at least 2 items to the jig but does not complete the assembly within 5

minutes.
Fewer than 2 items placed correctly.

Failing



_8. Alphabetizes Cards

Materials: 2 sets of word cards, 5 cards in each set; Set 1: book, stove, well, apple, hot; Set
2: shoe, small, store, school, same e

Procedure: Place cards in Set 1 in front of individual in the following order from individual’s
left to right: book, stove, well, apple, hot. Indicate to the individual to put the cards in
alphabetical order from individual’s left to right. If individual does not begin, or begins
incorrectly, demonstrate by putting apple and book in the correct order and thep put
them back. If individual continues to have difficulties, further demonstrate task by put-
ting all 5 cards in correct order. If individual is able to alphabetize Set 1, present Set 3 ip
the following order from individual’s left to right: shoe, small, store, school, same. Do not
demonstrate for Set 2. If individual is unable to do Set 1 after both demonstrations, dis-
continue and do not go on to Set 2.

Scoring:

Passing Alphabetizes both sets of cards before or after demonstrations with no errors,

Emerging Alphabetizes at least 1 set of cards with 2 or fewer errors, either before or after
the demonstrations.

Failing Makes 3 or more errors in each set of cards.

9. Measures with Ruler _

Materials; 12" ruler, one unsharpened 7" pencil, one 3" X 5" index card {with 5" side high-
lighted), one plastic rod (4" long), one 4" X 6" index card (4" side highlighted), one
5" unsharpened pencil, one 7" plastic rod, 3 labeled containers (labels: 7 inches, 5 inches,
4 inches)

Procedure: Place items in front of individual and indicate to individual to measure each item
and place it in the appropriately labeled container. If individual does not begin or begins
incorrectly, demonstrate with the pencil and indicate to continue.

Scoring:
Passing Measures each item and sorts by length with no more than 1 error before or after
demonstration.

Emerging Sorts by length with 1, 2, or 3 errors.
Failing Makes 4 or more errors or does not measure with ruler.

10. Files by Number

Materials: File box with 10 tab dividers, each marked with a 5-digit number on the tab; 20
index cards—2 of each of the ten 5-digit numbers printed on them in a 36-point font
size

Procedure: Present the 20 cards in random order to the individual along with the file box in
which the dividers have already been placed. Indicate to the individual to sort the num-
bered cards behind the dividers. If the individual does not begin or begins incorrectly,

demonstrate by pointing to the number on the card, matching and poin'tmg to thle CC;II'(F:;

sponding divider, and placing the card behind the correct divider. If the md1v1duablm s

3 or more errors, pull out 5 dividers, place them in a left-to-right fashion on t?e t'a'de, '

separate out the 10 cards with the corresponding numbers. Indicate to the individual to

sort the numbered cards onto the appropriate dividers on the tabletop.

Scoring: ;
Passing Files all cards into the box either before or after demonstratio
than 2 errors.

n with no more




Emerging  Files cards in box with 3 or more errors or correctly sorts 10 cards onto 5 dividers
on table.

Failing Does not correctly sort cards onto dividers on table.

1. Measures with Cups and Spoons e

Materials: 1 container of ground black pepper, 1 box of salt, 1 large container of lentils,
%2 tsp. measuring spoon with red tab, 1 tsp. measuring spoon with yellow tab, ¥ cup
m‘_aa'suring cup with green tab, 1 cup measuring cup with blue tab, one large container for
mixing ingredients, one list of written directions for mixing the ingredients, one set of
photograph directions

Procedure: Spread cups, spoons, and containers in front of individual along with the set of
written directions. Indicate to the individual to follow the list and combine the ingredi-
ents. If the individual makes 2 errors or does not know how to proceed, present the pho-
tograph directions and indicate to the individual to follow the list.

Scoring:

Passing Completes either the written list or the photograph directions with no more than
1 error (on either structure).

Emerging Completes task with either structure with no more than 2 errors.

Failing Does not complete mixing or makes 3 or more errors.

12.717'7yp_es - - ) 7 | _ -

Materials: Computer or keyboard, pencil, paper

Procedure: Indicate to individual to type his or her first and last names. If individual does
not begin task or begins incorrectly, demonstrate by typing individual’s first and last
names. If individual successfully types first and last names, print “You are working well”
on paper, hand it to individual, and indicate for him or her to type it. If individual does
not begin or begins incorrectly, demonstrate by typing the first word.

Scoring: |
Passing Types name and sentence immediately or after one demonstration with 2 or .
fewer errors in less than 1 minute total typing time. E
Emerging Types name and sentence with 3 to 6 errors or takes from 1 to 3 minutes total !
typing time. |
Failing Does not type name and sentence, or makes more than 6 errors, or takes more

than 3 minutes total typing time.

Direct Observation Scale: Vocational Behavior , -

13. Uses Assembly Line Methed .

Cluster 13-18

Also see Item 14: Works Continto!
[tem 16: Works Without Supervision,
Neatly and Systematically

Materials: 16 sets of 3 paper-clipped 8

inuously at Task, Item15: Is Not Distracted by Office Noise,
Item 17: Works Productively, and Item 18: Works

15" X 11" pages, 16 9" X 12" large clasp envelopes

I
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Procedure: Place the envelopes on the table in front of the individual. Place a file tray on the
individual’s right. The examiner sits next to the individual on his or her left and begins tg
place one set of pages in front of the individual. Indicate to the individual to Put one set
into each envelope and put envelope into the tray. If the individual does not begin or ip-
correctly attempts a combination, demonstrate the task up to three times. Then Proceed
without further demonstration. Place one set of pages in front of the individual at 4 rate
of one set every 15 seconds. After placing the first 8 sets, increase the speed tg one set
every 10 seconds. Note how many envelopes the individual has completed whep the ex-
aminer places the last envelope in front of him or her.

Scoring:
Passing  Successfully completes at least 13 sets, speeds up when the examiner does or

waits for next at a rate that is reasonably approximate to the examiner’s rate so
that there are no more than 3 sets left after the examiner places the last set.

Emerging Performs task but completes 6 to 12 sets.
Failing Completes 5 or fewer sets successfully.

14. Works Continuously at Task

Cluster 13-18
Materials: 30 sets of 3 paper-clipped pages, 30 9" X 12" clasp envelopes

Procedure: Demonstrate placing one set of pages in an envelope. Then have the individual
perform the task, offering demonstration and assistance if needed. The examiner is al-
lowed to demonstrate the combination a total of 3 separate times. Once the individual
has assembled 3 sets consecutively without assistance, indicate to the individual to con-
tinue alone. Begin timing and offer assistance only if the individual pauses for more than
10 seconds, directing individual’s attention to the task by pointing.

Scoring:

Passing Works continuously for 5 minutes with no pauses longer than 10 seconds.
Emerging Works continuously for 5 minutes with 1 or 2 pauses of more than 10 seconds.
Failing Has 3 or more pauses of more than 10 seconds or never performs the task.

15. Is Not Distracted by Office Noise

Cluster 13-18
Materials: Telephone in room, intercom, or radio

Procedure: Arrange for an interruption after the individual completes placing 10 sets of
pages in envelopes during the administration of Item 14. While the individual is working,
have a telephone call come to the examiner or have someone call the examiner over the
intercom. If these options are not available, turn on the radio. Note distraction and
whether the individual is able to refocus on the work and reestablish the same rate of
performance.,

Scoring:

Passing Remains intent on the task and is not distracted or is distracted but returns to
work at comparable rate after one reminder.

Emerging Becomes mildly distracted (rate slows) or needs several reminders to return to
work.

Failing Becomes extremely distracted and is unable to return to task without consistent
reminders.




16. Works Without Supervision

Cluster 1318
Materials: See Ttem 14: Works Continuously at Task

Procedure: While individual is engaged in putting pages in envelopes during the administra-
tion of Item 14, the examiner ensures that there are at least 20 sets remaining to be com-
pleted. The examiner indicates that the individual should continue working when the
examiner leaves the room. The examiner then leaves the room for 2 minutes. He or she
observes from an observation window or from a point out of the individual’s direct line

of vision. Observe how long the individual continues to work without supervision (max-
imum of 2 minutes).

Scoring:
Passing Works continuously without supervision, with no pauses longer than 10 sec-
onds, for an additional 2 minutes,

Emerging Works more slowly and less continuously without supervision than when super-
visor was directing activities.

Failing Works fewer than 30 seconds without supervision.

~ 17. Works Productively

Cluster 13-18
Materials: Same as Item 14: Works Continuously at Task

Procedure: While individual is engaged in Item 14: Works Continuously at Task and Item
16: Works Without Supervision, observe the individual’s performance. Count the number
of completed sets after administering both tasks (a 5-minute period).

Scoring:

Passing Completes 25 or more sets during the 5-minute period.
Emerging Completes 15-24 sets during the 5-minute period.
Failing Completes 14 or fewer sets in the 5-minute period.

18. Works Neatly and Systematically

Cluster 13-18
Materials; None

Procedure: Note individual’s behavior while performing tasks durin
cial attention to predominant mode of working.

Scoring:

g test session. Pay spe-

Passing Is generally neat and systematic in approach to a task,
place and using them in systematic fashion.

Emerging Puts most but not all materials away or needs occasional
materials for a task.

putting materials in proper

guidance in Organizing

Failing Generally leaves materials out of place or needs constant guidance in Organizing
materials for a task.

19. Responds to Environment

Materials: None

Procedure: Observe individual throughout testing session, noting reactions
roundings (e.g., test room and materials, lights, windows, mirrors, and p
inside and outside of the testing room). Watch for any atypical Tespons
perresponsiveness, and overreaction or underreaction to stimuli.

to physical syr-
O1ses and voiceg
€s to stimulj, hy-

N T



Scoring:

Passing  Shows awareness of, and responds appropriately to, surroundings (e.g., looks
out window or into mirror, uses test materials appropriately, turns head toward
Oor comments about noises).

Emerging Shows mildly inappropriate responses to surroundings (e.g., uses materials in
repetitive or unusual fashion, occasionally stares at lights, occasionally shows
no response to sound).

Failing

Shows extremely inappropriate responses to surroundings (e.g., extreme hyper-
responsiveness to visual stimuli, sounds, textures; repetitive or ritualistic behav-

iors that are hard to interpret, such as tapping or spinning all materials; no re-
sponse to sound of voice).

~ 20. Handles Transitions

Materials: None

Procedure: Note individual’s behavior throughout the testing session during transitions from
one activity to the next.

Scoring:
Passing Handles transitions without signs of anxiety or frustration.

Emerging Tolerates transitions but shows some signs of anxiety or difficulty in returning to
work.

Failing Shows considerable anxiety and becomes upset during transition times or is un-
able to return to work for a long period of time after a transition.
21. Asks for Help When Needed

Cluster 1, 2, 3, 21

Materials: 5 jig cards, 5 standard nuts, 5 bolts, 5 washers, 3 wing nuts, sandwich bags, di-
vided sorting tray, plastic box for finished bags

Procedure: Place divided tray containing the nuts, washers, and wing nuts in front of indi-
vidual. Remove bolts and put them out of individual’s sight. Present jig cards one at a
time, in order, and direct individual to “find these, put them in a bag, and put the bag in
the box.” If individual indicates a need for a bolt, provide a bolt and allow the task to
continue.

Scoring:

Passing Clearly asks for bolts each of the 3 times they are needed.

Emerging Indicates a need for bolts only once or twice, or requests bolts in an indirect or
unclear manner, or shows some signs of being confused and does not request
bolts.

Failing Does not ask for bolts when needed; completes task without bolts or fails to
complete task.

22. Responds to Corrections =

Materials: None

Procedure; When the individual performs a task incorrectly, the examiner should dismantle
the error and replace materials in their original containers (e.g., take the assembly apart,
erase the incorrect written response). The examiner should then demonstrate to or direct
the individual in the correct procedure. Note also the response of the individual to inter-
ruption and to calling the individual’s name. Observe the individual’s responses through-
out testing.

—_—




Scoring:
Passing  Consistently attends to the demonstration or direction and attempts to

the task without overt signs of agitation or ignoring the examiner.
only partial attention to

s of anxiety or has diffi-

perform

Emerging Attempts to perform the task after correction but gives
correction or shows signs of agitation. Shows some sign
culty returning to work after an interruption.

Failing Ignores the direction or demonstration or shows significant signs
when corrected or interrupted.

of agitation

23. Tolerates Interruptions I .

Materials: None

Procedure: Note individual’s behavior throughout the evaluation. Intent
dividual when involved in a task by calling the individual’s name an
or asking individual to hand something to the examiner.

ionally interrupt in-
d asking a question

Scoring:

Passing Tolerates interruptions without signs of anxiety or frustration and returns to
work quickly.

Emerging Tolerates interruptions but shows some signs of anxiety or has difficulty return-
ing to work.

Failing Shows considerable anxiety and becomes upset during interruptions or is unable

to return to task for long period of time after interruption.

24. Maintains Stamina During Testing R

Materials: None

Procedure: Throughout testing, 0
to Item 36: Follows Schedule, and a

the individual’s performance.

bserve the individual for signs of fatigue or agitation. Refer
dd breaks or preferred activities as needed to sustain

Scoring:

passing ~ Works for 1% hours in testing session with only 1 or 2 breaks and shows no
significant signs of agitation and fatigue or loss of quality in performance.

Emerging Works at least 1 hour but needs several breaks for preferred activities and shows
some signs of fatigue or loss of quality.

Failing Works less than 1 hour and shows major signs of fatigue, frustration, and loss of

quality.

Direct Observation Scale: Independent Functioning

1 ——

25 Tells Time
.7 k with readable face and movable hands

Materials: Toy cloc
ProcedurE: Set clock at 3:00 and ask individual to tell you what time it is. If response is cor-

rect, continue the same process with 11:.00, 7:30, 2:30, and 5:20. If individual does not
respond 0T responds incorrectly to tl}e f?rs.t item, reset the clock to 12:00 and then ask
individual to set the clock to 3:00. If .1nd1v1dual stll_l does not respond or responds incor-
rectly, demonstrate and then ask again. Then continue with the other trials (11.00, 7- 30,

2:30, and 5:20) in the same manner.

/




Scoring;

Passing  Tells correct time or sets clock correctly for all 5 trials.
Emerging Tells time or sets clock correctly for 2, 3, or 4 trials,
Failing Tells time or sets clock correctly for no more than 1 trial.

~26. Recognizes Money

Materials:

Procedure:
bill, nic
lowing

$5 bill, $1 bill, quarter, dime, nickel, written directions
Lay money on the table in the following order from individual’s left to right: $1
kel, $5 bill, quarter, dime. Ask individual to point to each one in turn in the fol-

order: dime, $1, nickel, $5, quarter. If individual fails, show the written directions

to point to the items. If the individual continues to fail to start or points incorrectly, dem-
onstrate the first one (dime).

Scoring:

Passing Points correctly to all 5 items.
Emerging Points correctly to 2, 3, or 4 items.
Failing Points correctly to no more than 1 item.

27. Calculates Monetary Amounts

Materials:  $5 bill, $1 bill, 2 quarters, 1 dime, 1 nickel, 2 pennies, written directions

Procedure: Lay money on the table in the following order: 2 quarters, nickel, $1 bill, 2 pen-
nies, dime, $5 bill. Then ask individual to give you 10¢, 25¢, 12¢, $1.50, $5.10. If the in-
dividual fails, show the written directions to give you the correct amounts. If individual
does not start or gives you the first amount incorrectly, demonstrate the first one (10¢).

Scoring:
Passing Gets 4 or 5 of the amounts correct.

Emerging Gets at least 1 of the amounts correct, or knows value of coins (e.g., dime =
10¢) but cannot add value of two coins together.

Failing Gets none of the amounts correct.

28. Recognizes Survival Signs

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: Common survival signs with picture symbol on one side and written word on
other: STOP, MEN, CROSSWALK, DON’T WALK, WOMEN

Procedure: Place all 5 signs on table in front of individual symbol-side up in this order:
CROSSWALK, STOP, MEN, DON'T WALK, WOMEN. Indicate to individual to point to the
following signs:
1. Point to the sign that says MEN.
2. Point to the sign that says CROSSWALK.

3. Point to the sign that says STOP.
4. Point to the sign that says WOMEN.
5. Point to the sign that says DON'T WALK.

Then flip the pictures over to the written words and repeat the directions.

Scoring: |
Passing Identifies at least 4 signs correctly either with written or picture cues.
Emerging Identifies at least 2 signs correctly either with written or picture cues.
Failing Is unable to identify more than 1 sign correctly.




29. Washesf Hands ——

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: Bathroom sink, soap, towel

Procedure: Indicate to individual to wash and dry hands. (This item can be administered
before Item 30: Uses Vending Machines, and Item 31: Demonstrates Appropriate Eating
Habits.)

Scoring:

Passing ~ Turns on water, wets hands, applies soap to both hands, works soap over all ar-
eas of both hands, completely rinses soap from hands, turns off water, and dries
hands completely with towel.

Emerging Completes part of hand washing independently but needs help with other parts
or needs verbal reminders to undertake parts of task.

Failing Needs help with most or all parts of hand washing.

30. Uses Vending Machines

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: 5 quarters, 3 dimes, 3 nickels

Procedure: Direct individual to vending machine and give 5 quarters, 3 dimes, and 3 nickels.
Indicate that individual may purchase choice of items (e.g., one drink and one snack
item). If individual does not begin or fails to complete purchase (e.g., puts in some but
not enough money to buy selected item), prompt as needed to complete task. Closely 7
observe individual’s behavier, particularly the ability to select the item desired and to

remove returned change from the machine.

Scoring:

Passing Makes purchase independently. Selects items, puts enough coins in slot, removes
change and item.

Emerging Performs some parts of purchase independently but needs assistance with other
parts (e.g., inserts some money but not enough to complete purchase; makes
purchase but fails to remove change).

Failing Is unable to perform any parts of purchase independently, even after prompts.

31. Demonstrates Appropriate Eating Habits

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: Packaged snack, beverage in container

Procedure: Encourage individual to open snack and beverage and begin eating them. If indi-
nnot open one or both, open them and encourage individual to begin eating

vidual ca !
Observe the individual’s eating habits.
Scoring:
passing ~ Exhibits generally good table habits including chewing with mouth closed, eat-
ing at an appropriate speed, and eating tidily. - ’
: ble habits (eats with mouth closed .
rging Uses sOME good ta : sed, at appropriat
Emere tidily) but does not do all of them consistently. HIolE speed,, or
Failing Does not eat with mouth closed, at an appropriate speed, or tidily.

I s



32. Uses Money

Cluster 32, 59
Materials:  $5 bill, $1 bill, 2 quarters, 1°dime, 1 nickel, 2 pennies; paperback book, comic

book, inexpensive food item (e.g., candy bar), gel pen, Post-it notes pad, stickers, price
tags or signs for the items as follows:

paperback book $3.50
comic book $3.50
gel pen 97¢
candy bar 75¢
Post-it notes 55¢
stickers 25¢

Procedure: Place all money on table in front of individual. Display items and prices where
individual can see them easily. Tell individual to pretend to be going into a store and use
the money to buy these items. When individual requests an item, state its price and indi-
cate for him or her to hand you the necessary money to buy that item. Ask individual
whether any change is due. After purchase is completed, return money to individual for
use for 3 other purchases. If individual does not begin, or begins but fails to complete
task, prompt or cue as necessary to complete the purchase of 1 item.

Scoring:
Passing

Emerging

Failing

~ 33. Delivers Messages

Materials:

Makes 4 purchases independently. Uses appropriate amount of money and is

aware of whether change is due.

Makes 1, 2, or 3 purchases independently, or performs some parts of task inde-
pendently but needs help with other parts to complete purchase (e.g., hands
over some but not all of the money to pay for item and corrects self after cues or
prompts; pays for item correctly but is unaware of whether change is due).

Does not complete any purchase independently even after cues or prompts.

Paper, pencil

Procedure: At some point during the session, indicate to individual that you need another
pen, pencil, or pad of paper. Ask individual to go to the secretary and get you another
one. (If individual is nonverbal, write this message on paper, read it to individual, and
ask individual to take it to the secretary.) Be certain that individual knows how to get to

secretary’s office.

Scoring:
Passing

Emerging

Failing

34. Uses Calendar

Materials:

nonverbal individual point to the answers.)

Travels independently to and from secretary’s office, is not distracted by sur-

roundings, and does not dawdle.

Needs further assistance with directions, or travels independently but dawdles,

or is distracted while traveling.
Is unable to travel to and from secretary’s office.

December calendar with Christmas holiday clearly marked
Procedure: Place the calendar in front of individual. Ask the following questions. (Have

e Can you name the days of the week?

e On what day of the week is December 10?




* Do you go to school/work on ? (Name a date that falls on a Tuesday.J
* Do you go to school/work on ? (Name a date that falls on a Sunday.)
* When is Christmas?

* How many days do you go to school/work each week?

Scoring:

Passing Answers at least 4 questions correctly.

Emerging Answers 2 or 3 questions correctly without assistance.
Failing Is unable to answer more than 1 question correctly.

35. Writes and Records Checks - o _ R

Materials: 3 filled-out and photocopied checks, check register sheet with a balance written
for the first entry, pencil, highlighter, calculator

Procedure: Present individual with the completed checks, register sheet, pencil, and calcula-
tor. Point to the balance at the top of the register sheet and direct the individual to use the
calculator to subtract each check from the balance on the right side of the sheet. If the
individual is unable to proceed, use the highlighter to focus the individual’s attention on
any confusing feature of the task (e.g., highlight the balance, the check amount, and/or
the place where the subtracted balance will be written). Prompt by pointing to highlight
cues and explaining the confusing element (e.g., “This is where the balance goes.”). If
the individual is still unable to proceed, complete the first check subtraction and encour-
age him or her to try with the second check.

Scoring:

Passing Completes all subtractions with or without highlighting cues and prompts.

Emerging Completes at least 1 element of the task (e.g., uses calculator correctly, puts sub-

tracted amount in correct box).

Failing Does not complete any portion of the calculation, or does not record amount.

36. Follows Schedule - -

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: Paper and pencil for writing out a schedule, or picture cards for scheduled test-
ing activities (i.e., Survival Signs, Wash Hands, Vending Machine, Snack, Card Game,
Travel Kit Assembly) along with top-to-bottom picture schedule with pocket at bottom

Procedure: At the point during testing when the individual needs a break from work activi-
ties, present him or her with either a written schedule or a picture schedule illustrating
the sequence of activities as follows: Survival Signs, Wash Hands, Vending Machine,
Snack, Card Game, Travel Kit Assembly. As the individual finishes a task, prompt him or
her to check the schedule to find the next activity. If a written schedule is used, prompt
him or her to cross the next item off the schedule and retrieve the activity from the table
on his or her left. If a picture schedule is used, prompt him or her to take the top card
retrieve or complete the activity represented on the card, and place the card in the DOCke;
at the bottom of the schedule. After prompting the first transition, observe the individy
al’s use of the schedule. Does the individual use the cards or written instructions to .
dict the next event? Prompt him or her as necessary. pre-

Scoring:

passing ~ After the initial prompt with the first activity on the schedule, he o she uses th
e

schedule independently and recognizes the sequence of activities and wh
en to

check the schedule.




Emerging Requires repeated prompts to use the schedule but shows some understanding of
the sequence of activities. l

Failing Does not use the schedule without constant prompts and does not know what
comes next.

_Direct Observation Scale: Leisure Skills

_37. Engages in Solitary Activities

= ]
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Cluster 37, 38, 44, 51

Materials: Newspaper, 2 magazines (1 sports, 1 teen), 1 retail clothing catalog, 1 word
search puzzle book, deck of playing cards, pencil, paper, markers, map, radio or tape {
player and tape, large box or basket

Procedures: Place all of the materials in the large box or basket and place to the side of the
individual. Let the individual know that you will be busy for a few minutes and indicate
that he or she may use the materials while you work. Then refrain from interaction and {
allow the individual to decide how to spend the next 3 minutes. Observe the individual’s
use of materials and other actions.

Scoring; 4
Passing Engages in one or more activities for 3 minutes with a gap of no longer than 10
seconds. {1
Emerging Engages in an activity for 1 minute but does not change activities or has a period f
of at least 10 seconds during which the individual is not engaged. 7
Failing Uses materials for less than 1 minute or not at all. '

38. Puts Away Materials at End of Break

Cluster 37, 38, 44, 51
Materials: Digital timer, direction card with picture cues: “Timer rings, put in box” (

Procedures: After presenting all materials in Item 37: Engages in Solitary Activities, set the @
timer for 3 minutes and put the written direction beside the timer. Indicate to the indi-
vidual the direction and say, “When the timer rings, put all the materials back in the
box.” If the individual does not begin putting away materials within 20 seconds after the
timer rings, point to the card.

Scoring:

Passing Independently puts all materials back in box either when the timer rings, when

the examiner points to the card, or when examiner prompts verbally.
Emerging Responds by putting up at least 1 item independently.

Failing - Makes no attempt to put away items even after prompt.

39. Plays Dart Board Game _

Cluster 39, 40

Materials: Dart board with magnetic-tipped darts

Procedure: Throw darts at the dart board several tirngs. Then .offe?r darts to individual, indi-
cating to do the same. If individual does not begin or begins incorrectly, repeat demon-
stration.




B t_lfO.iRecordsScore in Dart Boarrd Game

Scoring:

Passing Throws at least 3 darts at the board after demonstration and without additional
encouragement.
Emerging Needs additional encouragement to throw darts at the board.

Failing Does not throw any darts at the board.

Cluster 39, 40

Materials: Same as in Item 39: Plays Dart Board Game, paper, pencil

Procedures: After the individual has taken one turn throwing 3 darts at the board, pull off
each dart and count the score as you pull. Write both the individual’s and your name on
the paper and put the total under the individual’s name. Then you take a turn and write
the total under your name. Invite the individual to take another turn, then indicate to him
or her to total his or her score. Provide a separate piece of paper for totaling score if ap-
propriate. Continue 2 more turns.

Scoring:

Passing After the demonstration, individual correctly identifies each score, adds them
(with or without paper), and notes the score on the score sheet with no more
than 2 prompts.

Emerging Independently completes one part of scoring (recognizes score of one dart, adds
two scores, or writes down score on sheet [after examiner assists adding]).

Failing Is unable to complete any part of scoring.
4. Plays Simple Card Game

Cluster 7, 28, 29, 30, 31, 36, 41, 54

Materials: 10 playing cards with 2 each of numbers Ace-5

Procedures: Deal 5 cards to self and individual so that each person has one of each number.
Indicate that you want to play a number matching game and turn one of your cards face
up on the table. Indicate to the individual to find the same number in his or her hand and
play the matching card. Continue until all cards are gone. Repeat the game.

Scoring:

Passing Takes turns and matches numbers with no more than 2 errors in either of these

parts of play.
Emerging Makes 3 or fewer errors on one part of play.
Failing Makes 4 or more errors on both parts of play.

42. Shoots Baskets

Cluster 42, 43

Materials: Small basketball hoop on wall or back of door, small foam ball

Procedure: After playing catch with individual for a ff_ew minutes, toss the ball several times
at the basket on the wall. Then give the ball Fo mdllvu:lual with instructions to do the
same thing. If individual fails to respond or begins c}mpg_something else, repeat the dem-
onstration once and indicate to do the sa_me. After individual has performed task 1 time,
indicate to repeat the procedure 2 more times.

Scoring:

passing ~ Throws ball at basket at least 3 times after demonstration and without additional

encouragement.




___43. Uses Counters To Recognize End of Leisure Activity

Emerging  Takes ball and plays with it but needs additional encouragement or throws ball
at basket fewer than 3 times.

Failing Does nothing with ball other than hold it.

Cluster 42, 43

Materials: 6 chip counters and container with slot in top

Procedure: Administer this item only if individual receives Passing score on Item 42: Shoots
Baskets. Once the individual shows the ability to shoot baskets, present him or her with
the 6 chips and the container with the slot in top. Indicate to the individual to place a
chip in the slot after he or she makes a basket. Prompt the individual one time through
the sequence of placing the chip in the container after he or she makes a basket. Prompt
him or her through the second basket if necessary. Then observe the individual’s ability
to follow the visual system.

Scoring:

Passing Requires prompting through no more than 2 baskets, independently places a
chip in slot after each completed shot, and demonstrates understanding that the
task is finished when all chips are in the container.

Emerging Completes at least one part of the task independently (e.g., places a chip in the
slot after making a shot, recognizes when task is finished, does not place a chip
in the slot when he or she misses a shot).

Failing Does not recognize any connection between making shots and chips, and does
not recognize when task is finished.

44. Reads Magazine or Catalog

Cluster 37, 38, 44, 51

Materials: Magazine, store catalog

Procedure: Place magazine and store catalog on table and let individual know you will be
busy for a few minutes. Indicate that magazine and catalog are for individual to look at.
Refrain from further interaction and allow individual to decide how to spend the follow-
ing 3 minutes. Observe individual’s use of the reading materials and other actions. (This
item can be scored as part of Item 37: Engages in Solitary Activities, or administered

separately.)

Scoring:

Passing Reads (or browses through) one or both of the magazines for at least 2 minutes
without any gaps of longer than 10 seconds.

Emerging Occupies self with magazines for at least 1 minute,

Failing Does not appropriately occupy self with magazines (without tearing or other-

wise defacing) for at least 1 minute.

45. Plays Higher Level Card Game )

Materials: Full deck of playing cards or deck of UNO cards
individual. Indicate that you are going to play
- Shuffle and deal 8 cards to self and in 5!
Prozegll;:s}s)er—lnatching game (like UNO). Indicate that when the player whose turn it is does
not have the same number that’s on the face-up pile, he or she must pick a card from the
face-down pile. Prompt as necessary and allow game to continue for 3 minutes.




Scoring:

Passin

* g:)depen_dently takes turns, matches cards, and pulls one card from the face-
wn pile when he or she does not have a match, with no more than 2 errors in

each part of the game.

Emergi
7ging  Makes no more than 2 errors on one part of the game (i.e., taking turns, match-
Ing cards, pulling cards from pile).

Failing Makes more than 2 errors on all 3 parts of the game.

46. Requests Leisure Activity and Responds to Work System

Materials: Break card or object that represents a preferred activity, basket for finished
work

Procedure: When the individual shows signs of fatigue with an activity, indicate verbally
and by pointing to a break card or object that represents a preferred activity that you can
take a break if he or she is getting tired. Ask if he or she would like a break. Place the
break card or preferred object on the table to the right of the individual and just above
the basket or box into which finished work is placed. Then observe the individual for |
improvements in performance and attention to task. Does he or she show same level of
fatigue or stress with the activity? Does individual recognize that a break is coming next?
Does he or she complete activity despite signs of fatigue? If the individual shows contin- |
ued frustration, indicate by pointing to the card or object and the activity and saying, |

“Finish work, then break.”

Scoring: |

Passing Communicates desire for a break and responds to work system by completing
activity despite signs of fatigue. |

Emerging Either communicates desire for break or attempts to complete activity as set up r
on work system.

Failing Refuses to finish activity even when presented with pointing/verbal direction to

finish work, then break as presented on work system.

47. Plans a Community Recreation Activity

Cluster 47, 48

Materials: Page from newspaper with movi
cil, paper

Procedure: Present the newspa
cific movie and you need to
find the movie that Tommy wants
find the theatre where it is shown. :
movie (e.g., “I have to g0 after 5 p.m.
what times it will be shown.

e advertisements (obtain prior to testing), pen-

per and indicate that your friend, Tommy, wants to see a spe-
find where that movie will be shown. Ask the individual to |
to see. (“Tommy and I want to go see . Please 5
») Then provide a limitation on when you can see the
» or “I have to be home before 11 p.m.”) and ask

Scoring: re, identifies it for the examiner (verbally, in writing, or by

i .ds the correct theat ' . -
Passing ;:)I;nti'ng) and identifies times that the examiner can go (verbally, in writing, or

by pointing).
[dentifies ODE of two e
able to identify either ele

lements independently.

Emerging ment without prompting from the examiner.

pailing 540

— I




- 48. Plans Amount of Money Needed for Community Recreation Activity

Cluster 47, 48

Materials: Calculator, “money for movie” card filled in with costs for each item, paper,
pencil

Procedure: If the individual successfully completes Item 47: Plans a Community Recreation
Activity, present the card and calculator to the individual. Point to each line on the card
and indicate the cost of each item. (You will need to write the amounts for each item on
the card before presentation.) Tell the individual that you need to know the total cost of
a ticket, medium popcorn, and medium soft drink and indicate to the individual to use
the calculator to determine the amount. If the individual is unable to proceed, point to
the items on card (ticket, popcorn, soft drink), the amount of each and the line for the
“total.” Indicate to the individual to continue. Prompt the individual as necessary.

Scoring;:

Passing Correctly uses the card to add the 3 items on the calculator and indicates to the

examiner the total amount, either with or without prompting.

Emerging Completes at least one part of the task when prompted.
Failing Does not complete any parts of the task when prompted.

__ Direct Observation Scale: Functional Communication

49. Comprehends Verbal Instructions or Gestures

Materials: 2 pencils, sheet of paper, slip-on eraser, box (large enough to hold the other
items)

Procedure: Spread the pencils, box, paper, and eraser on the table from individual’s left to
right. Say the instructions listed below, one at a time, to the individual. After each in-
struction, wait for the individual to carry out the task. If individual makes no response or
an incorrect response, repeat the verbal instructions, adding gestures and emphasizing
the key underlined words. After each trial, return materials to their original positions.

. “Give me the box.”

1

2. “Put the pencils on the paper.”
3. “Knock on the door.”
4
5

. “Put the pencils in the box, then give me the box.”
. “Put the paper in the box: then put the box on the floor.”
. “Put the paper in the box, put the pencils on top of the baper, then give me the box.”
7. “Put the eraser on the pencil, put the pencils in the box, then put the box on the floor.”
Scoring:
Passing ~ Carries out at least 5 verbal instructions without additional gestures or repeti-
tions.

Emerging Carries out 3 or 4 verbal instructions without additional gestures or repetitions,
or carries out 2 or more instructions with gestures or repetitions.

o

Failing Carries out | or none of the instructions with or without gestures and repeti-
tions.

Materials: None
Procedure: At appropriate times during the session ask the following questions:

|28 |




. “Do you want some water?” (during break)
. “Are you finished?” (after a task has been completed)
. “Do you need to use the bathroom?” (in the middle of the session)
4. “Do you like these activities?” (after a series of tasks)
Scoring:
Passing  Gives appropriate and apparently accurate response either verbally or no
bally to all 4 questions.
Emerging Answers 2 or 3 questions appropriately and accurately.
Failing Answers 1 or none of the questions appropriately and accurately.

w b =
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51. Follows Delayed Instructions _ I —

Cluster 37, 38, 44, 51
Materials: Same as Item 38: Puts Away Materials at End of Break: Digital timer, direction
card with picture cues—“Timer rings, put in box”

Procedure; After presenting all materials in Item 37: Engages in Solitary Activities, set the
timer for 3 minutes and put the written direction beside the timer. Indicate to the indi-
vidual the direction and say, “When the timer rings, put all the materials back in the
box.” If the individual does not begin putting away materials within 20 seconds after the

timer rings, point to the card.
Scoring:
Passing independently puts materials back in box when timer rings.
Emerging Responds to examiner prompt after 20 seconds by putting away at least 1 item
independently.
Failing Makes no attempt to put away items even after prompt.

52. Follows Picture Instructions

Materials: Refer to Item 7: Assembles Travel Kit and Item I1: Measures with Cups and

Spoons
Procedure: For at least one of the above tasks, present picture instructions as a second trial.
Determine whether the individual is able to complete the steps of the task independently

as a result of the picture directions.

Scoring:

passing  Follows at least one complete picture list without prompts in the second trial of
the task.

Emerging Partially follows the picture instructions but needs prompts to complete all steps
successfully.

Failing Is unable to follow the picture directions to complete the task.

53. Provides Emergency Information

Materials: Pencil, paper

Procedure: Askthe individual to tell you his or her name, address, and phone number. If th
individual responds correctly, ask him or her to tell you the name, address, and g : e
number of a person to contact in case of emergency. If the individual is unable to rels) one
verbally, ask him or her to write it down. pond

Scoring:

passing  Provides all of the above information, either verbally or in writing




Emerging Provides.information only about himself or herself, either verbally, in writing, or
by showing an identification card.

Failing Provides none or 1 piece of the information.

54, Communicates Needs "

Cluster 7, 28, 29, 30, 31, 36, 41, 54 )
Materials: Packaged snack, beverage in container "
Procedure: -After a@ministering Item 30: Uses Vending Machines and Item 31: Demonstrates
A-pprol,)r;ate Eatm_g Habits, take the snack and beverage and place them out of the indi-
vidual’s general visual field. Ask the individual to tell you at any time during the session
When }}e or she wants more. If the individual communicates a desire to finish the snack
lmmedlately, allow him or her to do so. If the individual makes no requests, give one re-
minder near the end of the session about telling you when more is desired.
Scoring:

Passing During session, clearly and consistently communicates desire for more snack or
beverage, or, if individual chooses to finish the snack at one time, clearly com- _
municates another need, such as going to the toilet or wanting more materials. {

Emerging Communicates desire for more snack, beverage, or some other need, but does
not always do so clearly or consistently.

Failing Rarely, if ever, communicates any needs during the session. 7

_ 55. Displays Positive Affect ) - - {

Materials: None

Procedure: Observe individual during the session when he or she appears to be relatively
content and satisfied.

Scoring: (
Passing Displays positive affect in a relatively appropriate manner in situations that are ¢
generally enjoyable to most people.

Emerging Displays some positive affect at times or does so inappropriately or in situations
others do not usually define as enjoyable.

Failing Does not display appropriate affect in a manner that is clear to other people.

56. Understands Prohibitions

Materials: None

Procedure: When individual engages in inappropriate behavior during the session, say
firmly, “No.” If individual does not engage in any inappropriate behavior, say “No” when

he or she makes an error.
Scoring:
Passing Immediately stops the preceding activity.
Responds to command by changing activity, and behavior does not intensify but
also is not totally inhibited.
Failing Behavior either intensifies or does not noticeably change.

Emerging

EN




57. Communicates Spontaneously R

Materials: None

Procedure: Observe individual’s spontaneous communication throughout the session.

Scoring:

Passing Initiates and engages in communication with the examiner. Communication is
conversational in that it both relates directly to the session and goes beyond it
(e.g., individual mentions some aspect of own life or talks about test activities in
an imaginative way). Individual’s communication is coherent and meaningful,
with little or no evidence of echolalia, rote phrases, or jargon.

Emerging Responds to spontaneous communication but does not initiate it, or initiates
spontaneous communication that is difficult to understand or contains rote
phrases, jargon, or echolalic speech.

Failing Does not initiate or participate in spontaneous communication.

58. Follows Written Instructions _ R

Materials: 2 pencils, box (large enough to hold pencils), foam or lightweight ball, 5 cards
with written instructions (listed below)

Procedure: Spread the pencils, box, and ball on the table in front of the individual. Present
the cards to the individual, one at a time and in the order below. Ask individual to read
card and do what it says on the card. If individual fails to begin or begins incorrectly,
point to the underlined words on the card and demonstrate the first instruction. After
each attempt by the individual te follow an instruction, spread items out as before for

next trial.

1. Put pencils in box.
2. Give me the ball.

3. Put box on floor.

4. Knock on the door.
5. Give me the pencils.

Scoring:

Passing Reads and carries out at least 4 instructions either before or after demonstra-
tion.

Emerging Reads and carries out 2 or 3 instructions or needs assistance (pointing to under-
lined words) to carry out instructions.

Failing Carries out 1 or none of the instructions, even with assistance,

59, Makes Simple Purchases e

Cluster 32, 59
Materials:  $5 bill, $1 bill, 2 quarters, 1 dime, 1 nickel, 2 pennies, paperback book, comic

book, inexpensive food item (e.g., candy bar), gel pen, Post-it notes pad, stickers, price
tags or signs for these items as follows:

paperback book $3.50
comic book $3.50
gel pen $.97
candy bar § .75
Post-it notes $ .55 .
stickers $.25
I




PFOCE_dure: Place money op table in front of individual, Display items and prices where indi-
Vidual can see them

easily. Tell individual to pretend to be going into a store and to use
the money to buy these ltems. When individual I€quests an item, state its price and indi-

cate to hand you the Necessary money to buy that item. Agk individual whether change
1s due. After purchase has been completed, return a]] money to individual for use for

other purchases. If individual does not begin or begins but fajls to complete task, prompt
Or cue as necessary to complete the purchase of 1 jtem,
Scoring:

Passing

Emerging Indicates desired item

Failing

Procedure: Show the individ

Passing Completes all information on messa

Emerging Correctly writes at least one

brompts.

~ 60. Records Phone Message

Materials:

2 telephones, mmessage pad, pen

by writing in the name o

and give the following message: “Hi, this is (state your name), please leave a message for

Jane Jones that (state your name) called. Please ask her to return my call at

555-1300. Thank you.” Give the message slowly to accommodate the individual and re-
peat if necessary, spelling names.

Scoring:

ge sheet correctly: name of caller, name of

person called, check “please call” window, and phone number in correct spaces

(as per example),

piece of information on the Mmessage sheet, even in
the wrong place.

Failing Does not complete any part of the task.

Direct Observation Scale: Interpersonal Behavior

6l. Responds to Name

IR At o e o
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Materials: None

Procedure: At some point early in the session, call individual’s na
looking at you. Closely observe response.

Scoring:
Passing Responds appropriately to hearing own name. Responds verbally,
iner, or shows other appropriate sign of awareness of own name,

me when he or she is not

looks at exam-

Emerging Reacts to hearing own name (e.g., looks ground, fidgets, makes
response is not addressed directly to examiner.

i indicati ess of hearing own name,
Failing Gives no indication of awaren g

a sound), byt

=



62. Makes Appropriate Initial Greeting

Materials: None

Procedure: Note individual’s behavior toward you on first meeting before the evaluation.

Scoring:

Passing Greets examiner appropriately by maintaining eye contact, shaking hands, and
not exhibiting any unusual behaviors.

Emerging Acknowledges presence of examiner but some aspects of greeting (e.g., type of
eye contact, manner of shaking hands, other behaviors) are unusual, or requires
prompt to return greeting.

Failing Does not acknowledge presence of examiner with any form of eye contact or

greeting.

63. Responds to Examiner’s Presence

Materials: None

Procedure: Throughout the session, pause and note the individual’s behavior toward you.
Note his or her emotional reaction to questioning. Note if questions lead to any agitation,
confusion, or avoidance.

Scoring:

Passing Shows awareness of and responds appropriately to examiner’s presence (e.g.,

looks at examiner when working together, turns toward examiner’s voice, no-

tices examiner’s gestures and movements). Consistently responds to questions
without agitation, confusion, or avoidance reaction.

Emerging On more than 1 occasion seems unaware of or unresponsive to examiner’s pres-
ence. Demonstrates mild level of confusion or tension in response to questions
of the examiner.

Failing Is frequently (at least 3 times) or mostly unaware of or unresponsive to examin-
er’s presence. Repeated questions lead to avoidance of examiner or significant
level of agitation.

64. Smiles Appropriately

‘Materials: None

Procedure: Throughout the session, note individual’s affect, with particular attention to
when individual smiles and laughs.

Scoring:
Passing Smiles and laughs appropriately (e.g., in a commonly accepted way, at a time

when examiner knows what individual is laughing about, and at something most
people would understand and find amusing).

Emerging Smiles and laughs in an appropriate way, but not about something most people
would understand and find amusing, or laughs in a manner that is mildly inap-
propriate.

Failing Either laughs in a very inappropriate way or at things totall

y unrelated to apv.
thing the examiner can understand, or does not smile at al]. .
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65. Demonstrates Self-Control

Materials: None

Procedure: Observe individual’s behavior throughout the session while working indepen-

dently on tasks individual does well.

Scoring:

Passing ~ Works quietly and calmly. Rarely (no more than once) displays work habits that
might disturb others (e.g., whistling or talking to self, clattering tools or materi-
als excessively, shaking table with knees).

Emerging Occasionally (up to 5 times) displays work habits that might be mildly distyrp.
ing to others.

Failing Displays seriously disruptive work habits (e.g., constant loud talking to self, fre-
quent dropping of materials, excessive shaking of table), or frequently (6 or
more times in a session) displays mildly disruptive behaviors.

66. Demonstrates Positive Interpersonal Behaviors

Materials: None

Procedure; Observe individual’s interpersonal behavior throughout the session.

Scoring:

Passing  Interacts positively with the examiner (e.g., when greeted, says hello, smiles, or
offers handshake; shows interest in examiner by asking questions and smiling

when praised by examiner for work; responds to changes in examiner’s voice or
facial expressions).

Emerging Shows inconsistent pattern of interpersonal behaviors, interacting positively at
some times but not at others.

Failing Shows 1 or no positive interpersonal behaviors during the entire session.

67. Does Not Demonstrate Negative Interpersonal Behaviors

f
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Materials: None

Procedure: Observe individual’s interpersonal behavior throughout session. Negative be-
haviors to be noted include (a) aggressive or disruptive behavior (e.g., angry or defiant
arguing, or threatening or potentially dangerous resistance to instructions; aggression
With objects or walls; aggression toward people, such as attempting to strike the exam-
Iner or engage in self-injurious behavior); (b) excessively affectionate behavior (e.g., at-
tempting to hold hands with examiner for long periods; hugging, kissing, or touching the
examiner inappropriately; making verbal or nonverbal sexual advances); (c) negative
personal habits (e.g., talking too loudly, standing too close to other people, excessive
belching, coughing, or spitting).

Scoring:

Passing  Shows only very mild and infrequent (1 or 2 times during the session) negative
interpersonal behaviors. Shows no aggressive, sexual, or disruptive behaviors.

Emerging  Shows mild negative behaviors 3, 4, or 5 times during the session o shows a
more severe aggressive, sexual, or disruptive behavior 1 time during the ses-
sion.

Failing  Shows mildly negative behaviors 6 or more times during the session or shows
severe aggressive, sexual, or disruptive behaviors 2 or more times during the ses-
sion.
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68. Travels with Examiner

Materials: Nope

Procedure: Observe individual’s behavior while traveling with you to unfamiliar places.
Scoring:

Passing Goes cooperatively with examiner to a place that is unfamiliar (walks next to
examiner independently; does not show any avoidance behavior).

Emerging Goes cooperatively with the examiner but needs some guidance (e.g., having
hand held), or walks independently but shows mild avoidance behavior (e.8.5
hesitating initially or lagging behind while walking).

Failing Is uncooperative when traveling to an unfamiliar place (e.g., refuses to accom-
pany examiner, becomes visibly anxious or upset).

69. Responds Appropriately to Physical Contact

Materials: None

Procedure: Observe individual’s behaviors during physical contact (e.g., shaking hands,
friendly gestures).

Scoring:

Passing Reacts to physical contact appropriately by returning handshake, smiling, or not
physically withdrawing.

Emerging Reacts to physical contact in a manner that is mildly inappropriate (e.g., body
tenses when touched; handshake is limp).

Failing Avoids or withdraws from physical contact, or is excessively affectionate.

70. Plays Cooperative Game

Materials: Refer to Item 40: Records Score in Dart Board Game, Item 41: Plays Simple Card
Game, and Item 45: Plays Higher Level Card Game

Procedure: During administration of these and any other items where turn taking occurs,
note individual’s awareness of you as a partner, noting his or her attention to turn taking
and sharing of materials during games.

Scoring:
Passing Clearly demonstrates an awareness of partner during game. Takes own turn and

recognizes partner’s turn (with or without demonstration) and interacts appro-
priately with partner.

Emerging Demonstrates some awareness of partner during game but needs occasional re-
minders about partner’s turn or responds to only some of partner’s interactions

Failing Does not demonstrate any awareness of partner during game. Needs frequent
reminders about partner’s turn, or does not respond or responds mappmpriately
to partner’s interaction.

71. Engages in Conversation R B

Materials: 6 topic cards: TV Programs, Home and Family, Games, Sports, SChool, Wor

k;
blank card One




Procedure: From the 6 topic cards, choose 3 that best fit the interests and lifestyle of the in-
dividual. Present the 3 cards on the table in front of the individual and indicate that you
are going to have a conversation. Indicate that the individua can choose 1 of the 3 topics
for the conversation and that you will talk about this topic until a timer rings (3 minutes),
If the individual shows No interest in the topics, present the blank card and ask him or

her what he or she prefers to talk about, and write that topic on the blank card. Indicate
that after he or she talk

s about 1 of the 3 topics, then you will talk about his or her pre-
ferred topic.

Begin by asking a general question about the topic (e.g.,
to watch?” “Who lives at your house?” “

the conversation time, ask follow-up que
ests. Make at least 2 statements that prov
Conversation (e.g., “I really like to watch

aspect of the show that is funny or related to the in
in your class and really like

Tesponse to overture, ability to build
Sponse to questions, and questions by
Scoring:

“What TV programs do you like
What computer games do you play?”). During
stions that are related to the individual’s inter-
ide an overture to the individual to build on the
[TV show].” Then comment on some
dividual’s statement. Or, “I have been
[specific student]. He likes to ."). Look for

on your comments (adjust to minor changes), re-
individual related to your comments.

Passing Stays with the topic for 3 minutes, res

ponding to questions, building on com-
ments,

Emerging Answers examiner questions brief]
time, becomes preoccupied b
tures and questions without

y or is unable to sustain conversation for full
y one aspect of topic and fails to respond to over-
repeated direction by the examiner.

Failing Does not answer questions or avoids topic completely.

72. Follows Visual Rules )

Picture or written rule cards (Walk, Shake Hands, Quiet Voice, Talk at Break)

Procedure: During session, note any behaviors that may cause problems in public settings

(e.g., running in halls, squeezing hands or any inappropriate touching, talking or vocal-
izing loudly, persistent talking about a specific subject). At the beginning of an activity,
before the behavior can occur, present the appropriate rule card and verbally indicate
what the individual should do. If during the activity the individual engages in a behavior
inconsistent with the rule card, point to the rule card and repeat the rule. If the individual
continues the behavior, immediately set up a work system to finish a concrete amount of
an activity, indicating that following the rule will result in a preferred activity (e.g., point
while saying, “Finish work, quiet voice, and get tape player.”).
Scoring:

Materials:

Passing Corrects own behavior when examiner presents rule card,

or demonstrates no
behaviors that would cause problems in public.

Emerging Corrects own behavior after examiner presents rule card and work system in
combination.
Failing Persists in behavior despite visual rule and work system.
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Home Scale

'Home Scale: Vocation Skills e

73. Uses Simple Workshop/Kitchen/Desk Tools

Passing Uses at least 3 simple tools (hammer, screwdriver, pliers, wrench, scissors, sta-
pler, tape, can opener, bottle opener) adequately without supervision or after
one demonstration.

Emerging Uses | or 2 simple tools or needs occasional guidance to use tools adequately.

Failing Does not use tools without constant guidance.

~ 74. Sorts Everyday ltems S

Sorts everyday items accurately without help (e.g., knives, forks, and spoons

Passing
into silverware tray; underpants into one drawer, shirts into another).

Emerging Sorts everyday items with some €rrors or needs occasional guidance.
Failing Does not sort everyday items without constant guidance.

_75. Sweeps or Vacuums - S

Sweeps Or vacuums entire area adequately without supervision or after one dem-

Passing
onstration.

Emerging Needs occasional guidance or repeated demonstrations to sweep oI vacuum ad-
equately.

Failing Does not sweep or vacuum without constant guidance.

76. Uses Cleaning Tools S -

Uses 3 or more common cleaning tools (mop, scrub brush, dust cloth) ade-

Passing
quately without supervision or after one demonstration.

Emerging Uses 1 or 2 cleaning tools or needs occasional assistance to use cleaning tools
adequately.

Failing Does not use cleaning tools without constant guidance.

77. Washes and Dries Clothes

Uses washing machine and dryer adequately without supervision or after one

Passing
demonstration.

Emerging Needs occasional assistance or repeated demonstrations to use washing machine
or dryer adequately.

Failing Does not use washing machine or dryer without constant guidance.

—




78. Washes and Dries Dishes

Passing Washes and dries dishes adequately without supervision or after one demonstra-
tion (e.g., uses sponge, soap, towel, or operates dishwasher without supervision
or after one demonstration).

Emerging Needs occasional assistance or repeated demonstrations to wash and dry dishes
or operate dishwasher.

Failing

Does not wash or dry dishes without constant guidance.

~ 79. Uses Kitchen Appliances

Passing Uses 3 or more common kitchen appliances (can opener, toaster, hand or power
mixer) adequately without supervision or after one demonstration.

Emerging Uses | or 2 kitchen appliances, or needs occasional guidance to use kitchen ap-
pliances adequately.

Failing Does not use kitchen appliances without constant guidance.

80. Folds Towels

Passing Folds washcloths into quarters and hand or bath towels into thirds indepen-
dently and stacks neatly for storage.

Emerging Completes folds into quarters or thirds, but folds are not always uniform and {
neat, or does not stack neatly for storage. {

Failing Does not complete either type of fold without consistent prompting or stack tow- (
els and washcloths neatly.
(
81. Makes Bed S ‘“’“‘“"’"'““ﬁ"";
Passing Pulls up sheet or blanket, smoothes out wrinkles, puts pillow at head of bed, and (
covers with bedspread independently when directed.
Emerging Completes one or more parts of making a bed but needs reminders or assistance (
to complete the process. q
Failing Does not complete any step of making a bed without assistance. (
{
82. Unloads Dishwasher and Puts Away Dishes ) (

Passing ~ Removes all dishes from drainer or dishwasher and places in correct cabinet or
drawer without assistance. '

Emerging Completes some aspect of putting away dishes (e.g., puts away cutlery or dinner (
plates) independently or requires assistance to complete whole process.

Failing Does not complete any step of putting away dishes without assistance.

g3. SetsTable i

Pussing Retrieves cutlery, napkins, plates, and cups from cabinets or drawers and places

correct number on each placemat (or designated spot) on table without assis-
tance.




Emerging Needs correct number of materials laid out for setting table, or completes at least
one step of setting table (e.g., puts one napkin on each placemat or puts one
plate on each designated spot) without assistance,

Failing Does not complete any step of setting the table without constant assistance.

_84. Cleans Up After Meal or Cooking

Passing Independently puts unused food portions into appropriate containers and stores

in correct place, throws out food scraps that cannot be stored, puts dirty dishes

in sink or dishwasher as appropriate, wipes counters and table without assis-
tance.

Emerging Completes at least one step of cleanup without assistance (e.g., stores food,
throws out scraps, puts dirty dishes in sink or dishwasher, wipes counters and
table), or requires assistance to complete all steps of cleanup.

Failing Does not complete any step of cleanup without assistance.

~ Home Scale: Vocational Behaviors

85. Works Independently

Passing When working on a previously mastered task (e.g., cleaning room, putting away
dishes, putting away clothes), works steadily for a period of 15 minutes or more,
even if parent’s or supervisor’s presence is necessary.

Emerging Works on a previously mastered task steadily for at least 5 minutes, even if par-
ent’s or supervisor’s presence is necessary.

Failing Does not work independently on previously mastered tasks for at least 5 min-
utes.

86. Asks for Help When Needed

Passing Requests help when unable to proceed (e.g., when materials or clearer instruc-
tions are needed) and does not seek help unnecessarily (e.g., when it seems
likely task could have been performed independently).

Emerging Occasionally seeks help unnecessarily or occasionally does not seek help when
unable to proceed with task and complete it.

Failing Frequently seeks help unnecessarily or rarely seeks help when unable to pro-
ceed.

87. Recognizes Authority Figures and Accepts Supervision

Passing Recognizes authority figures, obeys instructions, accepts correction of work,
rarely interrupts or argues, and displays no inappropriate physical behavior (e.g.,
aggressive or overly affectionate behavior).

Emerging Sometimes (2 to 5 incidents per week) displays inappropriate but manageable
behavior with an authority figure (e.g., clear disobedience, arguing, mild physi-
cal aggression, or excessive affection).

Failing Frequently (6 or more incidents per _week] displays inappropriate behavior with
an authority figure or occasionally displays severely disruptive or aggressive be-

havior.
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| 88. Shows Respect for Property,

{1

Rules, and Regulations R

Passi : T T
assing Consistently shows respect for property, rules, and regulations. Is careful with (
the possessions of others. |

Emerging  Occasionally (2 or 3 Incidents per month) violates rules and regulations or dis- 4
plays carelessness with the property of others. L

Failing Frequently (4 or more incidents per month) violates rules, regulations, or prop-  {

erty rights.

{
f
89. Performs New Tasks G
e TEUDTTS INEw lasks - 6
Passing Afu.er 1 or 2 explanations and demonstrations, learns and performs new tasks in (i
V\./hl.Ch the level of difficulty and the strategies necessary to complete the task are (i
similar to familiar tasks.

: (i
Emerging Learns and performs new tasks after 3 or more verbal explanations and complete v
demonstrations. ({
Failing Is generally unable to learn new tasks without a great deal of time and practice (]
spanning over at least a week. @
(|
- 90. Follows Delayed Instructions “a
Passing Remembers and responds to instructions that involve a delay of 10 minutes or ((
more (e.g., “After you clean your room, go get the mail.” “After dinner is over, @

can you take out the trash?”}.
Emerging Follows instructions involving delays of 5 to 10 minutes but does not do it con- «
sistently or needs reminders to carry them out. (
Failing Does not carry out delayed instructions without constant guidance. {
(
91. Tolerates Interruptions «
Passing While working independently and intently at a task, tolerates interruptions with- €
out signs of anxiety or frustration and returns to work quickly and works (
steadily. (
Emerging While working independently and intently at a task, displays mild disturbance 6

when interrupted or needs reminders to return to work.

Failing While working independently and intently at a task, displays considerable dis- {
turbance when interrupted (e.g., tantrums, hand flaps, leaves work area) or has ¢
to be physically guided to return to work.

92. Adjusts to Changes in Routine

Shows no unusual reactions to changes in customary schedules, routines, or sur-

S roundings (e.g., change in mealtime, substitute caregiver, furniture rearrange-
B

ment). . ' o
_ . ‘frequent difficulties (no more than 2 of 5 t_unes) in adjusting to
Emerging Slﬁgr‘:ge:lilrlldrg;:iilesq(e.g., becomes upset, insists on following old schedule, be-

comes confused and disorganized).

Faili Shows severe or frequent difficulties (3 or more of 5 times) in adjusting to change
ailing

in routines.




Passing
Emerging

Failing

94. Hand

-

Emerging

Failing

Passing

Emerging

Failing

Passing

Emerging

Failing

Passing

. 93. Maintains Own ‘Area and Possessions

96. Is Not Distracted by TV, Computer, or Favored Materials

Home Scale: Independent Functioning

97. Dresses _agd Grooms Self

Maintains proper care of own room and possessions without supervision.

Needs guidance or reminders at least 2 times a week to maintain care of own
room and possessions.

Does not maintain care of own room and possessions without guidance 3 or
more times a week,

les Movement During Tasks

When completing a task that requires movement within a room or between
rooms (e.g., unload groceries, clean up kitchen, make bed), moves and stays
focused on task without signs of anxiety or without wandering and confusion.

Tolerates movement but shows signs of anxiety or confusion or has difficulty
staying focused on task.

Shows considerable anxiety and confusion during movement or wanders with-
out returning to work independently.

~95. Works in Proximity to Others

Behavior is not adversely affected by working in close proximity to others during

household chores (e.g., remains on task, does not become anxious or with-
drawn).

Shows mildly inappropriate behavior (e.g., is distracted by others, avoids eye
contact with others) or reduced work rate when working in close proximity to
others.

Shows severely inappropriate behavior (e.g., complete withdrawal, hand flap-
ping) or markedly reduced work rate when working in close proximity to others.

Completes task without distraction, not adversely affected by the presence of TV,
computer, or favored materials (e.g., hobbies or preoccupations) in room or in
vicinity while working.

Completes task with 1 or 2 redirections, shows some distraction if (a) TV or com-

puter is on in another room, (b) TV or computer is off but in same room, (c) fa-
vored materials are present in room while working.

Requires 3 or more redirections to complete task because of presence of TV, com-
puter, or favored materials.

—_—

Dresses and undresses independently: chooses appropriate clothing; puts on
clothes, coats, pajamas, and other apparel without help; manipulates buttons
zippers, belts, and other fasteners. Independently attend ’

$ 10 grooming: maip-
tains a clean and neat appearance, uses deodorant, combs

hair, maintains nails,




Emerging Completes part of dressing and undressing independently (e.g., gets gants off
and on) but needs help with other parts, or dresses independently but inappro-
priately (e.g., puts on pajama top for school or chooses clothing that is not ap-
propriate for weather conditions). Independently attends to grooming but needs
assistance with some aspects (e.g., combs hair but does not cut nails indepen-
dently) or does not meet acceptable standards in all aspects (e.g., hair is not al-
ways adequately combed, does not use deodorant consistently).

Failing Needs help with most or all parts of dressing.

Bathes independently: turns on bath or shower, regulates water temperature,

washes body, shampoos hair, dries self. Brushes teeth independently without
reminders.

Emerging Completes part of bathing and brushing teeth independently but needs help with
other parts or needs verbal reminders to undertake task.

Failing Needs help with most or all parts of bathing and brushing teeth.

99. Uses Toilet

Passing Handles toileting needs independently: recognizes need to go, manages clothing,
cleans self, flushes toilet, and washes hands. Very rarely or never has accidents
(3 or fewer a year) either day or night.

Emerging Uses toilet independently but has occasional day or night accidents (fewer than
2 per month), needs reminders to go, or needs help with some parts of toileting
(e.g., cleaning self, flushing toilet).

Failing Uses toilet independently but has frequent day or night accidents (2 or more per
month) or needs help with most or all parts of toileting.

100. Handles Menstrual Hygiene or Shav”e_sw S

A. Menstrual Hygiene (women only)

Passing Manages menstrual hygiene independently: recognizes need for protection and
uses it without help, with infrequent noticeable accidents (no more than 3 per
year).

Emerging Manages independently but has occasional accidents (between 4 and 7 per year),
or needs reminders to use or change protection, or recognizes need for protec-
tion but needs assistance positioning sanitary pad or tampon.

Failing Does not recognize need for protection and cannot use it without help.

B. Shaving (men only)

Passing Shaves independently without reminders or help.

Emerging Shaves independently but needs reminders or help with some parts of shaving
(e.g., plugging in razor, catching missed spots).

Failing Needs help with all parts of shaving or must be shaved by someone else.

_10tCooks

Passing ~ Prepares simple meals independently (e.g., heat§ canned food, makes sand-
wiches, prepares cereal, cuts up vegetables and fruit, uses stovetop and oven for
simple boiled, fried, and baked dishes). May need occasional help.
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Emerging  Prepares only a limited range of foods independently (e.g., prepares sandwiches,
cold cereal, lemonade from concentrate) but does not use stovetop or oven (or
only uses them for boiling water).

Failing ~ Needs assistance for all dishes requiring food preparation or cooking.

___102. Shops Independently

Passing When given a predetermined amount of money, can go into store and ind.epen-
dently make simple purchase of 2 or more items (i.e., selects items appropriately,
recognizes need to pay, and waits for change).

Emerging Can perform some parts of making a simple purchase but needs assistance with 5
others.

Failing Does no shopping.

_103. Uses Transportation Independently

Passing Travels independently to and from familiar locations (e.g., recreation center,
movie theater, around home neighborhood). Walks, drives, or uses bus, taxi,
shuttle, or carpool as arranged. Crosses intersection safely, responding to car
horns and traffic signs and signals.

|
|
;
]
1
|
Emerging Travels to and from familiar locations alone but needs some help (e.g., boarding ]
correct bus, hailing taxi, crossing pedestrian crosswalk} or restricts independent
travel to the home area (e.g., yard, garage, house next door).

Failing Cannot travel alone to any location beyond home or fenced yard.

104. Demonstrates Good Eating Habits

Passing Serves self at table, uses utensils independently, consistently displays good table
manners, and eats a variety of foods.

Emerging Needs assistance or reminders with some of the skills listed above.

constant reminders for good table manners (e.g., eating at appropriate speed,

Failing Rarely uses utensils appropriately, eats only a limited range of foods, and needs =
eating from own plate only). |

~105. Follows Safety Standards ]

Passing Consistently observes safety standards (e.g., using tools safely, responding to
safety signals such as poison symbols or fire alarms, identifying and avoiding
dangerous areas or equipment).

Emerging Occasionally (once a month) violates safety standards or has difficulty recogniz-
ing more complex safety standards.

Failing Frequently (more than once a month) violates safety standards or has diffj
recognizing even simple safety standards.

culty

06. Self-Medicates as Prescribed
|
Passing Takes prescription medications at appropriate times without reminders and fo)-

lows prescribed guidelines independently (e.g., takes with meals, follows dietary

restrictions, avoids sunlight).




- 107. Packs for Overnight Outing or School Using List

Emerging  Needs occasional reminders to take medication at appropriate time or needs su-
pervision to follow guidelines.

Failing Needs frequent reminders to take medication as prescribed or to follow guide-

lines for taking medication,

Passing Consistently and independently packs toiletries and change of clothes for over-

night trip along with other personal items, or consistently and independently
packs all books, notebooks, and papers necessary for school, with only rare

omissions (1-2 times per month in packing for school). Note: A picture or writ- ’
ten packing list may be used. {

Emerging Makes occasional €rrors or omissions in packing for school or an overnight out-

ing, or needs a parent or supervisor to double-check packing.

Failing Makes frequent errors in packing or needs constant supervision to ensure all
items are packed. L

__108. Closes Bathroom Door . @

Passing Consistently and independently closes bathroom door before using facilities @

without reminder, \
Emerging Occasionally needs reminder to close bathroom door before using facilities. "
Failing Frequently fails to close bathroom door when using facilities or must be re- '
minded consistently. «
(.
_ Home Scale: Leisure Skills o -
(C
i . -
109. Uses Free Time Appropriately o -
Passing During free time, when not guided by scheduled activities or direct instructions, @
individual initiates and continues appropriate activities for at least 30 minutes
(e.g., solitary play, games with others, informal interaction, work on a hobby). (-
Emerging Engages in appropriate activities for at least 5 but fewer than 30 minutes with no I -
guidance or needs occasional guidance to continue free-time activities for 30 -
minutes.
Failing Does not initiate or carry out appropriate free-time activities for more than 5§ -
minutes without frequent reminders or guidance. -
(L 2
110. Engages in Solitary Play o .
o j i i li lay for periods of 30 minut L
Passing Engages in appropriate solitary play for p ( Inutes or more. Uses 3 or
more different toys or materials (e.g., colors with markers, plays on computer, -
bounces ball) either during one play period or over a number of occasions. -
Emerging Engages in solitary play but uses only | or 2 typgs of materials, or uses 3 Or more -
different materials in solitary play but needs guidance or reminders to continue |
to play for 30 minutes. -
Failing Does not engage in solitary play for_ more than 10 minutes without constant -|
prompting, or uses materials in very limited or odd ways (e.g., spins al] Objects, g

licks materials).

|



L anag_es_ in Cooperative Play
Passing |

Shows awareness of, or interest in, other people in unstructured play situations,

Zharing toys and materials and actively cooperating in play without reminders to
0 so. “

Emerging Shows awareness of, or interest in, other people but shares materials poorly, [

snatches materials from others, or shows other difficulties in cooperative play, or
plays cooperatively after reminders to do S0.
Failing

Pisplays no ability to play cooperatively or shows no awareness of other people !
in unstructured play. |
f

. _P!axs:rablg Games
Passing Plays 1 or more simple table games (e.g., lotto, cards, tic-tac-toe) with another
person, understands and follows rules, and takes turns.

Emerging Attempts to play at least 1 table game with another person but has difficultly fol-
lowing rules, taking turns, and maintaining attention.

Failing Does not attempt to play any table games with other people.
Note: List table games individual can play.

N3. Listens to Radio or Watches TV
Passing Turns on TV or radio, displays preferences for certain programs or songs, selects
preferred channel or station, and watches or listens for 15 minutes or more at a
time.

Emerging Turns on radio or TV but shows no program or song preferences, or watches or
listens for fewer than 15 minutes at a time, or attends to radio or TV but depends
on others to turn it on or select programs.

Failing Shows little or no interest in radio or TV.

N4. Engages in Ongoing Hobby of Collection
Passing Engages in an indoor hobby of collection (e.g., scrapbook, stamps, toy cars) on
a fairly regular basis (2 or more times per month) without guidance.

Emerging Engages in a hobby of collection but needs assistance with some parts of its ex- |
ecution (e.g., keeping the collection in one space or set of containers, putting 1
glue on scrapbook items), or rarely engages in collection activities unless urged
repeatedly, or engages in collection activities fewer than 2 times per month.

Failing Does not engage in any hobbies of collection.

115. Engages in Ongoing Arts and Crafts

Passing Engages in an arts and crafts activity (e.g., drawing, painting, building models
[robots, vehicles]) on a fairly regular basis (2 or more times per month) without

guidance.
Engages in an arts and crafts activity but needs assistance with some parts of its

Emerging ) : :
execution (e.g., consistently requires assistance to connect parts of model), or
rarely engages in arts and crafts activities unless urged repeatedly, or engages in
arts and crafts activities but fewer than 2 times per month.

Failing Does not engage in arts and crafts activities.

e
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Engages in an outdoor activity or interest (e.g., soccer, swimming, biking, walk-

ing, camping, fishing) on a regular basis (2 or more times per month) without
guidance.

Passing

Emerging Engages in an outdoor activity or interest but needs assistance with some part of

its execution (e.g., weeding garden, baiting fish hook) or rarely engages in an

outdoor activity unless urged repeatedly, or engages in activities fewer than 2
times per month.
Failing Does not engage in any outdoor activities or interests.

117. Shows Interest in Public Entertainment Events

Passing Pays attention to and displays an interest in 2 or more types of spectator events
(e.g., movies, sports, concerts, circus).

Emerging Pays attention to and displays an interest in 1 type of public event (e.g., goes to
movies), or shows interest by anticipating public events but not actually attend-
ing them.

Failing

Does not pay attention to or show interest in any public entertainment events.

118. Cares for Pets

Passing Enjoys and is gentle with a pet in home, and consistently assists with some as-
pect of care of pet (e.g., feeding, providing water, grooming, cleaning up).

Emerging Shows interest in and enjoys pet but is not always gentle or does not consistently
assist with some aspect of pet care.

Failing Shows no interest in or may be harmful to a pet.

119. Eats at Fast-Food Restaurant Independently

Passing Enjoys going to restaurant, orders independently, gives money, obtains change,

obtains condiments, and disposes of trash without reminders.

Emerging Enjoys going to restaurant but needs assistance with some aspect of ordering,
paying, preparation, or cleanup.

Failing Unable or unwilling to go to fast food restaurant, or unable to help with any as-
pects of obtaining, paying, preparation, and cleanup.

120. Cleans Up After Leisure Activity

Passing Independently assists in cleanup after party or recreational event or cleans up
after hobby or game, returning all materials to designated containers.

Emerging Assists in cleanup after recreational event, hobby, or game but needs some re-
minders to complete cleanup, or assists in only one aspect of cleanup.

Failing Does not assist in cleanup.




Home Scale: Functional Communication o

121 Communicates Basic Needs RORIS—

Passing Spontaneously communicates at least 6 of 8 basic needs (i.e., hunger, thirst, fa-
tigue, pain, sick, warm, cold, need to use toilet) clearly and comprehensibly
with clear gestures or words without prompts. When ill, consistently responds to
“show me where it hurts,” or other request for similar information, by pointing
to area, gesturing clearly, or verbally describing what is wrong.

Emerging  Attempts to communicate needs but is not always clearly understandable (e.g.,
uses only vague gestures, uses same signal for all needs, whines), or communi-
cates some needs but not others (succeeds with at least 2 basic needs consis-
tently). Sometimes points clearly or verbally describes pain or illness, but may
be vague (in gestures or words) or require repeated inquiries to obtain informa-
tion.

Failing Does not communicate at least 2 basic needs successfully.

122. Responds to Questions About Present State _

Passing Responds appropriately and understandably to questions about present state
(e.g., “Are you hungry?” “Are you finished?” “Do you want a drink?”).

Emerging Gives appropriate responses to some questions but not others, or responds in-
consistently to all questions.
Failing Does not give appropriate responses to questions about present state.

~ 123. Understands Concepts

This item evaluates the individual’s ability to understand the following concepts when used
in daily conversation:

1. Names of people and objects (e.g., “Alice,” “teacher,” “milk,” “sofa”).

2. Descriptions of actions (e.g., swimming, dressing, talking, crying).

3. Locations (e.g., “in the kitchen,” “at work,” “under the blanket™).

4. Time concepts (e.g., later, tomorrow, now).

5. Reasons and causes (e.g., why, because).
6. Sequences (e.g., “First we’ll eat, then we’ll play dominoes.”).

Passing Consistently understands at least 5 or 6 concepts when they are used by others
in daily conversation.

Emerging Consistently understands between 2 and 4 concepts or inconsistently under-
stands 5 or more concepts (e.g., understands some time concepts but not others;
understands descriptions of actions that are presently visible but not those that

are out of sight).
Does not consistently understand more than 1 concept used in daily conversa-
tion.

Failing

124. Uses Concepts
This item evaluates the individual’s ability to use in daily conversation the concepts listed in
Item 123: Understands Concepts.

passing Consistently uses 4 or more concepts appropriately in daily conversation.




_125. Reads Signs

‘“

A ‘

Emerging Consistently uses 2 or more concepts appropriately or inconsistently uses 4 o  «(f
more concepts (e.g., use is sometimes inappropriate). ‘

Failing Does not consistently use more than 1 concept in daily conversation. iy

i

Passing Reads and understands simple written signs {(e.g., “Men,” “Women,” “Dg Not 4

Enter,” “Restroom,” “Exit,” “Walk”). o

Emerging Reads and understands only 1 or 2 signs. ®
Failing Does not read and understand any signs. «
126. Uses Telephone - «
A e .

Passing Makes telephone calls independently for business or social purposes, obtaining
or asking for number desired, dialing phone, and carrying on comprehensible
conversation; is able to answer phone and receive incoming calls.

Emerging Makes telephone calls but needs help with some aspects of task (e.g., findingor
dialing number, getting correct person to come to the phone), or only uses tele-

; €
phone when answering incoming calls.
Failing Does not communicate by telephone. ‘
«
127. Uses Communication for Social Activities q
Passing Consistently uses communication skills to engage in social activities and re- ¥
sponds to communication from others whose purpose is to engage in social ac- ¢
tivities (e.g., responds to invitations to play a game or share materials, makes or 9
understands explanations of rules or plans for the activity, makes comments dur-
ing the activity). '
Emerging Inconsistenily uses communication skills to engage in social activities. L)
Failing Does not use communication skills to engage in social activities. (
{
128. Engages in Spontaneous Conversation - K
Passing Engages in conversation on a regular basis. Conversation is coherent and mean- ‘
ingful with little or no evidence of echolalia, rote phrases, or jargon. Conversa- {
tion goes beyond comments directly related to basic needs and daily activiies
(e.g., individual asks and answers personal questions, makes comment about ;
daily events or changes in routine, talks about activities).
Emerging Conversation contains moderate amounts of echolalia, rote phrases, or jargon ot {
is limited to direct comments about basic needs and daily activities. {
Failing Does not participate in conversation beyond rote, echolalic, or unintelligible (
speech. (

~ 129. Ceases Action When Told To Stop ISR e e

_—

tions potentially harmful
rection or clarifi-

Passing When told to stop (with dangerous circumstances or ac i
to the environment), ceases action consistently and waits for

cation without major signs of agitation.

) : riefly unless re-
Emerging When told to stop, ceases action inconsistently or ceases only brielly

directed.
Failing Shows major signs of agitation when told to stop or
cally redirected.

fails to cease unless physi-




__ 130. Points or Holds Out Hand for Desired Object

Passing Consistently uses a specific and clear pointing gesture or holds out hand to re-
quest a desired object.

Emerging Points in the general direction of desired object, or inconsistently points or holds
out hand to obtain an object.

Failing Does not use a pointing gesture or hold out hand to obtain an object.

| Bl Rejects with Gestures or Words

Passing When presented with an object or activity that is not desired, consistently and
appropriately uses a gesture to signify rejection, shakes head, or verbally rejects
without agitation.

Emerging Inconsistently uses a gesture to signify rejection, shakes head, or verbally re-
jects, or shows signs of agitation at times when rejecting.

Failing Does not use a gesture to signify rejection, shows consistent signs of upset to
signify rejection (e.g., walks away, throws object, engages in self-injurious be-
havior).

132. Attends to Pointing Gesture of Others To Obtain Objects or
Information

Passing Consistently attends to pointing gesture of others and follows point to find a de-
sired object or information about an activity.

Emerging Inconsistently attends to pointing gesture and needs repetition of gesture or ad-
ditional cues to find what is desired.

Failing Does not understand pointing gesture or consistently needs additional support to
find what is desired.

Home Scale: Interpersonal Behavior

133. Demonstrates Positive Behaviors with Familiar People |

Passing Initiates and responds to positive interaction with caregiver or other members of
household in ways appropriate to familiar acquaintances (e.g., recognizes famil-
iar people among others in a room; greets them spontaneously; knows their
names; knows which chair, bed, or personal items belong to whom; initiates and
engages in games or other interactions; gives and receives a pat on the back,
brief hug, or other appropriate physical contact).

Interacts positively at some times but not others, or responds positively to famil-
iar people but does not initiate interaction independently.

Rarely shows positive interpersonal behaviors with familiar people.

Emerging

Failing




134. Demonstrates Positive Behaviors with Strangers

_-k-\.

Passing Initiates and responds to positive interactions with strangers in appropriate ways
(e.g., smiles or greets strangers at home and responds to their greetings but does
not stop strangers on street or in public places, limits physical contact with
strangers to handshake, may ask or answer brief questions, will not go alone
into strangers’ houses or cars).

Emerging Shows inconsistent or mildly inappropriate behavior with strangers. Sometimes
fails to interact or respond to greetings or is too intrusive or affectionate with
strangers.

Failing Rarely shows positive interpersonal behaviors with strangers or fails to discrimi-
nate between strangers and familiar people.

135. Demonstrates Negative Behaviors—Aggression and Property Destruction

In answering this item, negative behaviors to be noted include the following:

Aggressive or disruptive behavior such as resistance to instructions or angry or defiant argu-
ing that appears threatening or potentially dangerous; aggression toward objects, such as
throwing objects or hitting the wall; aggression toward people, such as attempting to strike
others or to engage in self-injurious behavior during interaction.

Passing Does not show aggressive or disruptive behaviors.

Emerging Occasionally (3 or 4 times per year) shows severe negative behaviors (e.g.,
threatens or attempts physical violence, engages in self-injurious behavior).

Failing Shows severe negative behaviors 5 or more times per year.

136. Demonstrates Negative Behaviors—Exploitative, Annoying, Disturbing,

In answering this item, negative interpersonal behaviors to be noted include the following:

Exploitative behavior such as taking another’s possessions without permission; eating some-

one else’s food; borrowing and not returning; physically impinging on others; excessive

touching, hugging, or kissing; standing too close or staring; and verbal and nonverbal sexual

advances.

Annoying, disturbing, and distracting self-stimulatory behaviors such as talking too loudly;

belching; passing wind; sniffing food, objects, or people; spraying others with spittle; fon-

dling self in public; profanity.

Passing Shows only mild and infrequent exploitative and annoying or disturbing behav-
iors 1 time per month.

Emerging Shows mild behaviors 2 or more times per month.

Failing Shows negative behaviors almost daily.

137. Participates in Social Gatherings e e

. : i isits with
Passing  Enjoys social gatherings (e.g., holiday gatherings, birthday parties, Vist

guests) and initiates contact with others while attending them. _ .
acks necessary social skills,

' initiate interaction at social gatherings but 1 ;
Emerging Attempts to initiate interacti 8 g € acts with others,

or participates in social gatherings but only minimally i

Failing Does not participate in social gatherings.




___138. Responds to Presence of Other People -
Passing  Shows awareness of and responds appropriately to other people (e.g., watches
members of household, notices people entering or leaving room, looks at other
person when spoken to, speaks or gestures to others appropriately for level of
communication skills).

Emerging  Occasionally (no more than ! of 5 times) seems unaware of or unresponsive to

other people.
Failing Frequently (2 or more of 5 times) seems unaware of or unresponsive to other
people.

| 139. Behaves Appropriately Toward Others in Public

Passing Behaves appropriately toward others in public (e.g., maintains reasonable social
distance, does not engage in inappropriate physical contact, takes place in line).

Emerging Occasionally (1 time per day) displays mildly inappropriate behaviors toward
others in public (e.g., crowds others, fails to take place in line, talks too loudly).

Failing Frequently (2 or more times per day) displays mildly inappropriate behaviors
toward others in public or displays severely inappropriate behaviors toward oth-

ers in public (e.g., pushes or shoves others, argues or displays threatening be-
havior).

_140. Seeks Company of Particular People
Passing Actively and consistently seeks out one or more particular people at home or in
the neighborhood and expresses desire for or initiates contact (e.g., visits or asks

to visit others, plays games, shares materials, and works cooperatively with oth-
ers on a consistent basis).

Emerging Enjoys contact with one or more particular people (staff more frequently than
peers) but does not actively seek contact, or attempts to initiate interaction but
lacks necessary social skills.

Failing Shows little desire for social contact with specific people.

141. Does Not Disturb Others During Individual Activities

Observe individual’s behavior when working or playing independently.

Passing Does not disturb others by making noises, interrupting the activity of others, us-
ing materials or furniture needed by or belonging to others, playing radio or re-
cords too loudly, or engaging in behaviors that disturb the work of others.

Emerging Occasionally (no more than 2 times a week) disturbs others during individual
activities.

Failing Frequently (3 or more times a week) disturbs others.

142. Apologizes for Unintentional Mistakes

oo —

Passing ~ Communicates regret either verbally or gesturally after unintentional mistake ip
appropriate manner and shows an intent to rectify the error or to prevent its re-
occurrence.

Emerging Inconsistently communicates regret after unintentional mistake or makes little
effort to rectify the error or prevent its reoccurrence.

Failing Does not communicate regret in an appropriate manner or shows no effort to

rectify the error or to prevent future errors.




143. Controls Temper and Expresses Dissatisfaction Constructively

L
Q_X

~ 144. Shares Food and Belongings with Others {

5, Sorts Objects

Passing  Consistently expresses irritation, annoyance, and dissatisfaction without aggres-
sion, property destruction, yelling, or verbal abuse. May remove self from situa-
tion to calm down, may express frustration or distress without yelling, may ask
to be left alone, or may ask for explanation.

Emerging 00(:&519nally (2 or fewer times a month) expresses annoyance or dissatisfaction
by yelling, mild verbal abuse or making rude remarks, or performing physically
demonstrative acts (e.g., pounding table, stomping feet), but can be redirected to

' a safe place to calm without aggression or property destruction.

Failing Occe}sionally engages in aggression or property destruction to express annoyance

or dissatisfaction, or frequently (3 or more times a month) expresses annoyance

by yelling, mild verbal abuse or making rude remarks, or performing physically
demonstrative acts.

Passing During break or leisure activity in which materials are shared (e.g., tape player,
jigsaw puzzle, magazines, snacks}, consistently and willingly shares materials
when others express interest. {

Emerging Inconsistently shares materials or shows minor agitation when others express .
interest, may have one set of materials that he or she is unwilling to share even

for short period of time without some agitation. 4
Failing Becomes upset if expected to share materials, physically avoids sharing. i
{

School/Work Scale a

School/Work Scale: Vocational Skills

Passing Sorts objects (e.g-, several kinds of nails, washers, buttons) correctly or with few

errors without supervision.

Needs occasional guidance or mak
without constant guidance.

Emerging es frequent errors without supervision.
Failing Does not sort objects
orts in 15 minutes.

Also note how many objects individual s

146. Follows Assembly Diagram ____—— -
- miliar picture diagram to complete an assembly of at least 3
g-block diagran, nut/bolt/washer diagram) without prompt-

Passing Uses a new or gnfa
pieces (e.§- buildin
ing from supervisor:

Emerging Makes an error when pres
to the visual cue in the diagram.

ented with the diagram or requires a prompt to attend

: ow a new diagram or is unable to assemble
Failing Requires consistent prompts 10 foll g
parts using the diagram.




147. Files by Matching Symbols

Passing  Files papers with few errors by matching symbols on papers to symbols on fold-
ers, card files.

Emerging  Files papers with few errors (no more than 1 out of 10) if given occasional guid-
ance or gestural prompts.

Failing Does not file accurately without constant guidance.

L —

_1348LL_J_s_es Simple Mac_»hi_nes and quls;

Passing Uses simple machines and tools adequately without supervision or after one
demonstration (e.g., vending machine, scissors, stapler, and basic hand tools).

Emerging Needs occasional guidance or repeated demonstrations to use simple machines
and tools adequately.

Failing Does not use simple machines or tools without constant guidance.

149. Discriminates by Size

Passing Conmsistently distinguishes between objects on the basis of a difference in size
(e.g., large vs. small).

Emerging Occasionally makes errors in distinguishing between objects on the basis of
size.

Failing Does not distinguish between objects on the basis of size.

__1_50._M)e_asures e

Passing Makes accurate linear measurements using yardstick, ruler, meter stick, or mea-
suring tape and records or uses results in a practical way (e.g., marks materials
at correct spot, writes down length), or weighs objects accurately on small or
large scale and records or uses results in a practical way (e.g., writes down
weight, adds more items to equal required total).

Emerging Needs occasional assistance to measure accurately or makes some errors in lin-
ear measurements without supervision, or needs assistance or makes some er-
rors in weighing objects without supervision.

Failing Does not make linear measurements or does not use scales to weigh objects.

151. Packages Objects

Passing Obtains one set of objects to be packaged, puts objects into container (e.g., en-
velope, bag), closes or seals container, and places container in a designated place
(e.g., pile, box).

Emerging Needs assistance with one or more aspects of packaging or occasionally makes
errors.

Failing Does not package without supervision.

152. Cleans Own WOrkK 72 - ~

o Maintains a clean and orderly work area without supervision or after one re-
Passing
minder.

a



—_—

Emerging Needs occasional assistance or repeated reminders to maintain a clean work
area.

Failing Does not maintain a clean work area without guidance and repeated reminders.

| 153. Fills Containers to Rim

Fassing ~ When Jpouring (e.g., filling salt shakers, filling glasses for snack, pouring food-
stuffs into containers), fills each container to within ¥ in. of rim without over-
filling or underfilling container, and spills only rarely.

Emerging ?nconsistently overfills or underfills containers or occasionally spills when pour-
ing.

Failing Frequently spills when pouring or consistently overfills or underfills containers.

154. Uses List to Retrieve Items from a Shelf !

Passing When given a picture or written list of 4 or more items, can retrieve each item on {

the list from a shelf consistently without errors. f

Emerging Makes no more than 2 errors (e.g., leaves out one item, gets an additional item)
on each occasion that individual follows the list.

Failing Makes 3 or more errors or is unable to find items on the shelf consistently.

155. Operates Equipment in Response to Gauge, Timer, Buttons

Passing With at least one appliance (e.g., microwave, oven timer, dryer), responds to
gauge, timer, or auditory signal from appliance with correct action (e.g., removes
food from microwave, turns off stove, removes clothes from dryer) without a
personal reminder.

Emerging Occasionally needs a reminder from supervisor to perform correct action in re-
sponse to signal.

Failing Requires frequent reminders to operate equipment correctly.

156. Lifts and Moves Item

Passing ~ When presented with a task of carrying an item weighing at least 10 Ibs., suc-
cessfully carries the item at least 20 feet to area designated by supervisor.

Emerging  Successfully lifts item but carries it only part of the way or drops it roughly when
putting it down.

Failing Is unable to lift item or puts it down immediately after lifting,

~School/Work Scale: Vocational Behaviors

157. Works Steadily S

(This item is designed to measure time on task, not speed of production.)

Passing When working on a previously master.ed task that is part of daily program (e.g.,
sorting, packaging, assembly), works independently and steadily for a period of
30 minutes or more.
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Emerging  Works on a previously mastered task independently and steadily for at least 5
minutes,

Failing Does not work independently on previously mastered tasks for at least 5 min-

utes.

___158. Works at Consistent Rate

Passing  When working on familiar tasks, generally maintains a constant, steady work
rate, yielding approximately same output each hour.

Emerging  When working on familiar tasks, work rate varies from constant and steady to
inconsistent and variable, causing output to vary from one hour to the next.

Failing

When working on familiar tasks, generally works at a slow or extremely erratic
rate.

List a familiar task and give an estimate of individual’s usual work rate (units completed per
hour) for that task.

159. Completes Tasks Correctly

Passing Generally completes tasks within own ability with few, if any, errors (0-10%).

Emerging  Error rate varies, depending upon the task, from few errors to frequent errors
(11-50%).
Failing Generally completes tasks with frequent errors (more than 50%).

List a familiar task and give an estimate of individual’s usual error rate on that task.

_160. Controls Preoccupations During Work

Passing Completes task despite presence of distractions and preoccupations, and is not

adversely affected by the presence of computer or favored materials (e.g., hob-
bies) in room or in vicinity while working.

Emerging Completes task with 1 or 2 redirections, and shows some distraction (a) if com-

puter is on in room, (b) if a preferred activity is occurring in room, (c) if favored
materials are present in room while working.

Failing Requires 3 or more redirections to complete task because of presence of com-
puter or favored activities or materials.

161. Shows Respect for Property, Rules, and Regulations

%_\_
Passing Consistently shows respect for property, rules, and regulations. Is careful with
the possessions of others and with school or work property.

Emerging Occasionally (2 or 3 incidents per month) violates rules and regulations or dis-
plays carelessness with the property of others.

Failing Frequ.ently (4 or more incidents per month) violates rules, regulations, or prop-
erty rights.

162. Works in Proximity to Others

Behavior is not adversely affected by working in close proximi

) ty 1o others (e.g,,
remains on task, does not become anxious or withdrawn).

I -
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Emerging

Failing

163. Recognizes Authority Figures

Passing

Emerging

Failing

164. Organizes Work Materials To Assist Performance

Passing

Emerging

Failing

165. Makes Independent Transitions Between T?‘_SI_‘:“, in WpfkiArea

Passing

Emerging

Failing

166. Behaves Approptiately During Transition Times

Shows mildly inappropriate behavior (e.g., attentional difficulties, avoids eye

C?ﬁltact with others) or reduced work rate when working in close proximity to
others.

Shows severely inappropriate behavior (e.g., complete withdrawal, hand flap-

ping) or markedly reduced work rate when working in close proximity to oth-
ers.

R_E(:ognizes ?UthOIitY figures, obeys instructions, rarely interrupts or argues, and
displays no inappropriate physical behavior (e.g., aggressive or overly affection-
ate behavior).

Occasi.onaﬂy (2 to 5 incidents per week) displays inappropriate but manageable
behavior with an authority figure (e.g., clear disobedience, arguing, mild physi-
cal aggression, excessive affection).

Frequently (6 or more incidents per week) displays inappropriate behavior with
an authority figure or occasionally displays severely disruptive or aggressive be-
havior.

When working on a task, keeps materials in proper containers rather than letting
them spread across table or keeps only books and papers necessary to complete
task on table.

Sometimes pulls materials out of container, lets them drop on floor, or loses
track of needed materials, but responds to reminders to keep materials orga-
nized.

Frequently loses materials and is unable to complete task without assistance in
organizing work area.

Independently finishes a task, puts in designated place, obtains next activity,
and begins it consistently without reminders. (A work system or other visual

cues may be used to assist this skill.)

Independently completes at least 1 of the 4 transition steps listed above or needs
occasional reminders to make transition.

Needs frequent reminders during transition between activities.

Times

ivity to another cooperatively and attentively without dis-
ert signs of emotional upset (e.g., changing from break to
h, or one task to another).

e but intermittent difficulty (no more than 2 out of 5 times) in

Changes from one act

nt activities (e.g.» distuptive behavior, emotional upset, poor

attention toward activity)- -
out of 5 times) moderate or severe difficulty during

Displays frequent (3 or more

Passing _
ruptive behavior or oV
work, work to lunc

Emerging Displays moderat
transition to differe

Failing
transitions.




Passing

Emerging

Failing

A 167. Corrects Errors in Response to Directions

Responds to verbal, picture, or written directions by correcting errors during
work activities without visible agitation or upset.

Shows mild signs of resistance or confusion but makes an effort to correct errors
after direction.

Refuses to correct errors or shows significant signs of resistance or upset, even
with visual cue.

~168. Adjusts to Changes in Routine

This change may be shown through a visual schedule ahead of time.

Passing

Emerging

Failing

When presented with a change of customary routines, circumstances, or sur-
roundings (e.g., new activity, substitute teacher or supervisor, rearrangement of
furniture), individual willingly engages in changed activity without visible signs
of confusion, resistance, or disruptive reaction.

Shows mild or infrequent (no more than 2 of 5 times) difficulties in adjusting to
changes in routines (e.g., becomes upset, insists on following old schedule, be-

comes confused and disorganized).

Shows severe or frequent (3 or more of 5 times) difficulties in adjusting to

changes in routines.

~ 169. Eats Independently

Passing

Emerging

Failing

170. Demonstrates Good Tabl_e Manners

Passing

Emerging

Failing

Eats independently: gets lunch sack or goes through cafeteria line, brings food to
table and disposes of tray or sack when finished, uses utensils independently,

serves self, eats a variety of foods.

Uses spoon or fork independently but needs help with some eating tasks (e.g.,
getting food, cutting food, serving self, cleaning up) or requires special food due
to picky eating habits.

Does not use any utensils appropriately or eats only a limited range of foods
(fewer than 8 different foods).

Consistently displays good table manners (e.g., chewing with mouth closed, us-
ing napkin, eating at appropriate speed, eating from own plate only, eating ti-
dily).

At times requires some reminders to use good table manners or consistently has
1 or 2 bad habits. (Please specify these.)

Rarely uses good table manners without reminders or consistently has 3 or more
bad habits. (Please specify these.)




1. Fglloy_vs ‘Darily_ _Schedu_le__

173. Follows Safety Standards

~ 174. Behaves Appropriately in Public

171. Deliye_l_'_g Mgssagﬁeﬁs_ _ar_\d 7Movesr »Iﬁn_c_iepgnden_t_l,y“_

——

Passing Leaves one room in familiar environment and goes to another room with mes-
sage, delivers written or verbal message to identified recipient in separate room,
waits for and obtains response, and returns with response when given.

Emerging Walks around school or work building and grounds independently without dif-
ficulties (e.g., getting lost, wandering, or running away), but is unable to consis-
tently complete all steps of delivering message.

Failing Requires prompts when moving about school or gets lost, wanders off, or has
other difficulties when away from classroom or work site without supervision.

Passing Knows and follows daily schedule, reports to classes or work areas on time, re-
turns to correct area after lunch or break, and resumes work after breaks on
time.

Emerging Needs occasional reminders (no more than 3 per day) to follow daily schedule
and to report to different areas of facility on time.

Failing Needs regular reminders (4 or more per day) to follow daily schedule and to re-
port to different areas of facility on time.

Passing Consistently observes safety standards (e.g., using tools safely, responding to
safety signals such as poison symbols or fire alarms, identifying and avoiding
dangerous areas or equipment).

Emerging Occasionally (1 time a month) violates safety standards or has difficulty recog-
nizing more complex standards.

Failing Frequently (2 or more times a month) violates safety standards or has difficulty
recognizing even simple standards.

———

Passing Handles self with discretion in public. Does not display self-stimulatory, self-
injurious, destructive, or bizarre behaviors that significantly affect others.

Emerging Displays infrequent (no more than 2 of 5 times) episodes of mildly inappropriate
behavior in public (e.g., rocking, hand flapping, inappropriate laughter) that af-
fects others.

Failing Displays frequent (3 or more of 5 times) episodes of mildly inappropriate_bEhaV‘
ior that affects others or displays severely inappropriate behavior in public (-8
tantrums, overt masturbation, self-injurious behavior).

175, Uses Public Restroom Independently and Appropriately ____——————

5 . . . 1 €.8 llllS
Passing ~ Handles toileting and hand washing in public restroom apprOP“;;;lzr(orgto :irels,

down clothing only in toilet stall, uses limited amount of toil"i;1 \rangers
flushes only once) and refrains from excessive interactions witn §

] - . in public restroom
Emerging Requires occasional redirection for toileting or hand washing I P
but completes most of sequence independently.

s : . . i . . specC
Failing Requires consistent redirection and supervision with some asP
room behavior.

t of public rest-




V6. Washes Hands Independently Before Meal

Passing Consistently or with only an occasional prompt to begin, independently (1) turns
On water to appropriate temperature, (2) washes hands with moderate amounts
of soap and water, (3) turns off water, (4) dries hands with no more than 2 paper
towels, and (5) disposes of towels appropriately before meals.

Emerging Needs consistent prompts to wash hands before meals or to complete 1 of the
5 steps of hand washing sequence.

Failing Needs consistent supervision and assistance to complete 2 or more steps of hand
washing sequence,

177. Identifies Time on Clock

Passing Identifies a specific time on a clock and independently notes the arrival of that
time to make a change in activity without reminder from supervisor or teacher.

Emerging May identify a specific time on a clock but needs occasional reminders to change
activities when that time arrives.

Failing Cannot identify a specific time on a clock or needs constant reminders to change
activity at that time.

178. Obt_e_g;__Pt_jhlig_ Signs

Passing Consistently recognizes and responds to public signs that guide movement and
action in restaurants, stores, and traffic crossings (e.g., Order Here, Pick Up Here,
Enter, Do Not Enter, Caution, Walk, Don’t Walk}.

Emerging Needs reminders to look for signs but reads and uses them to guide movement
in public places.
Failing Does not read or use signs to guide movement in public.

179. Responds to Emergencies , , S .

Responds to alarm signal, bell, or intercom announcement by quickly walking to

Passing
nearest exit without the direction of authority or by following intercom an-
nouncement directions without significant signs of distress or confusion.

Emerging Shows signs of disorientation and confusion such that supervisor needs to
prompt individual occasionally to follow emergency procedures.

Failing Needs consistent supervisor prompts to ensure that individual follows emer-

gency procedures because of disorientation and confusion.

180. Keeps Personal Belongings in Appropriate Place =

- _ Consistently keeps belongings in designated space as directed; needs infrequent
Passing reminders (1 10 2 per month) to prevent losing or misplacing items,

occasional reminders to keep belongings in designated space; needs oc-
| reminders (3-8 times per month) to prevent losing or misplacing items.

atters belongings outside of designated space and needs frequent
r more times per month) to maintain belongings.

Emerging NEEdS
casiona
Frequently SC

Failing reminders (9 ©




Passing

Emerging

Failing

Passing

Emerging

Failing

Passing

Emerging
Failing
Passing

Emerging

Failing

‘School/Work Scale: Leisure Skills

181. Uses Free Time Appropriately

~ 182. Engages in Cooperative Play

183. Engages in Activity During Lunch or Break Time

~ 184, Participates in Group Events

185. Plays Sports

During free time, initiates and continues appropriate activities for 30 minutes or
more when not guided by either scheduled activities or direct instructions (e.g.,

solitary play, games with others, informal interaction, work on a hobby).

Engages in appropriate activities for at least 5 but fewer than 30 minutes with no
guidance, or needs no more than occasional guidance to continue free-time ac-
tivities for 30 minutes.

Does not initiate or carry out appropriate free-time activities for more than §
minutes without frequent reminders or guidance.

Shows awareness of and interest in other people in unstructured play situations,
shares toys and materials, and actively cooperates in playing without reminders.

Shows awareness of or interest in other people, but shares materials poorly,
snatches materials from others, or shows other difficulties in cooperative play; or
plays cooperatively after reminders.

Shows no ability to play cooperatively or no awareness of other people in un-
structured play.

Anticipates lunch or break time and makes appropriate use of lunch or break

time by engaging in an activity for most or all of the period (e.g., informal inter-
action, solitary activities).

Engages in an activity for at least a quarter of the period or anticipates lunch or
break time with more interest than its actual occurrence.

Does not engage in an activity for more than 1 or 2 minutes of break time or does
not seem to distinguish between break and work time.

S

Participates actively in group events (e.g., picnics, parties), displaying intgrest %'n ‘
and knowledge of reason for event {e.g., whose birthday it is, where picnic will ¢
take place).

Participates actively in events but is unaware of reason for event, or anticipate
events but does not show interest during events themselves.

Does not participate in or shows no interest in group events.

—

] : icipating ac-
Successfully plays 1 or more sports (e.g., kickball, volleyball), pariciP
tively and understanding rules.

: s oI executing
Attempts to play at least 1 sport but needs help understanding rule
physical movements (e.g., serving in volleyball, relay races)-

Does not attempt to play any sports.

I v
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186. Uses Vending Machine
Passing  Makes purchase, independently selecting item, putting enough coins in slot, and
removing change and item.

Emerging Performs some aspects of purchase independently but needs assistance with
other aspects (e.g., inserts some money but not enough to complete purchase,
makes purchase but fails to remove change).

Failing Does not perform any aspects of purchase independently even after prompts.

7‘187: Learns New Leisure Activities_

Passing Periodically (2 or more times a month) attempts new leisure activities and re-
sponds to suggestions of teacher or supervisor about new uses of leisure time
(e.g., new games or hobbies, expanding reading repertoire).

Emerging Attempts new leisure activities but has difficulty learning them or quickly loses
interest in them, or infrequently attempts new leisure activities (1 time a month
or fewer).

Failing Rarely attempts new leisure activities (1 or 2 times per year) or strongly resists
suggestions of teacher or supervisor in this area.

188. P;_:!'_tic_ipates in _I_ndividu_al_ Indoor Activities

Shows a sustained interest and participates in one or more indoor activities (e.g.,

Passt
" reading, word search puzzles, computer games, video games, or indoor hobbies)
2 or more times per month.
Emerging Participates in individual indoor activities fewer than 2 times per month or needs
guidance to maintain interest.
Failing Shows no interest in participating in an indoor activity.

189. Cares for Plants .
Independently either (a) checks plant soil for dryness and adds appropriate
amount of water to sustain plant on a regular basis, or (b) follows a chore sched-

ule and uses specific containers to ensure the proper amount of water is deliv-
ered to the plant on a regular basis.

Emerging Demonstrates knowledge that plants must be watered but occasionally needs
prompts to deliver correct amount of water, to check for dryness, or to follow

chore schedule.
Shows no interest in or knowledge of needing to water plants or consistently

Passing

Failing
delivers inappropriate amount to plant.
190. Plays Target, Board, or Card Games B
Participates in at least one cooperative indoor game with others (i.e., target,

asst : :
Passig board, or card game) on a regular basis (2 or more times a month] for at least

15 minutes, taking turns and following a simple rule system until the object of

the game 15 reached.
participate in at least one cooperative indoor game on a regular basis

Attempts tO ) . i
sistance in following rules or cannot sustain interest until objective

but needs as
is reached.

Emerging
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Failing Does no_t participate in a cooperative indoor game on a regular basis or cannot
follow simple rules without constant assistance.

191. Follows Picture or Written Instructions for Game

?::Z éndw;flual 1s_prt?s§nted With a set of picture or written instructions (up to 5-6 steps) for
perative or individual leisure activity that has been taught to the individual.

Passing Refers to the visual cues to successfully complete the activity independently.

E ] i : ) . .
merging Requires sorr_le supervisor prompts to follow visual cues and instructions to com-
plete the activity.

Failing Requires constant supervision to complete the activity or does not consistently
refer to the visual cues.

192. Exercises Regularly

Passing Engages in some form of aerobic exercise independently for 20 minutes twice
weekly (e.g., walking, running, biking, exercise routine).

Emerging Engages in aerobic exercise for 5-15 minutes twice weekly with supervision.
Failing Does not engage in 5 minutes of exercise with close supervision.

School/Work Scale: Functional Communication

193. Communicates Basic Needs

Passing Communicates at least 6 of 8 basic needs (i.e., hunger, thirst, warm, cold, pain,
illness, fatigue, need to use toilet) clearly and comprehensibly without prompts.

Attempts to communicate needs but is not always comprehensible (e.g., uses

Emerging
only vague gestures, uses same signal for all needs, whines), or communicates
at least 2 basic needs clearly but not others.

Failing Does not communicate 2 basic needs successfully.

194. Communicates Needs During Activites

When in need of assistance with school or work activities, successfully demon-
strates need for (1) more materials, (2) clarification or understanding of the ac-
tivity, and (3) assistance in completing a difficult step of the task in an appropri-
er and does not ask for assistance unnecessarily.

Passing

ate mann
Emerging Consistently and appropriately communicates at least 1 of 3 needs during work
activity. _
Failing Does not consistently and appropriately communicate at least 1 of 3 work needs.

195. Responds to Simple Instructions__________
il ut familiar, single-step instructions without needing repeti-
g., “Put the box on the table.” “Wash all the cups.”).

Emerging Carries out simple instructions but needs at least 1 prompt or repetition, or is

inconsistent in carrying out simple instructions. e onstant auid
- : : i ctions without constant guidance.
Failing  Rarely or never carries out simple instru &

Passing Generally carries O
tions or guidance (e.




D6 Xespords to Prohibitions

Passing  Obeys simple prohibitions at least 3 of 4 times without needing repetitions or
guidance (e.g., “Don’t touch the dog.” “Don’t give Mary the ball.”).

Emerging Obeys prohibitions at least 1 of 4 times or obeys them but needs more than 1
repetition or prompt.

Failing Obeys prohibitions fewer than 1 of 4 times or never obeys them without constant
guidance.

~ 197. Counts Objects

Passing Counts 10 or more objects without errors.
Emerging Counts 5 to 9 objects without errors.
Failing Does not count 5 objects without errors.

B _198__._Writes Nam_r-.f )

Passing Writes own name correctly and legibly (printing or cursive).
Emerging Writes name but makes 1 or more errors or needs slight guidance.
Failing Does not write name without constant guidance.

199 7Unde_rstands Names of Shapes, Colors, Letters, and Numbers

Passing Understands 3 to 4 common shapes, 6 to 8 colors, 20 to 26 letters, and 9 to 10
numbers as shown by ability to follow directions related to these concepts (e.g.,
“Give me the blue one.” “Put all the As and Bs here.” “Put it in the square box.”
“Go get nine spoons.”).

Emerging Understands some names but not others (e.g., understands shapes but not col-
ors, understands numbers only up to 4, or understands 1 to 2 shapes, 1 to 5
colors, 1 to 19 letters, or 1 to 8 numbers).

Failing Does not understand any names of shapes, colors, letters, or numbers.

200. Follows Instructions Requiring Decisions

Passing Carries out instructions requiring decisions at least 3 of 4 times (e.g., “If George
is in the bathroom, wait outside.” “When the light turns on, come tell me.” “If
the door is open, close it.”).

Emerging Carries out instructions requiring decisions at least 1 of 4 times or needs more
than 1 repetition or prompt to carry out instructions requiring decisions.

Failing Carries out instructions requiring decisions without constant guidance fewer
than 1 of 4 times.

to Basic Gestures

201. Responds

I

Passing

Understands and respond; consistently to at least 4 of 5 basic gestures (i.e,,
wave, quiet, stop, come, give).

s consistently and appropriately to at least 2 basic gestures.

ond consistently or appropriately to 2 basic gestures.

Emerging Respond
Failing Does not resp




202. Ceases Action When Told To Stop

Passing ~ When told_ to stop (with dangerous circumstances or actions potentially harmful
to t.he enylronment), ceases action consistently and waits for direction or clarifi-
cation without major signs of agitation.

Emerging When told to stop, ceases action inconsistently or ceases only briefly unless re-
directed.

Failing Shows major signs of agitation when told to stop or fails to cease unless physi-

cally redirected.

7 203._Conti_nues \_Nhen Praised

'204. Obeys Instructions in Emergency

Passing Responds to praise or nod of approval from supervisor by continuing actions
consistently.

Emerging Understands and responds to praise or nod but temporarily stops actions or in-
consistently attempts to engage the approving supervisor in interaction during
work.

Failing Consistently becomes distracted by approval or praise and requires prompts to
continue work after approval.

Passing Consistently and appropriately responds to verbal directions from supervisor or
authority figure in emergency situations without significant agitation or disorien-
tation.

Emerging Is inconsistent in responding appropriately to directions from supervisor or au-
thority figure in emergency because of agitation or disorientation.

Failing Does not respond to verbal directions from authority figure in emergency situa-
tions, demonstrates significant disorientation and agitation. f

School/Work Scale: Interpersonal Behavior

|
l
!
l

+{

205. Responds to Presence of Other People - :
Passing  Shows awareness of and responds appropriately to other people (e.g., watches G
classmates or coworkers, notices people entering or leaving room, looks at other g

person when spoken to, speaks or gestures to others appropriately considering Q

level of communication skills). i

Emerging Occasionally (no more than 2 of 5 times) seems unaware of or unresponsive to H
other people. [

Failing Frequently (3 or more of 5 times) seems unaware of or unresponsive to other a
people. E

A

a

a
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206 ,Deﬂ)o!'ls_trate’s’ Positive B_eha\_riorsl with Familiar People

assing  Consistently responds to positive interactions with supervisor, classmates, or co-

workers in ways appropriate to familiar acquaintances (e.g., recognizes familiar
people among others in a room; greets them spontaneously; knows their names;
knows which chair, lunch pail, or personal items belong to whom; initiates and
engages in games or other interactions; gives and receives a pat on the back,
brief hug, or other appropriate physical contact).

Interacts positively at some times but not others or responds positively to famil-
lar people but does not initiate interaction independently.

Rarely displays any positive interpersonal behaviors with familiar people.

Emerging

Failing

207. Demonstrates Positive Behaviors with Strangers

Passing Responds to positive interactions with strangers in appropriate ways (e.g., smiles
or greets strangers in classroom or responds to their greetings but does not stop
strangers in hallways, on street, or in public places; limits physical contact with
strangers to handshake; may ask or answer brief questions; will not go alone
into strangers’ houses or cars).

Emerging Shows inconsistent or mildly inappropriate behavior with strangers; sometimes

fails to interact or respond to greetings or is too intrusive or affectionate with
strangers.

Failing Rarely displays any positive interpersonal behaviors with strangers or fails to
discriminate between strangers and familiar people.

208. Demonstrates Negative Behaviors—Aggression and Property Destruction

In answering this item, negative behaviors to be noted include the following:

Aggressive or disruptive behavior such as resistance to instructions or angry or defiant argu-
ing that appears threatening or potentially dangerous; aggression toward objects, such as
throwing objects or hitting the wall; aggression toward people, such as attempting to strike
others or to engage in self-injurious behavior during interaction.

Passing Does not show aggressive or disruptive behaviors.

Emerging Occasionally (3 or 4 times per year) shows severe negative behaviors (e.g.,
threatens or attempts physical violence, engages in self-injurious behavior).

Failing Shows severe negative behaviors 5 or more times per year.

209. Demonstrates Negative Behaviors—Exploitative, Annoying, Disturbing,
and Distracting Self-Stimulatory Actions

In answering this item, negative interpersonal behavigrs to l?e noted im_:lu.de the f_ollowing:
Exploitative behavior such as taking another_’s possessions Wlthqut permission; eating some-
one else’s food; borrowing and not returning; phymgally impinging on others; excessive
touching, hugging, or kissing; standing too close or staring; and verbal and nonverbal sexual

advances. : , .
Annoying, disturbing and distracting self-stimulatory behaviors such as talking too loudly;
n ’

belching; passing wind; sniffing food, objects, or people; spraying others with spittle; fon-

elc - ]

: i ic: profanity.

dllng . mspr?fvl‘:g,ogﬂy mild and infrequent exploitative and annoying or disturbing behay-
Si

Fassing jors once @ month.

mild behaviors more than once a month,

; Shows :
Emerging d negative behaviors almost daily.

Failing Shows mil




210. Demonstrates Self-Control During

Rate individual’s behavior when workin

Passing

Emerging

Failing

Passing

Emerging

Failing

212. Seeks Company of Particular People

Passing

Emerging

Failing

213. Shares Food or Belongings with Others

Passing

Emerging

Failing

211. Participates in Group Activities

n Ce Work Activities

—_— G - ==

g independently on an activity he or she does well.

Genﬁrilly.works quietly and calmly, rarely (no more than once a day) displaying
WOIl' abits tl}at might disturb others (e.g., whistling, talking to self, clattering
tools or materials excessively, jiggling table with knees).

Occasionally (more than once a day) displays work habits that are mildly dis-

tu_rbing to.other_s but generally stops on request and can work for periods of time
without displaying these behaviors

Frequently displays mildly disturbing work habits and does not generally stop on
Tequest, or occasionally (more than once a week) displays seriously disruptive

Yvorlf habits (e.g., constant loud talking to self, frequent dropping of materials,
Jiggling of table).

Participates appropriately in group activities (e.g., takes turns, follows rules,

shares materials, conforms to group norms and decisions, expresses opinions
appropriately).

For the most part, participates appropriately in group activities but sometimes
(2 or 3 of 5 times) becomes passive and withdrawn or refuses to participate; or
sometimes (2 or 3 of 5 times) behaves disruptively or uncooperatively (e.g., does
not comply with group decisions, refuses to share or take turns).

Rarely or never participates in group activities appropriately.

Actively and consistently seeks out one or more particular people and expresses
desire for or initiates contact {e.g., chooses to eat or spend time with a particular
person; consistently invites others to share materials, work cooperatively, or play
game).

Enjoys contact with one or more particular people (staff more frequently than
peers), but does not actively seek contact, or attempts to initiate interaction but
lacks necessary social skills.

Shows little desire for social contact with specific people.

During break or leisure activity in which materials are shared (e.g., CD player,
jigsaw puzzle, magazines, snacks), consistently and willingly shares materials
when others express interest.

. ials or shows minor agitation when others express

ntly shares materia : . he

an:rr;z?t;ayyhave one set of materials that he or she is unwilling to share even
in : | at h
for short periods of time without some agitation.,

Becomes upset if expected to share materials; physically avoids sharing.




214. Demonstrates Good Sportsmanship - I

Passing  Consistently shows good sportsmanship skills whether he or she wins 0r loljes
(e.g., expresses enjoyment of finished game with gestures or words to all Ot. er
players, refrains from gloating and negative remarks about other players, refrains
from negative comments or tantrum over loss). _

Emerging Shows minor signs of frustration in losing or gloats in victory but can be redi-
rected to sportsmanlike conduct easily.

Failing Shows major signs of frustration or gloats and does not respond to redirection to
sportsmanlike conduct.

215. Controls Temper and Expresses Dissatisfaction Constructively _

Passing Consistently expresses irritation, annoyance, and dissatisfaction without aggres-
sion, property destruction, yelling, or verbal abuse. May remove self from situa-
tion to calm down, may express frustration or distress without yelling, may ask
to be left alone, or may ask for explanation.

Emerging Occasionally (no more than twice a month) expresses annoyance or dissatisfac-
tion by yelling, mild verbal abuse or making rude remarks, or performing physi-
cally demonstrative acts (e.g., pounding table, stomping feet), but can be redi-
rected to a safe place to calm without aggression or property destruction.

Failing Occasionally engages in aggression or property destruction to express annoyance
or dissatisfaction, or frequently (more than twice a month) expresses annoyance
by yelling, mild verbal abuse or making rude remarks, or performing physically
demonstrative acts.

| 216. Uses Language Courtesies

Fassing Consistently uses language courtesies (e.g., please, thank you, excuse me) in
daily interactions with strangers, visitors, authority figures, and others without
reminders.

Emerging Sometimes uses language courtesies but needs reminders to use consistently.

Failing Infrequently uses language courtesies unless directly prompted to do so or never
uses language courtesies.




_Profile/Scoring Form

Chapter 4.

Interpretation of Results

This chapter explains how to interpret an individual’s performance on the TTAP items.

Once the three scales—Direct Observation, Home, and School/Work—have been adminis-
tered, the examiner can fill out the Profiles section on page 1 of the Profile/Scoring Form.
This section provides a place to summarize an individual’s performance on the TTAP. The
Scores Profile charts the scores on each of the three scales in each function area. This allows
the examiner to compare skills among different function areas and across environments. To
fill out the Scores Profile, the examiner darkiy colors the blocks representing the number of
items the individual passed in a specific function area for a specific scale. For example, if the
individual received 5 passing scores on the Direct Observation scale in the Vocational Skills
function area, the examiner would darkly color the first column from the bottom up, from 1
through 5. Next, the examiner would lightly shade or make several diagonal lines in each
box representing the number of emerging scores in that same function area. For example, if
the same individual who received 5 passing scores on the Direct Observation scale of the
Vocational Skills function area received 3 emerging scores in that section, the examiner would
lightly shade (or fill with diagonal lines) boxes 6 through 8 (see Figure 4.1). The examiner
repeats this process for six function areas on all three scales.

After the Scores Profile is completed, the examiner should proceed to the bottom half
of the page to the Skills and Scales Average Profiles, which allow for direct comparisons be-
tween skill areas and scales. These profiles are filled in with average scores obtained from
the Scores Profile on the top of the form. For example, for the Skills Profile, the examiner
would average the individual’s passing scores, then average the emerging scores, for each of
the function areas for all three scales. The individual had received 5, 3, and 4 passing scores
on the Vocational Skills part of the Direct Observation, Home, and School/Work scales, re-
spectively. Those three scores are summed (12) and divided by 3, which yields an average of
four passing scores for the Vocational SKills area. As before, the examiner would darkly color
boxes 1 through 4 for Vocational Skills on the Skills Profile. This process is repeated for all
six function areas. Figure 4.1 shows a Skills Profile, completed for the Vocational Skills func-
tion area. _ :

Similarly, for the Scales Profile, the average Direct Observation scale score represents
the average of all six function areas of the Direct Observ‘ation sca}e. Passing fand -emer_ging
3 cdz:'es- are handled in the same way as on the Skills P‘roﬁle.rThat is, th_e passing scores are
averaged first and d-arlfly colort.?d-, and then the emerging scores are added on top of them
with light shading or dxagonal lines. ok Sy o s

- Once the examiner has summarized the 19d1y1dual s perfonll.lamfg. on page 1_,91’ the
Profile/Scoring Form, he or she can turn to page 8 of the fomm, which is designed ta help
structure the individual’s intervention. The Iigg ._dgﬁam fOI I |
S rovides a means of identifying the most effective te < for e and
f;guszlg the mdmdual’s .att’ tion. ’
fo ugm;@p’.edﬁc Sklllsm .




TTAP

TEACCH Transition Assessment Profile

Identifying Information

Student Name 1000 %m‘ﬁhe . Female [] Male M }
Year Month Day school Harper Valley Middle School
Date Tested 200 _July ol Parent/Guardian Name _Alex_and Marie Smythe
Profiles J
Scores Profile
Vs VB IF LS FC ; B
School/ School/ School/ | School/ | | School/ 3 ' | School/ {
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V5= Vocational Skills; VB = Vocational Behaviors; IF = Independent Functioning; LS = Leisure Skills; FC= Functional Communication; IB = Interpersonal Behavior.
© 2007 by PRO-ED, Inc_

Figure 41. Completed page | of the Profile/Scoring Form,




the Profile/Scoring Form to page 2 and note the individual’s score for Item 5. He or she
w.ould then record the score in the appropriate column—Pass, Emerge, Fail—on page 8. See
Flgure 4..2 as one example. This page allows the examiner to determine which of the listed
Instructional design elements are likely to be most useful for assisting independent perfor-
mance. When an item on this page is scored as passing, the design element should be used
to promote independence in future community environments and activities. Emerging-level
skllls. should be developed so they, too, can be used to promote independence in future com-
mgmty environments. For instance, the individual in Figure 4.2 has shown the consistent
ability to use photo and written instructions for vocational tasks and even social rules. This
strongly suggests that these types of visual cues would assist independent performance on
many other activities. The individual’s emerging skill with the use of a visual schedule also
suggests that using a visual strategy regularly could improve his or her understanding of the
sequence of events and build both persistence and independence in performing a sequence
of activities.

Written Interpretive Summary of Performance

In addition to filling out the Profile/Scoring Form, the examiner should also create a written
report of the TTAP results. A written summary serves as a complement to the three test score
profiles. The purposes of such a report are the following:

to summarize the individual’s strengths and weaknesses

to identify structures and strategies that support independent use of skills

1
2
3. to identify environments that support specific skills
4

to make general and specific recommendations for programming at home, at school, and
in the community

This report provides a way for the examiner to record those tasks the individual actually
performed and the manner in which they were executed. Thus, observations concerning the
individual’s behavior, motivation, and interactions during the testing session can be reported
in more detail. This information becomes extremely valuable when interpreting the individ-
ual’s performance to make program recommendations and to decide what skills need to be
developed for the next placement.

The written report generated from the TTAP begins with a brief description of the
reason for the testing referral and a description of the individual tested. Next comes a some-
what longer section that summarizes the individual’s strengths and weakqesses. In this sec-
tion, the examiner must integrate the information gathered from the Direct Observation,
Home, and School/Work scales. If the scales were given by different examiners, the examiner
who administered the Direct Observation scale is generally in the best position to summarize
mation. The individual’s task performance should be analyzed according to the six
ularly important to note those areas that stand out as strengths or
hich a large number of emerging skills suggest the potential for

the infor ( .
function areas. It is partic

weaknesses O those in w

th. . - ! .
i For each function area, the examiner should discuss the Direct Observation, Home,

together rather than separately. In other words, the examiner should
and S_ChOOI/ \Y]o(r)lf( tslizlf)sjrecgt Observation items first, then all of the Home items, and finally
HoL CLFCUSS ah ol/Work items. The examiner should write about the student’s specific
all of the ‘SC Y v and weaknesses across function areas, focusing on emerging skills and
strengths, interes v\;ill affect recommendations for programming. The examiner is looking for
performanfcgsgztrmanc ¢ and should compare and analyze skills for a more complete written
patterns 0

report.
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Within each function area, however, the examiner may compare the individual’s
skills across the three scales. Special attention should be paid to any discrepancies in perfor-
mance among the different environments. The examiner should discuss ways in which infor-
mation taken within the three environments seems to disagree or to be complementary. In
the case of disagreements, the examiner should try to determine possible reasons for this
(e.g., reliability of reporters, level of stimulation in a particular setting, unequal opportuni-
ties in all settings, greater structure in one setting, differing perspectives of reporters).

The examiner should avoid reporting every passing and emerging skill in a skill area.
Instead, he or she should report key skills and patterns that give an overview of the individ-
ual’s abilities or are likely to lead to programming recommendations. Within each function
area, the examiner should review the passing items in the first paragraph and review the
emerging skills in the second. This organizes the report around the portrayal of strengths and
potential areas for instruction.

When reviewing the individual’s strengths and weaknesses, the examiner should

keep in mind the general goals of the TTAP as an assessment instrument. The overriding
purpose is to evaluate whether an individual possesses the skill necessary for successful
community functioning. Is the individual ready to function independently in the community?
If not, what skills are required? What structure may assist this skill development? How can
current skills be used to help the individual acquire new skills? In what specific environ-
ments does the individual perform best, and what aspects of that environment may support
independence? In answering these questions, the examiner should look at those test items
that were scored as emerging. Items are scored as emerging if the individual possesses some
knowledge of what is required but lacks the skills necessary for complete understanding and
satisfactory task performance. Emerging-level skills indicate areas that would be appropriate
for beginning intervention.

The next section of the written report, the summary, briefly reviews the description
of the individual, his or her behaviors, and the most relevant observations that illustrate the
general areas of strength, emerging skills, and disabilities. This can be a brief description of
the relative strengths of the individual across areas. It is also useful at this point to identify
the structures that are most likely to assist independent performance.

Finally, the examiner can begin to make program recommendations. The recommen-
dations section should identify areas of potential strength and emerging skills that will re-
quire training and attention. Recommendations should address multiple skill areas, the set-
tings that will be conducive to productive use of the skills, and structures that will promote
independence. Suggestions about communication will be especially helpful. These sugges-
tions can be both general and specific and should address the priorities of the parents, school
or workplace, and the larger community. Specific recommendations will often include ideas
or activities that serve as examples of how to address goals. It may be helpful to organize
recommendations by function area. The examiner should state the goals, methods, settings,
and skills that would be most helpful in preparing the individual for positive adult living and
vocational environments. Again, the examiner should address the main questions that
prompted the referral of the individual for assessment.

The outline in Figure 4.4 shows the topics that should be addressed in the written
summary of the individual’s performance on the TTAP. A sample written report can also be

found in Appendix C.

Developing Transition Goals

T T T
The overriding purpose of the TTA_P is to pm\_fide information that is useful in assisting an
individual to function successfully in community settings. Under the IDEA (2004), every sty
indi ceives Special education or related services must have a statement of the
Qent whq re needed in their IEPs by age 16. This requirement implies that specifi
nons tSEI:IgC:;erate d to help individuals on the autism spectrum make the transitio
mu

transi-
C goals
n from |




_Referral Information

Referral Source

Reason for Evaluation

Parental Concerns

Current Status

__Description of Individual

Physical Description: age, size, appearance, disabling conditions, or peculiarities of appearance

(Note briefly any unusual features of social interaction at the beginning of testing, the level of the indi-
vidual’s comfort with the testing experience, and any sensory factors that appear significant.)

Test Performance

Vocational Skills

Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

_\_/_9ca_ti_onal Beha\_/_io.r - ] -

Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

Independent Functioning

Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

Leisure Skills
Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

(continues)

D —
Figure 4.3. Format and topics for TTAP written report.
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Functional Communication ]

Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

Interpersonal Behavior

Significant passing scores in Direct Observation, Home, and School/Work scales

Significant emerging scores in Direct Observation, Home, and School/Work scales

Review of individual, behaviors, and most relevant observations illustrating general areas of strength,
emerging skills, and disabilities

Brief description of the individual’s relative strengths across areas

Review of the structures that assist independent performance

Recommendations

[} Identification of areas of potential strength and emerging skills that require training and attention

]
— i

Description of multiple skill areas, the settings that will assist in use of the skills, and structures promot-
ing independence

General and specific suggestions about communication

Specific recommendations, organized by function area, may include ideas or activities for how to
address goals

The goals, methods, settings, and skills most helpful in preparing for positive adult living and vocational
environments

Note: Be sure to address the main priorities and concerns of the parents, school or workplace, and the
larger community.

school to community. The TTAP provides critical information to school-based personnel and
families in their efforts to comply with these requirements.

Clark and Patton (2005) stressed the need to develop two types of transition-related
goals: instructional goals and linkage goals. Instructional goals are statements that specify
the need for skills or knowledge acquisition, which should be documented as IEp Sl
Linkage goals are statements that outline what needs to be done to link the student el his'
or her parents, guardians, or caretakers with services and supports that will be needed i
school is over. The transition planning process requires assessment information op which %o
generate these two types of goals, and the TTAP provides this critical information.

In preparing a transition plan for an individual with an autism spectrum disorg
analysis of the Scores Profile or the S_kills and Scales Average Profiles from the TTAP provider,
a general indication of which functional areas are strong and which m es

ay need training_ To




generate useful transition goals, however, analysis of performance on specific skills areas is
need‘ed. This information may be available in the Recommendations section of the TTAP re-
port if the report is completed and the information is sufficiently detailed. What may be more
useful is the Transition Planning Analysis Form.

This form provides school-based personnel with a method for listing those skill areas
that need attention. It is organized according to the six major areas of functioning that the
TTAP evaluates, capturing the responses from the Direct Observation scale, the Home scale,
and the School/Work scale. As a result of having such observable performance information,
appropriate IEP and linkage goals can be written. The Direct Observation scale, in particular,
provides first-hand data that can be used to write useful statements about an individual’s
present levels of educational performance. However, any emerging-level score from the three
scales identifies a specific skill area for which training might be necessary and should be
considered. Those skill areas for which either instructional goals (IEP) or linkage goals are
needed would be listed on the form. Figure 4.4 shows a sample Transition Planning Analysis
Form, completed for a student. A reproducible form is provided in Appendix A.
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Chapter 5.

Expanding the Use of the Test
with Informal Assessment

ermines an individual’s level of

the formal assessment of the TTAP det
eas of adult functioning (i.e., vocational skills, vocational be-
leisure skills, functional communication, and interpersonal

(i.e., direct observation, home, and school/

As noted previously,
performance in six principal ar
havior, independent functioning,

behavior) as measured in three different settings
work). It provides the basis for determining transition and Jife-skill goals by identifying exist-

ing and emerging skills and by identifying intervention strategies that will help the individual
perform these skills independently. Thus, it provides an initial direction for an individual’s

transition curriculum.

To successfully prepare an individual for vocational and residential placement, how-
ever, one must perform an evaluation with more detailed information specific to a variety of
community sites. This is best accomplished through ongoing informal assessment. In fact,
best practices in transition suggest that an array of interventions and assessments in a vari-
ety of educational, yocational, and community settings is most effective. Informal assess-
ment consists of ongoing, contextual, systematic skills evaluation over the course of the indi-
vidual’s entire academic and adult life. It permits individualized assessment of skills and
behaviors as they occur in everyday settings and situations, which helps to bridge the gap
that frequently exists for individuals with developmental disabilities between the results of a
formal evaluation and the application of the results in less controlled environments. It is be-
cause such individuals are especially vulnerable to being lost in this gap between school and
adult living that IDEA (2004) requires a systematic transition planning process.

There are some distinct advantages 1o including informal evaluation strategies with
the TTAP. First, as varied as the items in the formal assessment are, they represent only a
small sample of the entire range of necessary life skills. The formal assessment allows a gen-
eral identification of skills and needs for beginning the transition process. But the informal
assessment provides more detailed and specific vocational and living placement information.
Second, the formal assessment identifies emerging and existing skills that lead to develop-
ment of the educational goals used in an individual’s transition planning IEP. These goals, by

law, may include community-based training and assessment, however, this requires moving
beyond the items presented in the formal assessment. The informal assessment process is
needed to measure progress towar entify new emerging

d new desired outcomes and to id
skills. Over time, the process of building
r an individual with

ones allows the development of a broa
lan with enough detailed information about the indi-

ism spectrum disorders (ASD)—a p
to allow adult vocational and living placements to be de-

us settings
he risk of unpleasant placement surprises. Third, in the informal
degrees of physical and visual structure can be used to evaluate
terials to be presented in a different

on existing skills and identifying newly emerging
d and effective transition plan fo

aut
vidual’s skills in vario

vised that will minimize t

assessment setting, varying

different skills in different situations. This allows ma
manner than is prescribed in the formal assessment, which in turn fosters maximized skill

attainment and retention, Fourth, it is often noted that individuals with ASD can perform a
task in one environment yet are unable to perform the same task in what appears to be a
neatly identical situation. This means that individuals with ASD may have difficulty general-
ing skills taught in the classroom to community-based settings. With the informal assess-
o, these gener Jlization difficulties can be assessed and effective teaching strategies devel-
oped to foster independence across MO diverse settings. Finally, it is recommended that
)pE 1 natural settings during the years of transition education.

informal assessment take place In D

: ST




Informal assessment in community settings allows documentation of the needs and achieve-
ments of the individual in various environments. Together, the formal and informal assess-
ments of the TTAP not only contribute to the requirements of IDEA (2004), they also meet
the criterion of effective transition planning for individuals with developmental disabilities.

Using the formal assessment of the TTAP as a starting point, the TEACCH Supported

Employment Program has developed a set of tools that extends the assessment process and
can be used as an abridged curriculum for informal assessment and training in the area of

employment. These tools consist of several coordinated instruments, all of which can be
found in Appendix A.

1.

The Cumulative Record of Skills (CRS) is a detailed reference document used to deter-
mine the skills needed in community environments. It is also used as an individualized,

cumulative resume or portfolio of skills acquired during multiple community-based inter-
ventions.

The Community Site Assessment Worksheet (CSAW) is a preinstruction and postin-
struction form designed to assist the teacher in determining what goals to teach and
what strategies to use during instruction within the community site.

The Community Skills Checklist (CSC) is a quick reference form used by teachers to

identify both relevant sites and important vocational skills to assess within those
sites.

The Community Behaviors Checklist (CBC) is another quick reference form used by
teachers to determine behaviors or behavioral skills that need to be trained within
a community site. These behaviors or skills span the areas of Vocational Behaviors,

Independent Functioning, Leisure Skills, Communication, Interpersonal Skills, and
Mobility.

The Daily Accomplishment Chart (DAC) is a daily data collection form to assist the
teacher or job coach in assessing the effectiveness of the instructional and environmental

strategies being used and to document progress or lack of progress during the instruction
phase of community-based interventions.

A typical informal assessment within a specific community site will use these instruments in
the following steps:

1
2,

Identify a school or community training site.

Use the Cumulative Record of Skills to identify the skills that will most likely be needed
within that site.

Use the Community Site Assessment Worksheet to complete an initial (preinstruction) on-
site assessment of the individual’s abilities with regard to the skills identified in Step 2.

Identify any training objectives for the community setting and the strategies that will
promote independence, and note these objectives on the Daily Accomplishment Chart.

Use the Daily Accomplishment Chart to track the individual’'s progress in acquiring the
desired skills during the 6-12 weeks of training at the community placement site.

At the end of this period, use the Community Site Assessment Worksheet to complete a
postinstruction assessment of the individual’s abilities at the site,

Make a note of the completed objectives, including the settings and any structures used,
on the Cumulative Record of Skills.




___Cumulative Record of Skills

By completing this process for each community- or school-based informal assessment, the

teacher provides for the individual a portfolio that documents his or her achievements in
preparation for adulthood.

The Cumulative Record of Skills (CRS) is the backbone of the informal assessment instru-
ment (see Appendix A). It is divided into 12 sections that roughly correspond to the function
areas found in the formal assessment, plus additional areas that are useful to note for com-
munity settings. Sections 1 through 5 of the CRS are the five principal vocational areas (with
an itemization of some of the skilis necessary to each) that have led to productive employ-
ment for adults within the autism spectrum and include Clerical, Library, Domestic, Land-
scape/Nursery, and Warehouse/Stocking. These five sections of the CRS serve as a reference
to assist the teacher or counselor in choosing appropriate community training sites and in
identifying skill acquisition goals.

The Community Skills Checklist is a one-page summary of some of the primary skills
in the five types of job training sites identified in Sections 1 through 5 of the CRS (see Ap-
pendix A). It is intended as an initial screening tool in determining a match between a stu-
dent’s abilities and the potential training site. A coach or teacher may use the Community
Skills Checklist both for deciding what training sites to seek and for deciding what skills to
train at a site.

Sections 6-12 of the CRS focus on a set of functional and social behaviors important
for positive outcomes in vocational and residential placement: (a) vocational behaviors, (b)
independent functioning, (c) leisure skills, (d) communication skills, (e) interpersonal skills,
and (f) mobility and related environmental factors (Mesibov, 1988). These areas are some of
the most critical for sustaining employment and quality of life for an individual with ASD.
Problems in these areas are frequent reasons for supervisor dissatisfaction and termination if
not addressed with specific training. Usually this means devising concrete strategies and
providing accommodations for dealing with problems and expectations in the workplace or
the living space. Because these behaviors are so critical, it is highly recommended that teach-
ing staff identify goals in each of these areas when providing skills training both in the class-
room and at community sites.

While a wide range of adult living needs are addressed within these 12 sections of
the CRS, the specific skills mentioned are not intended to be an exhaustive list. Blank spaces
are included within each section for recording other goals that are uniquely appropriate to
the student or that reflect special skill requirements of a particular community setting. This
suggests the importance of tailoring instruction to the unique local environment of the stu-
dent and adding goals that are deemed important in the IEP or by the treatment planning
team. All skills will be assessed and trained through the use of the Community Site Assess-
ment Worksheet and the Daily Accomplishment Chart (see Appendix A),

The CRS has been designed to serve two primary functions. First, professional staff
should use it as a reference to determine what goals to assess and teach in the classroom and
in various community environments. To use the CRS, the teacher or trained job coach inj-
tially goes to the site with the individual and uses the instrument as a refere
the skills required of the individual in that particular setting. It is important t
skills identified might be listed under any section of the CRS.

The second function of the CRS is to serve as a record of achievem
room and community settings throughout an individual’s entire career in t
tion. Professional staff use it over the years to record performance informati
level skills, settings in which the skills were demonstrated, and accomimo
needed to support independent performance), and this document then g
vidual from one class to another. In the last year of transition education,
also note emerging skills, relevant settings, and any important accommo
independence. This entire record should then be passed on with the indi

nce to identify
0 note that the

ent in all class-
ransition educa-
on (e.g, passing-
dations/strategies
oes with the ingj.
the teacher should
dations needed for
vidual as he op she
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leaves school and enters an adult envirgnment in the form of a summary of performance.
Positive outcomes in adulthood require a total-person view—one that addresses not
Onl_y employment and daily work activity, but also recreational options, social outlets, and
rffSldential routines that fulfill independent living needs. The CRS provides a means of iden-
tlf.ying and documenting progress across a broad range of activities related to these areas,
within multiple community settings. The objective is to develop a well-rounded program for

im adult who is exiting a school-based program, The CRS provides a foundation for the fol-
owing:

* identifying the specific skills that can be targeted for teaching within one or multiple
settings

¢ documenting the level of competence and the necessary accommodations
¢ analyzing differences in performance in various settings

e tracking progress toward transition outcomes

Using the record as a foundation for and chronicle of informal assessment helps to
ensure continuity of programming, teaching strategies, and life-skills education based on
previously achieved results. By combining information on acquired skills and successful
teaching strategies, it gives adult service providers the information they need to continue
education that promotes an individual’s independence through further acquisition and gen-
eralization of skills.

After the initial site assessment has been completed, the teacher or counselor uses
the Community Site Assessment Worksheet (CSAW) to design goals for the individual’s per-
formance at the site (see Appendix A). The CSAW documents the initial informal assessment
at a specific community site. It is then repeated at the end of the individual’s period of train-
ing there in 6 to 12 weeks. On the first page of the form, the teacher task-analyzes the spe-
cific job skills needed and the individual’s ability to perform them. The teacher uses the
second page to analyze behaviors.

In the initial assessment, the teacher records the skills required for each task the in-
dividual will perform at the site, referring to the CRS as needed. This information is entered
in the Job Responsibilities column on the left side of page 1 of the CSAW (Skills). The teacher
notes the individual’s performance level for each step of each task as Pass, Emerging, or Fail.
If the skill is emerging, the teacher notes whether the skill is “high emerge” (i.e., partial skill
acquisition, but nearly independent) or “low emerge” (partial skill acquisition, but requires
much assistance). The Emerge column is larger than the other two to allow the teacher to
write about steps of the task that the student finds difficult.

In general, high-emerge and low-emerge skills may be taught in the community set-
ting, but those rated Fail should be taught in the classroom. It is difficult to teach failed skills
effectively in the community due to the added distractions, the different context, and the
need of students with autism for predictability and success. Any tasks at the community
work site that are at a failing level during the preinstruction assessment should be removed
from the student’s responsibilities at that site for the duration of training. The job coach or
teacher must negotiate with the site supervisor to eliminate or shift those responsibilities.

At the bottom of the CSAW Skills page (p. 1) is a space to list the skills that will be
taught in the classroom. The teacher puts a check beside the steps or job skills in the column
marked Goals on the far left of the CSAW and writes the skill at the bottom of the form, not-
ing under the Accommodation/Instructional Strategy heading the structures that will be used
in the classroom to assist the individual’s performance. By moving certain tasks back to the
classroom, the teacher is using information from the community setting to drive the transi-
tion planning process, as encouraged in IDEA .(2004)'

For emerging skills that will be taught in th_e community site, the teacher identifies in
the column at the far right any accommodations, visual structures, or teaching strategies that
need to be implemented to assist the individual's independent performance. During any on-




site training,
score and to
ceived an em

the individual is e€Xpected to consistently complete tasks that received a passing
use accommodations, visual structure, and strategies to improve tasks that re-
erging score. Therefore, only a limited number of skills at a high-emerge or low-
SIICTHe 1§VEl should be taught in the community. The teacher or job coach must determine
which Sk}lls the student is likely to be able to acquire in the more stimulating or unfamiliar
Community environment and which skills will require more structured instruction in the
classroom. Because of the need to limit and prioritize on-site skill training, even some high-
emerge skills may need to be addressed in the classroom or other sheltered setting. The
teacher must recognize that attempting to teach too many skills in the community site may
lead to incomplete skill development and, consequently, poor performance. Teaching too
many skills can also lead to an inordinately high level of training responsibility for educa-
tional and site supervisory staff, supervisor dissatisfaction, and loss of the community site
for training.

After completing page 1 of the CSAW, the teacher uses the assessment information to
determine whether there are vocational behaviors that must be taught in the community site,
The behaviors observed in preinstruction assessment that will negatively affect performance
or supervisors and coworkers should be defined on page 2 of the CSAW (Behaviors page)
under the Area of Note column. The teacher may use the Community Behaviors Checklist
form during preinstruction assessment as a reference for determining behaviors that may
become problematic in the community site. Upon returning to the classroom and reviewing
the student’s preinstruction performance, the teacher may refer to the CRS (Vocational Be-
haviors, Independent Functioning, Leisure Skills, Communication, Interpersonal Skills, and
Environmental Factors sections) to further refine these behavioral goals. At this point the
teacher determines which visual structures or strategies will be used to support the student’s
behavioral goals in the community site and which behavioral goals are better addressed in

the classroom. The teacher must determine whether poor behavioral performance will jeop-
ardize the community site placement and determine how to restructure the community envi-
ronment so that the student can succeed and the supervisor is satisfied. The teacher will also
note any facts about the working environment that may affect the individual, such as light-
ing, proximity to others, or distractions.
e P The jS(JJb coach or teacher has three primary responsibilities with regard to the job
site. The first is to determine how educational supervision will be provided thiili. th;l indi-
i is at the site to ensure that the job is performed with the quality expected by the su-
;ﬁiiaslolr. The second is to negotiate with the supervisor prior to the 6- to 12-week tra.ining
period to determine what visual structures and accommodations will bg added to the site to
ensure the individual’s success. The third is to discuss with the supervisor the visual struc-
tures and teaching strategies to be used to address vocational behavior issues. The CSAW
Skills and Behaviors pages provide a focus for this discussion.
At the end of the 6- to 12-week training period, th; teacher or coglt’lse}?; utses ;lhe
i rform a second informal assessment at the community site. The teacher
fi:sst[:vfh:gszglemslfi?ls and behaviors identified on the preinst_ruction.form apd rate_s them. ac-
ing to how the student is doing after the 6- to 12-week instruction period. This provides
corine tation of the individual’s performance and progress. The use of the CSAW as a pre-
gllc;;u;;:gnstruction data form sinllplifies daFa collectiorll in a cumulative as§essme(r11t portff)lio
and assists in making a comparative anfllys1s of work snuatlor.ls across sem_ngs and over t.1me
i ogress monitoring). It also provides a means of assessing the Lfffectweness of various
s B dations across settings. For instance, if a specific .mterventlon O{' acc:(_)mmodatlon
accomino le, a picture list—helps the individual achieve independence in using a copier,
;}Iiotre:zﬁrer;pm;y use anotherfi;n:;:klsist in a future community site to help the same indi-
e fg%‘i ep;(ceflatl;zilll()ing period, the teacher adds the information on passing-leve]
; Al tt};e = tinstruction CSAW to the relevant sections of the CRS. The CRS thus serveg
skills from oL d or résumé of skill achievements and community competence. The
as a Cumulatrll\;tiegeztlilr the form any skills the individual achieved in the classroom Setting,
zs;?(l:lheznaéliscoates the need to provide him or her with a chance to perform them in a Community
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setting to ensure their generalization, In this way, the Cumulative Record of Skills used in com-

bination with the Community Site Assessment Worksheet helps drive the transition planning
process as prescribed by IDEA (2004).

| Daily Accomplishment Chart

If the teacher has designed the community work environment so that passing-level skills are
structured well and the data on skil] acquisition has been addressed through the preinstruc-
tion CSAW, then at this point a trained assistant or job coach can carry out the community
site supervision and instruction, Yet daily information will still be necessary to ensure suc-
Cess at the site and to help the teacher identify potential trouble spots. The Daily Accom-
plishment Chart (DAC) provides a format for collecting daily information about the individu-
al’s performance during training at a community site (see Appendix A). The DAC emphasizes
the range of vocational, independent functioning, leisure, communication, and interpersonal
skills that have proven most important in our experience with regard to successful employ-
ment. On the reverse side of the DAC is a quick reference—the Community Behaviors Check-
list (CBC; see Appendix A), a very abbreviated form of Sections 6 through 11 on the CRS
which deals with vocation behaviors, leisure skills, interpersonal and independent function-
ing skills, and mobility issues. The CBC is designed to help the job coach or teacher see po-
tential areas of need (possibly before they become problems) and to guide his or her com-
ments throughout instruction.

The teacher transfers to the DAC the specific job skills at the high-emerge level that
were identified in the preinstruction CSAW. These are noted in the first column under the
heading, Vocational Skills. (During the preinstruction site assessment, the teacher should
refer to Sections 6 through 11 of the CRS to also identify the specific vocational behaviors,
independent functioning skills, leisure skills, communication skills, and interpersonal skills
that are likely to be important during the training period.) These vocational and behavioral
goals should also be listed on the DAC under the appropriate headings, with notations in the
Accommodation/Instructional Strategy column regarding the supports necessary to help the
individual be more independent with the skill or behavior, Using the DAC, the job coach then
scores the individual’s performance each day on the identified goals and makes notes in the
Comments column if there are any problems. This provides a method for the teacher to re-
view performance frequently and provides the job coach with guidance regarding the pri-
mary areas of instruction on the site.

The teacher should limit the number of skills under the Vocational Skills heading,
depending upon the student’s aptitude, to no more than three or four, and to no more than
one or two skills in each of the other areas listed on the DAC. When the total number of goals
is no more than three or four during the period of instruction, the individual is more likely to
attain competence in community performance. In addition, by identifying only a few skills
on the DAC, the teacher has room to add skills if problems arise at the site. Hopefully, the
comments provided by the coach will alert the teacher to the need for other structures and
goals to help redirect problems and teach new behaviors.

At the end of each training period, the teacher will use the DAC to help complete the
postinstruction CSAW, noting passing skill levels in the community setting and in the class-
room. With this information from the CSAW, the teacher will then note the Passing skills on
the CRS, thus contributing to a résumé or summary of the individual’s communit

" A Yy compe-
tence that will be useful in creating a positive transition into adulthood upon grad

uation.

Considerations During the Community-Based Instruction Period

The following section presents two factors to consider while the student is at the job site:
environment and leisure.
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_ Environment

In the designated space at the bottom of the DAC, the teacher or job coach should describe
the overall environment at the site and note any issues related to mobility, regardless of their
apparent effect on the individual. Some individuals within the autism spectrum do not clearly
indicate a stressful or distracted reaction to environmental conditions, yet their performance
and degree of comfort may be suffering, eventually causing an unexpected emotional out-
burst. No behavioral challenge occurs out of the blue, though it may be difficult at times to
determine the cause or trigger. Describing the environment for each community site on the
DAC allows the teacher to analyze the effects of different sites and to look for patterns that
may be important for future nonstressful placements. A review of common environmental
factors across multiple settings may identify in hindsight circumstances that distract or over-
whelm students who do not otherwise clearly communicate their stress or confusion. This
frequently overlooked information is often pivotal for effective placement. For environmental
factors that clearly distract, confuse, or tax the individual, the teacher should assess with the

employer whether physical adjustments to the site are possible to support the student’s job
performance.

Leisure

One of the most overlooked aspects of transition and vocational assessment is the need to
identify leisure skills and potential recreational activities for the individual with ASD. Al-
though people often mistakenly believe that the development of leisure skills is not an im-
portant component of the transition to adult life after school or that it is not relevant to the
vocational setting, our experience has shown otherwise. A lack of leisure skills and opportu-
nities adversely affects the individual’s ability to live a well-rounded life and to maintain
employment. During break times or times of stress at work, anyone benefits from engaging
in a relaxing activity. By assessing and creating goals around leisure activities, the teacher
can assist the individual in developing appropriate activities to pursue during break time and
to develop more person-centered relaxation strategies. In addition, once the activities are
identified and the skills are taught, the individual may find that he or she has common inter-
ests that can be shared with coworkers. Shared interests are often the first step toward devel-
oping appropriate and long-lasting social contacts within the community. Again, the teacher
or counselor should refer to the section of the CRS on leisure skills to plan the individual’s
break activities in the community site.

Case Study: Carol

Following is a case study demonstrating how to perform an informal assessment and
use those findings to create a CRS that will serve as an important transition document
when this individual leaves school and begins adult life.

Carol is a 14-year-old female with a diagnosis of autism and mild mental re-
tardation. She stands approximately 5'7" and is slightly overweight. Carol currently
attends middle school and is in a combination of self-contained and general curricu-
lum classes during the academic day. She has a close relationship with her mother
and enjoys bowling, playing games, and watching movies.

Carol responds well to simple written instructions and uses a written sched-
ule to complete her tasks, but she has some difficulty following verbal instruction.
When verbal instructions are used, Carol often needs additional instruction before
she clearly understands the task. She often becomes anxious and engages in inap-
propriate behaviors when she does not clearly understand what is expected of her,

Carol’s language patterns reflect her difficulty in taking the perspective of
others. She often speaks of herself in the second or third person. For example, if Carol
needs to use the restroom she would say, “You need to go to the bathroom.” Or if she




does not want to complete an activity she would say, “You don’t want to do that.”
Most of Carol’s language appears to be in the form of questions she has internalized.
Because of her problems taking the perspective of others, she repeats these questions
exactly as she heard them rather than changing the point of view. Carol initiates very
little conversation. She responds to questions, but often inappropriately.

Carol’s receptive language ability is marked by the fact that she processes
information slowly. She often answers “Yes” to questions that require more complex
answers because she has not yet fully processed the question, but she will often cor-
rect her answer once she has had time to do so. Carol sometimes becomes frustrated
if she is asked several questions consecutively, and may become agitated or even
Cry.

Carol demonstrates a strong social interest but does not possess the skills
necessary to successfully navigate social interactions. She often approaches strang-
ers and asks their names. She also engages in a variety of inappropriate social behav-
iors, including making spontaneous loud noises and making repetitive inappropriate
comments. Carol seems to enjoy the attention she receives when she engages in
these behaviors.

Carol tends to be highly distracted by other people in her work area. She
requires a good deal of verbal prompting and redirection to remain on task. Her level
of distraction is especially high when she begins a new task. Once Carol is thor-
oughly engaged in an activity, however, she is able to work for significant periods of
time without staff interaction.

From the formal assessment using the TTAP and a review of her perfor-
mance in the classroom, the teacher knows that Carol has some strengths in the area
of clerical skills. Because it is an area of competence and interest (o her, the IEP team
decided to provide her with a 9-week period of instruction in a school-based cleri-
cal site. Because of Carol’s distractibility, school staff and administration agreed that
they could rearrange the school office area to meet her learning needs. They were
cautious about the stimulation level of a community office environment.

Carol will be taken to the school office for a skills assessment in that setting.
The office is a very busy place with four employees who are performing various du-
ties. There are frequent visitors who come in and ask questions or seek information.
Carol’s tasks in this setting are to use the computer to retype short weekly announce-
ments to the teachers, to make copies for teachers and administrators, to file paper-
work, and to distribute the mail.

Before Carol is ever taken to the office setting, the teacher visits the site to
assess the environment and physical layout. This information, combined with what
is already known about Carol’s needs either through the TTAP formal assessment or
the classroom setting, may help determine whether this will be an appropriate set-
ting for her. After observing that the site does pose some potential problems for Carol
(e.g., in particular, too many distractions by people in the work area), the teacher de-
termines that with some simple changes to the physical structure and the times she
is to work in the office, Carol will have a greater chance of success. Now the teacher
begins documentation on the preinstruction CSAW.

The teacher takes Carol to the community site and assesses Carol’s skills
and interactions with others in the setting. The teacher identifies the skills used in
that location and records Carol’s initial scores (pass, emerge, or fail) on the prein-
struction CSAW by placing a check in the appropriate column, noting any accommo-
dations or structure that may be necessary for emerging skills (see Figure 5.1). She
notes that Carol is able to perform both copying and collating tasks with either pass-
ing or high-emerging skill in the copy room setting, which is quieter because it is off
of the main office. The teacher also determines during assessment that Carol would
perform better with a visual list that clarifies the sequence of steps in the task. The
teacher notes on the DAC that the list should instruct Carol to close the door when




§he starts.work. This environmental modification will help improve her performance
in the office setting by keeping her attention focused on the task instead of on the
people who enter the main office.
Using information from the preinstruction CSAW, the teacher then notes any
other environmental factors that could impede Carol’s performance and refers to
the CRS (in particular, the sections on Vocational Behaviors, Communication, Inter-
personal Skills, and Independent Functioning), the Community Behaviors Checklist,
and any previous experience with Carol in similar settings or situations to determine
the necessary accommodations that will be required for Carol to successfully master
the goals that are marked. Based on her observations of Carol in this environment,
the teacher notes that Carol is too distracted when large numbers of people enter the
copy room or the main office. The teacher then decides that for Carol to have the
greatest chance of mastering the targeted skills in this setting, she needs to perform
them at times of day when fewer personnel are in the office. After talking with the
office manager to determine the least busy times, the teacher arranges for Carol to
complete these jobs from 9:50 to 11:20 a.m. three days a week when only an occa-
sional staff member is likely to come into the copy room. The teacher also suggests
putting a drop-off box at the door of the copy room for teachers and staff to put their
copy and collate orders. The teacher creates a blue Copy Form that allows teachers
to check off what they need copied or collated. This makes it easier for Carol to un-
derstand what to do.

Another task noted on the CSAW is typing. The teacher knows from previous
assessment that Carol will have trouble reading handwritten notes from teachers and
that this will slow her performance. Because Carol’s typing in the office proves to
be slower than her classroom performance, the teacher recognizes that dealing with
the distractions of a new environment and typing handwritten notes (written by a
variety of people) is too much to ask of Carol. The teacher decides to try to expand
on Carol’s skills by changing the typing context in the classroom, moving Carol’s
typing desk into a more open spot. She will also provide a written list for Carol that
breaks down the steps of typing into (a) checking for capitalization, (b) checking for
punctuation, and (c) putting her finished work in a separate container that will later
go to the office. Finally, the teacher will present Carol with memos to be typed from
a limited variety of styles (handwritten and typed) to further assess whether practice
helps her interpret memos.

The teacher also notes that Carol struggled with social interactions and ap-
propriate topics of conversation. She frequently tried to gain the attention of other
staff members when she should have been working or when they were working. The
teacher decides to provide a specific time when Carol can talk to the office staff for 5

and, after checking with the staff, puts this item at the end of Carol’s work
a list of acceptable topics and guidelines for conversation

hese breaks to prevent her from discussing certain embar-

minutes
period. She also prepares
that Carol will use during t

rassing subjects. |
Because the teacher now has a plan for the community job site, she and

the job coach discuss the goals and structures to be used during the 9-week training
period. They fill out the left-hand column of the DAC (see Figure 5.2) and develop a
written list of all the steps for the copying task: closing the door, finding orders in a
«To Be Completed” box, entering the copier’s access code, reading the copying and
collating instructions, and putting away the finished work. With this list of steps,
the teacher can keep Carol’s attention focused on her work. The job coach and the
teacher also review their behavioral goal for the task: 3 or fewer prompts during the
work period is passing level, 4-10 prompts is emerge-high level, and 11-20 prompts
is emerge-low level. The DAC allows the teacher to review performfmce daily and ad-
just instructional approaches as necessary. Duriflg the 9-week period the staff helps
track progress on the goals using the DAC, no_tmg pass, emerge, and fail scores in
the appropriate lo cations. After the 9-week period has passed, the teacher will once
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again assess Carol’s skills and note goal attainments on a postinstruction CSAW (see
Figure 5.3).

For those skills that are considered passing in this setting, the teacher re-
cords them along with the date, location, and structure used to complete goals inde-
pendently on the CRS (see Figure 5.4).

From this process, the teachers and others are able to identify key skills and
make notes about what to look for in the next community placement. The teacher
also notes that this community assessment setting should end and another one
should be located, since Carol has learned most of the vocational skills that this
setting has to offer. One of the biggest items noted in this community assessment

setting is that Carol is too distracted by people in her work environment. To Work
around this and facilitate greater independence, community sites should be found
that do not have as many distractions for her.

The process just described will continue throughout Carol’s academic career. She
will continue to go from one community site to another, each time learning different skills for
that particular environment and transferring them to the next. Through continuous, ongoing
assessment, education, and documentation of those skills using the Community Record of
Skills, the student, her family, and any service providers will have an invaluable tool that
will assist Carol in her transition to adult life.
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Figure 5.3. Sample Community Site Assessment Worksheet, completed postinstruction.
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Figure 5.3. Sample Community Site Assessment Worksheet, completed postinstruction.
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Figure 54. Excerpts fram Carol's Cumulative Record of Skills, completed after training.
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Excerpts from Carol's Cumulative Record of Skills, completed after training.

Figure 5.4
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Appendix A
Reproducible Forms

1.

2.

Transition P-lanning Analysis Form

This form provides a framework for taking information from the TTAP administration results
and developing instructional and linkage goals for the student’s |EP.

Cumulative Record of Skills (CRS)

This form provides a reference for determining skills needed in community environments and
provides an individualized résumé of acquired skills during community-based interventions.

Community Skills Checklist (CSC)

This form is a quick reference for use by teachers in determining both relevant sites and skills
to be trained at a site.

Community Site Assessment Worksheet (CSAW)

This is a preinstruction and postinstruction assessment worksheet of student skills within

a community site. It assists the teacher in determining what goals and strategies will assist
student performance in the community site.

Daily Accomplishment Chart (DAC)

This form provides a method for daily data collection and interaction between job coach
and teacher on effectiveness of strategies in addressing identified goals.

Community Behaviors Checklist (CBC)

This form is a quick reference for use by teachers in determining behaviors to be trained at
a community site.
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Data Entry
» Uses basic database program

701

» Note speed and accuracy level
» Note other skills:

Typing
« Copies and makes corrections ‘
to pretyped information

* Types 15 words per minute

* Types 30 words per minute

* Types 45 words per minute

Filing
* Files by name

* Files by number (specify length
of number sequence)

« Files by combined set of infor-

mation (e.g., both name and
number)

* Sorts by 1-digit number | |
* Sorts by 5-digit number
* Sorts by 10-digit number

U} 'G3-0¥4 £q 60z @

Cumulative Record of Skills Continued.

Pass |  Setting and Structure | Date Emerge Setting and Structure

e L
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Appendix B
Materials Needed for TTAP Administration

The test materials for the TTAP can be assembled according to the instructions and illustrations

provided in this appendix, or an assembled kit can be ordered online at http://www.teacch.
com/materials.html.

v 0, B.22, B.25, and B.26 are from Boardmaker, by Maver-
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Th]f 121;1 gLeIfcm(191§1-zoo4) The Picture Communications Symbols. All Rights Reserved Worldwide. Used
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with permission.
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Items 1, 2, 3, 21.

Figure B.1.

Q@

Jig 1 for Items 3,21




Figure B.2b. Jig 2 for ltems 3, 21.
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Figure B.2c. Jig 3 for Items 3, 21
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Figure B.2d. Jig 4 for Items 3, 21.
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Figure B.2e. Jig 5 for Item 3.
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Figure B.3. Item 4.

Figure B4. Item 6.




«'Soyoul 7,

PU® "Sayoul G, ,‘SAYIUI 2, :SMO[[0] SP SISUIRIUOD MO[[BYS §

o} [9qQET "pIed X9pUl ,§ X ,€ B JO 3PIS , € 3yl WSYSIH ", ¥
0} 1ayqjoue pue ./ 01 3031d suo Ind pue pou dnserd e axyel,
“urod e aaey prnoys (puad BYLN .S J0 YISUs] B 01 uad

8'd am81 aag

7188

10] 2°g 2mg1g
996 ‘1 19§ 10J

9'g aIm31 935

Iayo ayy n) -, 2 Jo Y13usa e 0} J1 Ind pue [uad Juo axel,

"PIED O3 JO YoBq a1} UO

Isqunu 19s errdordde syl 111 "WSY) SIBUTWE] pUE SPIEd
X3apul ,§ X .¢ uo nd ‘a19y papraoid spied g1 ayy Adodor0yd

‘pajeurwre] aq p[noys

193Ys OB pUP I3y1a801 350[0 007 10U SIB SWIL ) 1Byl
os Iaded Jo 5193Ys [B19A3s UO pajuLid aq p[noys sananoy
-[1s YL (‘w11 A0J9p Y} JO 3)2NOY[IS B 3EW JoU 0(J) "9ZIS
Tenioe up paseyoand suall pazis-[aAeI} Y} JO SIPINOYJLS
aTyMm-pue-oe[q ureiuod prnoys 3if apanoy[Is ayL, “1onpoid
paysiuy ay} Jo 3ZIs 3y} JO YHNOJ U0 NOge 3q p[noys IS0
sy} pue jonpoid paysiuly 3y} Jo 9ZIs [ENIJE 3y} 3 P[noys

auQ ‘pareulwe] auo yIea ‘1onpoid pajquasse [eul ayl

jo sojoyd om] 3q pnoys 313y ], ‘pPaIeullie] aq pinoys 1aays
yoea pue 1311930} 3SO[2 00} 10U 3Ie SWI 3} JEY} 08 Iaded
O §193Ys [RISAIS UO pawund aq pnoys soloyd sy, (W
£029ap a1y jo oloyd e el 10U o) dZIS [EMOE U paseyoind
SUISN PIZIS-[9ARI) 10BX3 3y} JO soyoyd ureyuod pinoys i
ydeigojoyd sy, (isel A[quiasse sy} guunp pasn ag jou [[Im
pue £003p e S SWal 3y} JO U0 ‘laquIaWdY) ‘PI|quiasse aIe
Aa) 20u0 SI1Y [2ABI 9 [[B P[OY O] ygdnous ad1e aq pnoys

G'g amgr] 39S

GEQEW ,
pue sajdwexy

1NIISUO) 0} MOH

19¥seq [[euws YL "UOIYSE] paziueSio ue ur AJIses Sway
pazis-[2Ael} 33 P[0y O} y3nous a8re[ aq pnoys sulq 2 4L

Buor ¥

po1 auo ‘8uoj ,/ PoI aUo
:s[ouad ayj Jo 1ey) ueyl
1830 10[02 B U] SPOI
onserd z ‘Buoy . auo
‘3uoy .2 auo :spouad 7

uIDs “j0012s

21038 QpwWs ‘0Ys g 13§
oy ‘9)ddp ‘Qjam ‘30018
“j00q :1 13§ :§19s 7 ol
PSPIAIp “Sp1ed PIom 01

SUId) I [9ARN JO

S1[ anenoy[s ‘surail 1y
oaen jo 8if yderdojoyd
“ID] [9ABI) Pa[qUIASSE
ue jo ydeioloyd

.V:._H.__mu 0 w_m_hﬁm‘_z

SISUTRIUOD MO[[BYS €
‘pIED XapUI ,9 X ,¥ AUO
‘pIed x9pul S X €
JUO I[N YOUI-7[

19yseq

[Tews 1 ‘s8eq yoor-diz 9
‘suiq £ ‘(9pmod Aqeq
“-8'9) way Aod3ap e O 9
«isedyiooy jo saqmy
‘S9YSTLIQ100) ‘SUOTI0]
‘soodwreys ‘sdeos
9ZIS-[9AR]) JO Yoes g

 3seyping Jo
w.___:Uu< 0} sjeliajey

©2007 by PRO-ED, Inc.

Fo



& K

Figure B.5. Item 7.
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Figure B.6. Item 8, Set 1.
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Figure B.6. Item 8, Set1. (continued)
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Figure B.6. Item 8, Set 1, (continued)
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Figure B.7. Item 8, Set 2. (continued)




Figure B7. Item 8, Set 2. (continued)
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Figure B.8. Item 9.
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Lentils

Measure Y4 cup of lentils, put in bowl

Measure 1 teaspoon of salt, put in bowl

Measure Y2 teaspoon of pepper,
put in bowl

Finished

Figure B.10. Item 1L

Figure B.IL. [tem 15
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Point to the

nickel

Figure B12. Item 26. {continued)

176

©2007 by PRO-ED, In.

o ey — e . el A R B e —— =



Give me
12¢

Give me
S$1.50




Give me
S5.10

Give me
10¢
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Give me
25¢

Figure B13. Item 27. (continued)




CROSSWALK

Figure B14. {tem 28.
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DON'T WALK

Figure B.J4. Item 28. {continued)




Figure B.14.

Item 28. {continued)
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Figure B.14. Item 28. {continued)
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Figure B.14. Item 28. (continued)
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Joseph Moore

1234 Walkers Avenue DATE P\Ug 20, 2000

Some Town, NY 23378

PAY TO THE 4 '
ORDEROF —My-T-Fine Food Market $| 153

Deveniy-five and B4/100'g=====zzcccooooo o DOLLARS

Century Bank

MEMO

Groceries TOSP/Ph Moore

Joseph Moore
1234 Walkers Avenue DATE P\Ug 20 ZOO[P
Some Town, NY 23378

PAY TO THE _ [
ORDER OF fznurgers Electric Lo | b5.02

Siﬁx{—ﬂve and 02/100's DOLLARS

Century Bank

MEMO g electric bill Joseph Moore

Joseph Moore
1234 Walkers Avenue DATE j?/_P"'. 5. 2000
Some Town, NY 23378

| PAY TO THE
ORDER OF B Different Strummer 2420

men’r\;»four and 20/100's DOLLARS

Century Bank

MEMO gyjitar sirings Joseph Moore

Figure B17b. Item 35
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Figure B18. Item 36.
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Figure BI9. Item 36.
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Figure B.20. ltem 38.

!
I
l
)
d
)
)
/
)
)
)
)
)
)
>
)
)




2007 by PRO-ED, nc.

"3)BUNLE] DU SPIBD X3PUI 9 X b
0} U2ENY ‘papiacid spied s[nI ualm ¥ ayy Adodojoyq SPIED 3[II USNLIM ¥ U

9z'd 2313 993

"91BUIWE] PUP SPILD ¥apul 9 X ¥ 01 YoRNY pled
¢z'q a8 29g "papraoid pied yue|q | pue spzed 21do) 9 a1 4dosoioyg yueq 1 ‘spied oidoy g9 12
safessall
suoyd Burye; 10} ped
‘sauoydaray 7 01 sSa00Y 09

"3IPUIWE] PUP ‘SpPIed X9pul ,§ X , € 0) Yoene
‘sp1ed papiaold ayy Adoooioyd “(gh Wwaly) Aranoe [[eqieyseq suonoNIISUl
[BQISA [[}IM SPIED § 85

$7°g 2In81] 335 3 wiolj [[eq Y pue g W) woiy xoq pue spouad ayy asn

‘T1auad Yy uo A[1oa110o pue A[Isea 11 01 SpIau 19seId I9se1s uo-digs ‘raded
a1 pue ‘[puad ay proy 01 y3nous 31q aq 03 Spavu x0q ], 0 193Yys “xoq ‘s[touad 7 6Y

$1802 s1a0Ul

*A|[ENPIATPUL SUO YOLS MO
€7'd 3B 29g 1o pue papiaoid spied 3140l 10j Aduop,, a4y Adodojoyd [BIDA3S SISI| 1o} pie) 101e[MO[BD gh
RIUEN
-9S11I8ADPE JIAOUL 1M
radedsmau woy) aBeg ¥
[enpialpul
"dJRUILIR| PUP PIRD Xapul 31 10 Ypaiq SUPIW m
g 2131 23g ,§ X .€ e 01 yoene ‘papiaoid pred yeaiq ay) Adodojoyd 1B 193(qo 10 paed yeaig ob
JNJIsU0) 0] MOH 1oNJIsUo) 0} sjeliaje aseyingd 10 way
annbay 0} sjelale

saydesn
pue s3jdwex3



mmmm




Money for Movie
Ticket

Medium Popcorn

Medium Soft Drink
Totql

Money for Movie
Ticket

Medium Popcorn
Medium Soft Drink
Total

| Ticket

| Medium Popcorn
Medium Soft Drink
| Total

Figure B.23. Item 49,

Money for Movie i

Money for Movie
Ticket
Medium Popcorn
Medium Soff Drink
Total

Money for Movie
Ticket

Medium Popcorn'
Medium Soft Drink
Total

Money for Movie
Ticket

Medium Popcorn
Medium Soft Drink
Total
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GIVE ME
THE PENCILS.




| PUT PENCILS

IN BOX.
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KNOCK ON
THE DOOR.

Figure B.24. ltem 58. (continued)
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Figure B.25. Item71.
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Figure B.25. Item 71. {continued)

School

TV
Programs|

201



Figure B.25. Item 71, [continued)
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Figure B.25. Item 71. (continued)
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Walk

Quiet voice

Figure B.26. Item 72.
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Shake hands

Talk at break

Figure B.26. Item 72. (continued)
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G
————— | Report of TTAP Evaluation .

Student: Andrew s Date of Testing: 10/24/06

Location: Green Hope High School Test Administrator: John B. Thomas
Date of Birth: 02/12/88

_ Referral Information and Description of Student
Andrew is an 18-
dents with signif
mental disabilitie

Sifferlen, and his
ods that would e

year-old student at Green Hope High School in an ICAN program for stu-
icant disabilities (e.g., severe and profound mental disabilities, moderate
S, severe autism). He was referred for evaluation by his teacher, Ms. Carrie
parents to determine transition planning objectives and intervention meth-
nhance effective community integration.

Andrew is a tall and thin Caucasian male with light brown hair. He has an engaging
smile and made good eye contact periodically with the examiner. He shook hands with a
light grasp and came easily to the testing area when directed. Andrew is nonverbal but uses
a picture communication book, flipping through pages to communicate messages by point-

ing. Andrew has scars on his arms, hands, and face from scratching himself, This scratching
appears to be his response to confusion or stress,

o ~ Test Performance

|
|
|
.

| VocationalSkills =

e __4_\_i_ﬁ

During direct testing, Andrew sorted index cards by color and completed a 1:1 correspon-
dence task (i.e., one chip in and one cap on each of 10 bottles) competently. He demon-
; strated emerging skills in sorting four dissimilar items (i.e., mixed nuts and washers), cor-
i recting sorting errors, and in sorting and collating. At school, he can independently sort
| when provided with small amounts and only two to three different items to discriminate. He
iIs inconsistent with size discrimination. He demonstrated an emerging skill in using a left-to-
right structure to complete assemblies and packaging tasks. He also demonstrated emerging
skills in using diagrams for various packaging and assembly tasks. Although he generally
matched items to the diagram or jig, he did not always use the visual cue to discriminate
visual instructions for packaging versus assembly. With the travel kit assembly task, Andrew
matched self-care items to a silhouette jig well at first, using a Ieft—to-right sequence in get-
ting the correct material from a basket and placing it on the silhouette. After two repetitions,
: however, his attention wandered. He placed items out of sequence and did not place two
, items in the last repetition of the task, which caused packaging errors. Andrew clearly can
: learn to discriminate visual cues on diagrams or jigs. He has emerging skills in filling a con-
tainer to the rim and in lifting and moving materials. He uses a toaster independently. His
emerging skills in unloading a dishwasher and cleaning up after a meal are noteworthy.

-7 U I Y

Vocational Behaviors e

|

e = R BB BDE RBERBE

{

Andrew handled transitions well during testing but clearly benefited from th
a picture schedule and left-to-right work system to clarify the sequence of e
strated emerging skill in working neatly and systematically (although o
were strewn or misplaced), demonstrating stamina, responding to correcti
continuously on tasks. Andrew did not speed up his performance when

e presentation of
vents. He demonp-
ccasionally itemg
ons, and working
documents were

208




presented_ more frequently for insertion in envelopes. After inserting papers in envelopes for
3to ‘4 minutes, he stopped working and required several reminders from the examiner to
continue. He was willing to comply but did not work continuously. At school, he may work
for 15 minutes one day and only 5 the next. His distractibility seems to be internal and is not
a result of working close to others. He does become distressed by loud sounds. When cor-
rected to leave the examiner's pen with the top off, he initially complied but was driven to
put the top back on the pen throughout testing. This compulsion did not lead to severe agita-
tion dgrmg testing, although it is clear that unstructured time can lead to an increase in these
behaviors and to more severe agitation. Andrew did not use the test structure to work with-
out supervision and was quite distracted by noises and activity surrounding him. He did not
seem to recognize that he could ask the examiner for assistance either when unable to per-
onm_ a task or when there were insufficient materials. Even after the examiner gave him a
missing item, he did not recognize that a gesture or action by him could lead to obtaining the

othﬁr items that the examiner held. Andrew tolerated interruptions by the examiner quite
well.

Independent Functioning

Andrew demonstrated appropriate eating habits during testing but uses his hands for most
foods and may take food from others’ plates. He demonstrated emerging skills in using the
vending machine. He placed coins in the slot until all his change was inserted, chose a drink
(but was unable to use letter and number buttons to choose a snack item), and retrieved the
item. He did not retrieve his change. He recognized three of five survival signs presented
(i.e., men, exit, stop) and received partial credit for washing hands. He did not seem to enjoy
getting his hands wet and did not scrub his hands thoroughly. He demonstrated partial skill
at delivering a message. He sometimes puts his shirt on backward and needs assistance in
choosing clothes. When using the bathroom, he does not consistently close the door.

Leisure Skills

Andrew enjoyed shooting baskets and throwing Velcro darts at a dart board with the exam-
iner. He demonstrated emerging skills at putting away materials at the end of break, at
matching numbers and taking turns in a card game, and at using counters to recognize when
a leisure activity is finished. Andrew did not independently engage in any leisure activities
presented during testing. He could benefit from a work system for leisure activities to keep
him engaged during break times. This might interfere with his preoccupation with straight-
ening materials, putting tops on pens, and so forth. He demonstrated no interest in books,
magazines, or art materials. At home, his attention will be sustained with a trampoline or a
swimming pool. At school, he will watch a specific video for 15-20 minutes. At home, he
will leave the television after 30 seconds. He demonstrates some enjoyment of public enter-
tainment events, but his family has to watch for signs that Andrew is becoming stressed at
loud noises. He walks the track at school for 5 to 20 minutes, showing inconsistency in sus-
tained exercise.

Functional Communication

Andrew displayed positive affect throughout testing and seemed to enjoy the examiner’s ini-
tiations of interaction. Andrew will at times use his communication book independently to
communicate personal needs. Spontaneous communication from Andrew was infrequent
during testing, yet he uses it to communicate most concrete needs,pccasigna]ly needing
prompting. He does not communicate “sick” or “tired.” He syste}nancal]y flipped through
the pages to find and point to what he wanted. Hc_rwever. he !‘ecewed only emerging credit
for comprehending verbal directions, because he did not consnstentl_y .follow two-step direc-
tions. In response 1o questions about present state (e.g., “Are you finished?” “Do you want

R L209 |



some water?”), he consistently nodded even when he did not appear to want so
Andrew demonstrated partial or emerging skill in following picture instructions; this a

to be a potential skill. Although he understood when the examiner told him "rio" - tPDears
an action, Andrew did not use the prohibition to stop his own actions at a later time HO stop
compelled to put the cap back on the examiner’s pen repeatedly. He has good ges'ture was
pointing and rejecting and responds to a pointing gesture from parents at home, = fop

mething,

Interpersonal Behavior

This was a surprising area of strength for Andrew, suggesting the great improvemens i ey
calming, communication, and comfort in a predictable school setting. Andrew responded tq
his name consistently, smiled appropriately, responded to the examiner’s presence, and {ray.
eled with the examiner around the school. His interpersonal behaviors were generally posi-
tive during testing despite his aloofness. Though he showed no irritation or anxiety during
testing, the examiner recognized that he can hit, throw, or engage in self-abuse if expecta-
tions are not visually clear to him or if he is unable to successfully communicate a personal
need. Andrew responded to an initial greeting but did not approach the examiner and gave
only a quick handshake. Andrew received an emerging score on self-control because of his
urges to get up and reorganize materials around the room. He demonstrated emerging skill at
following picture rules, and these may assist redirecting him to a task. He seeks out the com-
pany of certain others at social events and at home.

Summary and Recommendations

1. Andrew’s present pattern of inconsistent sorting, packaging, and assembly skills
suggests adjustments should be made in teaching structure to promote independence and
consistency. His sustained attention (5-20 minutes) and error rate vary from day to day. This
could be related to loss of interest if tasks have been presented for a long time or to varia-
tions in his distractibility. Andrew’s performance improves when a staff person is close by;
yet the goal is to have him work independently. Sorting tasks that require discriminating
between two and four items, and no more than 15 of each, should be presented first in a one-
to-one teaching station. The teacher should prompt by gesture to the visual structure of the
task (e.g., container organization for separate items, presence of one item in the bottom of
each container) and gradually remove him or herself from the task. As Andrew performs the
5- to 8-minute task independently on five consecutive presentations, the task can be moved
to the independent work area. This establishes a routine that Andrew should maintain in the
independent station where staff will not be present. This contrasts his strategy of being fo-
cused on quality of performance only when a staff person is in close proximity. It is also
important to thoroughly assess whether the presence of new tasks engages his attention.

2. Andrew must have a clear work system (e.g., visual cues for tasks to be completed

and number of materials, a “finished” box or basket to the right of the work table, and a Vi-
sual cue for the expected reward) in both the one-to-one and independent work areas. The
visual cue for an expected reward (i.e., “What’s next?”) is particularly important in help;]ng ;3
engage his attention on the task (e.g., finish work, then video). Again, the teacher $ oud
point to the work system cues when he is distracted to re-engage his attention on what ';0 tO
and what comes next when finished. His emerging response to left-to-right Stmcgme' egst-
then structure, container organization, and picture cues suggests that these c_an e.us 0]
overcome his dependence on the presence of others to work without error or distraction.

. s ded that he
3. Although Andrew sometimes works for 15 to 20 minutes, 1€ 15 rEFOmHJE: it i
begin working in a consistent pattern of 5 to 8 minutes, then gradually incre :

amount of work as necessary. Andrew should be presented with a variety of Szrt;ngett‘iilfs s(fgk
2-4 items with 10-15 of each) so that he uses the structure of the task rather than g g stuc

in a pattern of using a certain material in only oné way. Likewise, Andrew should be presented
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with a variety of packaging jigs (e.g., 2-4 pieces) and assembly jigs (e.g., 2-3 pieces) so that he
attends to the visual cues. Materials used in sorting on one task may be used also in another
packaging, assembly, or collating task. For example, paper clips may be one item in a three-
piece packaging task and may also be necessary for collating two pages in sequence.

4. Andrew will need a jig to organize and set up materials for certain tasks. He dem-
onstrated emerging skill in keeping his work area organized. Providing a consistent routine
of using a visual mat or diagram on which to place containers for various tasks will help him
to independently set up an organized work environment. Helping him to consistently use
this visual cue to set up a left-to-right sequence with tasks can prevent some errors in perfor-
mance. This structure may help him figure out what to do with a new task.

3. Andrew’s interest in keeping things in their place should be addressed vocationally
and should also be redirected because it both distracts his performance and may not be ac-
ceptable in all future circumstances. Creating an area in the classroom (probably the break
area) that is his to arrange (e.g., put scissors up, put tops on pens and markers, put paper in
specific container, close the door next to the break area) is necessary. Placing “cleanup”
cards on his present picture schedule so that he can better predict when he can clean (e.g.,
3-4 times daily) is also important. Providing a time and a place for this preoccupation will
help the staff to redirect his efforts to clean elsewhere and will help redirect the agitation that
he demonstrates with this behavior. This is a long-term goal of great importance to his future
community involvement. Staff can point to the cleanup card on the schedule when he be-
comes preoccupied or can put the cleanup card on his work system either at independent or

one-to-one work areas. In this manner Andrew can be taught a simple concept of “yours to
clean” versus “not yours.”

6.In vocational training, staff should take advantage of Andrew’s interest in ordering
the environment. Unloading the dishwasher, putting away dishes, putting away groceries,
cleaning up after meal or snack, taking out trash, setting the table, and putting clothes in
drawers are all relevant goals for Andrew’s community and residential training.

J. Andrew should learn to fill to the rim of containers for cooking, cleaning, and vo-

cational jobs. Filling a cup to the rim for measuring detergent for washing machine, for reci-
pes, or for packaging tasks should be a goal.

8.Following a simple picture list is an emerging skill for Andrew. He could begin by
using a simple picture list to retrieve items (e.g., foods one time, utensils and bowls the next)
in the kitchen for cooking and mixing. He could collect items from a picture list for packing
an overnight bag. Eventually this strategy could be transferred to community settings so that

he could retrieve one or two items from a small grocery shelf, gradually increasing the num-
ber of items and the range of area to scan.

9. Andrew can learn to use other kitchen and household tools. He may benefit from

instruction in using a can opener, an egg beater, or a squeegee for cleaning small windows or
small tables in a left-to-right strategy.

10. Teaching staff and the family are encouraged to assess whether Andrew will re-
spond to training in using a nonwater sanitizing agent to clean his hands. Again, he may
need to dispense such a product into a small portion cup to prevent dumping of this mate-
rial. Once he is taught to dispense into a portion cup, does he resist wiping it on his hands?

11. Andrew needs an emergency information card in his communication book and he
should carry one with him at all times. He should be taught to respond to questions (e.g.,
What is your name? Where do you live? What is your phone number?) by opening the book
and pointing to the emergency card with this information.

12. A picture cue should be placed on Andrew’s locker next to his name because he
does not consistently place his belongings in his own locker. Consistent training on looking
for the picture cue before placing possessions in a locker would be desirable,

A



1. Andrew could benefit from a picture work system in his break area for leisure ac-
tivity. Because he enjoys cleaning up, this may be an activity on his work system in the lei-
sure areq, although assessment of how to present this card and activity is required. Broaden-
Ing his interests and activities during break seems important because he is likely to wander
and to organize materials that do not require his attention. Clearly, videos and music can be
Presented as activities on the leisure work system. Also, his emerging skills in using the chip
counter system to throw magnetic darts at a dart board or to shoot foam basketballs at a
small basket suggest that these activities could be built into the list of activities. Giving him
structure around leisure time will help engage his attention and avoid unwanted rituals.
Andrew’s parents noted that they would try to set a timer to clarify how long he could watch
a video before going 1o another activity. ‘

" 14_. Continued emphasis should be placed on Andrew’s communication book for com-
municating basic needs. He may use his green card (meaning, “1 need to calm down and go
to my safe place”) to communicate “tired” or “sick.” Because these two concepts are often
difficult 1o express, an existing method of communication should be used for these mes-
SdBEs. Seiting ¢ timer for Andrew when he goes to the “calm area” seems necessary to help
him know the limits of this time. Andrew earns his favorite activities (e.g., video, clean up.
outside time) by completing his tasks and his schedule.

Figures C.1 and C.2 show Andrew's performance on TTAP items.
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Recommendations for Structuring Intervention

[ : . ,
| Instructional Design Elements Items from Direct Observation Scale

B R ] ' 7 )

z .
| 7 - | Item #36: Follgws Schedule o ';
‘ Schedul ‘= ' ) |
\ e | Picture — Written L
{ l 7 i '-
i ‘ . Item #5: Sorts and Collates Paper |
! | Left-to-Right , -
| | |
; Sequence ) ‘
| ': | Item #7; Assembles Travel Kit
| ! ’
'5 Work System ' | Item #46: Requests Leisure Activity and Responds to Work System
. |
| :
Eitst-Then Item #38: Puts Away Materials at End of Break
Sequence |
! Item #72: Follows Visual Rules
|
-
E Item #3: Matches to Jig
|
1 Item #7: Assembles Travel Kit
‘! | Plcture [tem #11: Measures with Cups and Spoons
! | Instructions
t
' Item #38: Puts Away Materials at End of Break
Visual
Instructions
v Item #72: Follows Visual Rules
[tem #1: Measures with Cups and Spoons
Writte
| ,n Iter #58: Follows Written Instructions
, Instructions
. * Item #72: Follows Visual Rules ‘,
ﬂ\ i | |
f | Item #4: Matches and Sorts Colors 4
i
i ! Contai
| V|§ual. on 'alnt?r Item #7: Assembles Travel Kit
IJ Organization ' Organization
‘ 1
i l | Item #9: Measures with Ruler l
I
! [ | Item #35: Writes and Records Checks J{
| .
! . f Highlighing/ | |
I V'S"fa Clarifying Item #43: Uses Counters To Recognize End of Leisure Activity [
| Clarity F Quantity - -
! : Item #48: Plans Amount of Money Needed for Community Recreation |
t Activity !
i L

Figure C1. Recommendations for Structuring Intervention, p. 8 of TTAP Profile/Scoring Form, as completed for Andrew,
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TTAP

TEACCH Transition Assessment Profile

Identifying Information N ‘
Student Name _Atidrew O, Female [J Male X
Year Month Day school Careen Hope High School
Date Tested 200 o _ 24 Parent/Guardian Name |
Date of Birth 1988 2 12 Rater Name
l
Profiles V_’__{ ;
Scores Profile {
Vs VB IF LS FC 1B €
School/ School/ School/ School/ School/ School/
Direct | Home | Work | Direct | Home @ Work | Direct | Home | Work | Direct | Home ‘ Work | Direct | Home | Work | Direct | Home | Work G
12
11 {
10 {
9 5 [
8 |
7 .
6
5 |
4 |
3 } i
2
1 |
Total Pass | {
Total Emerge I {
Skills and Scales Average Profiles | {
| Skills Profile Scales Profile i '
| Vs VB IF LS FC 1B Direct Home School/Work |
| 12 12 | ‘
11 1] ‘ |
10 10 ’
9 9 \ ‘
{
{

Total Pass

Total Emerge

Figure C.2. TTAP Profile/Scoring form completed for Andrew.

VS = Vocational Skills; VB = Yocational Behaviors; IF = Independent Functioning: LS = Leisure Skills; FC= Functional Communication; 1B = Interpersonal Behavior
& 2007 by PRO-ED, inc .
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